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FOREWORD

The Ministry of Education (MINEDUC) is pleased to present the Competence-
Based Curriculum for Teacher Training Colleges (TTCs) in Rwanda. This is to
align pre-service teacher training programmes to the National Competence-
Based Curriculum (CBC) being implemented in basic education. For successful
implementation of CBC, REB found it important to review Rwanda Pre-
Primary and Primary Pre-service Teacher Training Curriculum. The review will
help to improve the approach of teaching and learning towards successful
CBC implementation.

This review focuses on the content, the methodology and the competences
that student teachers acquire. The above mentioned are influenced by
many factors, among them, the relevance of the curriculum, necessary and
sufficient pedagogical approach by tutors, the assessment strategies and
sufficient instructional materials. With respect to CBC, this will lead to having
qualified and competent teachers to implement the Competence-Based
Curriculum for pre-primary and primary education and hence develop a new
generation of teachers with relevant knowledge, skills, attitude and values
for the 21t century labour market. This revised curriculum will allow future
teachers to contribute to the development of equity and quality education
at pre-primary and primary levels for improved quality of education system
as a whole.

The change to a Competence-Based Curriculum in teacher training colleges
is about transforming learning, thus ensuring deepened, enjoyable and
habit-forming learning. This change calls for new thinking with regard to
instructional approaches in teaching, learning and assessment processes.
The TTC curriculum framework is envisaged to be the main reference
document based on elements highlighted in the harmonization of curricula
and suggested implementation in the EAC partner states. The curriculum
framework offers the basis for the creation of guidelines for pre-service and
in-service teacher education, training and professional development.

The pedagogical approaches adapted by the tutors will enable student
teachers to develop positive attitudes towards work and to demonstrate
strategies and techniques to provide competence based learning in the pre-
primary and primary schools.

Dr. UWAMARIYA Valentine
Minister of Education
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DEFINITIONS OF KEY WORDS

Basic/Core Competences are the key or vital competences identified
based on the expectations and aspirations of a country. They are the
sum of skills needed to live in a contemporary knowledge society.

Competence is the ability to use an appropriate combination of
knowledge, skills, attitudes and values to accomplish a particular task
successfully. That is, the ability to apply learning with confidence in a
range of situations.

Competence- Based Assessment is a process where a student is
confronted with a complex situation relevant to his/her everyday
life and asked to get a solution by applying what has been learnt
(knowledge, skills, competence and attitude).

Competence-based curriculum is a curriculum designed to develop
learners’ competences and not only knowledge. It focuses on what
learners can do. It is founded on learner-centered pedagogy and
emphasizes on formative assessment.

Cross-Cutting Issues are important curriculum contents that do not
belong to any one subject or learning area exclusively but which are
best taught and learnt in a number of subjects.

Curriculum framework is a document that explains the philosophy
within which the curriculum is developed / reviewed, implemented,
and evaluated.

Curriculum is a broad concept which includes all planned activities
and subjects which take place during the normal school day. It also
includes after school planned co curricula activities such as sport,
clubs and drama.

EAC refers to the East African Community consisting of 6 countries:
Kenya, Uganda, Tanzania, Rwanda, Burundi, and South Sudan. The
treaty to establish the EAC was envisaged on 30 November 1999
but entered into force on 7 July 2000 with the Republics of Kenya,
Tanzania, and Uganda as Partner states. On 30th November, 2006,
the EAC summit admitted the Republics of Burundi and Rwanda to
join the membership and they officially became members with effect
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from 1 July 2007. The definition of EAC has since 2007 referred to
the 5 countries until August 2016, when South Sudan acceded to the
2016 treaty. Therefore, the new definition of EAC has been expanded
to include South Sudan thus making the membership rise to six (6)
countries.

Exit Profile refers to the general learning outcomes expected at the
end of each level of education

Exit Profile for a student teacher refers to the general learning
outcomes a student teacher is expected to exhibit at the end of three
years of teacher education.

Generic Competences are the competences which are transferrable
and applicable to a range of subjects and situations including
employment.

Inclusive Education refers to the process of addressing all learners’
educational needs in a mainstream education setting. It is based on
the principles that all learners are different but they can learn and
develop differently. Therefore the education system is expected to be
flexible and adapted to cater for every learner’s needs.

Learning outcome refers to the observable behavioural changes in
the student after a learning experience.

Principal refers to the person heading a Teacher Training College.

School attachment refers to the period during which a student
teacher spends in a school doing activities which include observation
of school environment, lessons, extra curriculum activities and teaching
lessons in their areas of specialization.

Special Needs refers to the various difficulties (such as physical,
emotional, behavioural or learning disability) that cause an individual to
require additional or specialized services or reasonable accomodations
(in education or recreation). All those difficulties or challenges a person
faces and render him or her different from other average persons are
referred to as special needs because they may demand adjustments in
order to participate or access services equally.

i)
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Special Needs Education refers to an education programme that
is designed to meet the unique needs of a learner with a disability or
special needs. It equips teachers and other members of the society with
skills to handle children having various challenges be they physical,
mental or psychosocial.

Special Educational Needs refers to non-ordinary needs a learner
may have in schooling as a result of intrinsic or extrinsic limitations/
barriers. The learner with SEN will need extra attention/assistance from
the teacher and/ or the use of different educational approaches or/and
tools. Special needs that have a bearing on school work and education
are generally referred to as special educational needs.

Student portfolio is a systematic collection of a student's work and
performance over time. It is a longitudinal gathering of students’
achievements on assigned tasks.

Student teacher refers to a person who is enrolled for a teacher
education programme

Syllabus is a document describing the key components, learning
outcomes, content and learning activities

Teacher Education refers to the policies and procedures designed
to equip prospective teachers with the knowledge, skills, attitude, and
values they require to perform their tasks effectively in the classrooms.
It is the frame though which student teachers go to become teachers.

Teacher professional standards are the characteristics that all
qualified teachers should possess.

Tutor refers to a person who teaches in a Teacher Training College.
Value is a standard that guides an individual on how to respond or

behave in a given circumstance. Our values influence how we feel, act
and make choices in life.

£
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1. Introduction

Rwanda is striving to build a knowledge-based economy, with particular
emphasis on science and technology as engines of socio-economic
development. One of the national priorities in the education system
in Rwanda is to ensure that the quality of education continues to
improve through closer integration of curriculum development, quality
assurance and assessment, improved supply of learning materials,
particularly textbooks and improved teaching and learning strategies.

The Government of Rwanda has detailed its plans to review the
curriculum and the teaching programs. The competence based
curriculum that was launched in April 2015, was envisaged to be
responsive to the needs of the learners, society and labour market. The
holistic learner centered approach demands linking Primary Teacher
Education strategies and techniques with learning and assessment
approaches in preprimary and primary schools.

The new approach to learning in teacher training colleges is to empower
all student teachers to acquire knowledge and understanding, skills,
positive attitude and values. The learning is personalized, active
and participative. Learning activities will be organized in a way that
encourages learners to construct the knowledge either individually or
In groups.

The process of TTC curriculum review has been done through
consultations with TTCs. The consultation was done by conducting a
needs assessment using guided questionnaires for tutors, interviews
with the Principals, Deans of studies and head teachers of demonstration
schools as well as focus group discussions with student teachers. An
observation schedule was also used to assess the availability and
adequacy of various curriculum support materials. The desk review
concentrated on aspirations and skills underlined in National policy
documents and the literature that emphasize on the required TTC
competence based curriculum framework and the associated syllabi
from year one to year three. Findings from this desk review indicated
some shortcomings and challenges in the draft curriculum framework.

The TTC Curriculum Framework is the nation’s guiding curriculum
policy document for Teacher Education, indicating how the TTC

<
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curriculum vision is translated into practice at the TTCs and reflected in
learning experiences, assessment and in monitoring and evaluation. It
is consistent with the Rwanda Curriculum and Assessment Policy Draft.

It is an inspirational document, drawing on best practices in education
systems around the world and setting out how student teachers can
achieve the highest academic and professional standards.

The TTC Curriculum Framework is the point of reference for all
decision-making relating to the TTC curriculum and it guides the
work of curriculum developers, college principals, tutors, textbook
developers and TTC Pedagogical inspectors and examiners. It also
provides important information about the curriculum to all of the
nation’s stakeholders in education. In this way, the nation’s ambitions
for its student teachers are expressed through the learning expected
of them. Learning which will empower them to achieve and to play
a significant role in the global economy. Preprimary and Primary
Teacher Education in Rwanda should be aligned to the Philosophy of
Education in Rwanda, the Goals of Education and the objectives of the

Education Sector.

1.1. Rwanda Philosophy and Goals of Education

The Rwandan education philosophy is to ensure that young people at
every level of education achieve their full potential in terms of relevant
knowledge, skills and appropriate attitudes that prepare them to be
well integrated in society and exploit employment opportunities.
Specifically, the TTC Curriculum has been developed to train quality
teachers who will confidently and efficiently implement the Competence
based curriculum in preprimary and primary education.

The philosophy of education hinges on the following pillars:

i. Rwandans are viewed as the major resource for the country.

ii. Education is considered as a human right to be provided to all
Rwandan children.

iii. Education is considered as a tool for molding the desired Rwanda
citizen characterized by national unity, work and patriotism as
is expressed through the Rwanda’s motto ‘ubumwe’ (unity),

2
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‘umurimo’ (work), ‘gukunda igihugu’ (patriotism).

iv. Imparting cultural knowledge, skills and attitudes needed for
development of all aspects of life.

v. Eradicating illiteracy and building a self-sustaining economy.

Thus the above pillars have been identified to support the Rwanda
Ministry of Education in achieving its mission of facilitating the
development of human capital for the socio-economic development
of Rwanda (EAC, 2014). These have been summarized into three goals
as follows:

i. Promoting access to education at all levels,
ii. Improving the quality of education and training,

iii. Strengthening the relevance of education and training to meet
labour market demands.

Equity in access to education is emphasized across all three goals
to ensure that disadvantaged students, the poor and disabled, have
access to meaningful learning opportunities.

1.2 Rwanda Education Sector Objectives

The Education Sector objectives are the reference point for the
inclusion of education issues into other Rwandan policy documents.
These objectives are aligned with those recommended in the East
African Curriculum Framework proposals. The Government of Rwanda
through law number 36/2018 of 29th June, 2018 determining the
organization of education revised the objectives of the sector. These
are to:

1. provide Rwandans with adequate skills at all levels of general,
professional, as well as technical and vocational education;

2. offer quality education at all levels;

3. promote science, technology and research in order to equip
Rwandans with capacity to speed up national development;

®
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4. promote the culture of peace, tolerance, justice, respect for
human rights, solidarity, democracy and that of avoiding any
form of discrimination or favouritism;

5. provide each Rwandan with an integrated education based on
ethical values, science and social welfare and directed towards
building a nation to ensure its sustainable development,

6. instil into Rwandans the love of a job well done, the value of hard
work, punctuality and promotion of competence

7. train Rwandans to have freedom of thought, be innovative, have
abilities to acquire and be analytical towards other people’s
opinions and to communicate their own ideas, to be patriotic
and encourage them to be updated on the situations prevailing
elsewhere;

8. eliminate all grounds and obstacles that hinder the development
of girls and women education as well as of any other groups that

need special attention.

These objectives and associated strategies are the backbone for
developments in education including the curriculum and assessment
policy and the curriculum framework.

2. Analysis of Teacher Education Curriculum

2.1 Introduction

This section highlights the development of the curriculum in the
international and local context where various countries are moving
from a knowledge- based curriculum towards competence- based
programmes. The most common concern in these countries is lack
of vocational skills and competences in young people who graduate
from different levels of education. Multiple approaches are suggested
as solutions to the concern identified.

The first schools that trained teachers were known as Ecole Normale
and were first established and derived their name from France. These

(@
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institutions were established specifically to educate and train teachers
within teacher-training colleges or teachers’ Colleges that educated
teachers for primary education. In 1685, Saint Jean Baptiste de La Salle
founder of the Institute of the Brothers of The Christian Schools founded
the first normal school, the “Ecole Normale”, in Reims, Champagne,
France. Later, normal schools were established during the nineteenth
century in USA. The term “normal” in this, refers to the goal of these
institutions of teacher training to instill and reinforce particular norms
within students. “Norms” included historical behavioral norms of
the time, as well as norms that reinforced targeted societal values,
ideologies and dominant narratives in the form of curriculum. Since
that time the Normal School added courses and improved its methods
from year to year (Herbst, 1991).

2.2 Primary Teacher Education Curriculum in the
International Context

A report of the International Commission on Education for the Twenty-
first century submitted to UNESCO states: “The importance of the role
of the teacher as an agent of change, promoting understanding and
tolerance, has never been more obvious than today. It has become
even more critical in the twenty-first century. The need of change,
from narrow nationalism to universalism, from ethnic and cultural
prejudice to tolerance, understanding and pluralism, from autocracy
to democracy in its various manifestations and from a technologically
divided world to a technologically united world, this places enormous
responsibilities on teachers who participate in the moulding of the
characters and minds of the new generation” (Delors,. et al,. 2014).

Teacher education and teachers themselves are a crucial part of
educational change and development. Teachers are considered to
be the agents of change. In Pakistan it is emphasized that teacher
qualification and training should be adequate to meet the needs of
the student. If teachers are of quality then the product would be good.
In Pakistan there is a proposal that the teachers in basic education
should be degree holders after three years of teacher training. In
Belgium candidates for primary teacher education are admitted after
twelve years of basic education and they are trained for three years.

O
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They graduate with a diploma in teacher Education.

Regional integration is an integral part of Rwanda'’s plans for economic
development. In the longer term the harmonization of curricula and
recognition of qualifications will facilitate easier movement of people
seeking employment across the East African Community (EAC) and
support the drive for higher education standards across the region. To
facilitate the recognition of qualifications within the region there is an
East African Qualification Framework for Higher Education (EAQFHE)
which has harmonized the qualification standards for the region and
come up with eight (8) qualification levels. Each country is expected
to adapt the levels and come up with their national qualification
frameworks. In Rwanda there is the Rwanda National Qualifications
Framework (RNQF) which regulates the qualification starndards for the
country.

Success is dependent on the creation of a workforce with the right
competences. Developing these will require investment in education
at all levels of the education system, from early childhood to higher
education. In respect to the above, the EAC harmonized curriculum
framework undertakes to provide a set of policies, regulations and
guidelines central to curriculum development and implementation
within the East Africa Community (EAC). Partner states will be expected
to domesticate the framework in their national curricula framework for
teacher education.

The intention of the Primary Teacher Education (PTE) framework is
to give prospective teachers within the EAC a strong base for future
education undertakings. The TTC entry requirement in different EAC
member countries vary slightly from country to country.

For Uganda the minimum entry requirement is Ordinary level with
pass in six (6) subjects including mathematics, English and at least two
sciences. The pre-service programme consists of two years of training
in content and pedagogy, with three school practice periods of 8 weeks
each. The curriculum consists of Professional Studies, Mathematics,
Language, Science, Social Studies and Cultural Studies. Students are
trained to teach all subjects on the primary school curriculum.

O
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In Kenya for a candidate to qualify for primary teacher education
course, he or she must have acquired a minimum grade of C in the
Kenya Certificate of Secondary Education (KCSE), a grade of D in
mathematics and C- in English. The course duration is 2 years, with three
sessions of teaching practice, one in year 1and two in year 2. In year
one, the student teachers take all the subjects offered. These include:
English, Kiswahili, Physical Education, Social Studies, Creative Arts, Art
and Craft, Music, Information and Communication Technology (ICT),
Mathematics, Integrated Science, Christian Religious Education (CRE)
and Islamic Religious Education (IRE). In the second year of the course,
there are two options, Option A (Sciences) and Option B (Humanities),
the student teachers study nine subjects. There are five core subjects
to be studied by all students and four in the respective options. Option
A has Science, Home Science, Agriculture and Mathematics, Option B
has Music, Art and Craft, Social Studies and Religious Education. To
enhance specialization each subject is assigned more lessons.

In Tanzania the candidate should have a division 3 in the Certificate
of Secondary Education Examination (CSEE). The course duration
is two years and the student teachers take all subjects, there is no
subject specialization in the entire teacher education programme. The
subjects offered include the following: English, Kiswahili, ICT, Tehama,
Mathematics, Integrated Science, History, Geography, Religious
Education, Foundations of Education, SNE, Communication Skills,
Civic/Political Education, Education Media and Technology, Creative
Arts, Foreign Language and Haiba na Mchezo.

In Burundithe candidate should have Ordinary level certificate to qualify
for admission into a teacher education course and qualifies with a D7
Certificate after four years of training. Those who join after S6 do the
course for two years and graduate with a D6 certificate. The student
teachers take all subjects offered at this level and these include the
following: Physics, Chemistry, Biology, Mathematics, English, History,
Geography, Religious Education, Civics/Political Education, Generic
Methods and Physical Education. In all the countries the graduating
teachers can teach all subjects offered in the primary schools and this

opens up the job market for the teachers in the EAC member states.
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2.3 Teacher Education Background in Rwanda

Rwanda Primary Teacher Education system has learnt from best
practices, challenges and mistakes encountered by other previous
Teacher training systems from within the country, the region and
beyond.

The primary teacher training system was initiated by religious
associations early before Rwanda'’s independence. They started with
a 3 years program after primary education to deliver a D3 certificate
then after 4 years to deliver a D4 certificate. When the country got
independence in 1962, due to the lack of teachers while the demand
of education was increasing, special teacher education was organized
for 2 years after the primary education in the schools called Ecole des
Moniteurs Auxiliaires (EMA) and then after Ecole Normale Auxiliaire
(ENA). Those schools trained teachers to teach in lower primary.

To improve the quality of teacher education, a teacher education
programme for 2 years after O Level (D5) in Ecole Normale
Inférieure(ENI) and Ecole Normale Technique(ENT) and another for 4
years (D7) in Ecole Normale Moyenne(ENM) were introduced in 1967,
three years after the introduction of O level in the Rwanda education
structure. With those changes, the former ENA was discontinued.

The first major review in education happened in 1978.1t introduced a
new education structure of 8 years of primary education and maximum
of 6 years of primary teacher education. The choice of career path
and specialization in branches of study including teaching profession
started immediately after primary education. Then the graduate from
6 years of teacher education got a D6 certificate.

Teacher education schools program initially followed the same career
pathways as the general education up to University level, depending
on the results and the grades the candidates obtained from national
examinations. Candidates having excellent results in examinations were
allowed to continue for further studies while others were deployed to
teach.

The teacher education system since 1994 has been gradually
undergoing the paradigm shift to training for teaching skills as a



CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

profession that is terminal, rather than continuing to consider the
teacher education as an integral part of the general education. It is
in that perspective that all schools training primary teachers were
grouped together in centers under the name Teacher Training Centers,
which later came to be known as Teacher Training Colleges (TTCs).
Those centers were established to take care of pre service and in
service training. The graduating student teachers were expected to
teach all subjects offered in the primary schools.

In order to uphold standards and quality in the teaching profession,
the Ministry of Education at the time through a ministerial letter
Ref. No. 3243/12.00/2010 dated 10/11/2010 decided to expand the
role of the Kigali Institute of Education (KIE), currently University of
Rwanda-College of Education (UR-CE) since 2013, to incorporate all
teacher training institutions including TTCs (TDM Policy, 2007). The
task assigned to KIE was to take responsibility of the Primary Teacher
Training Curriculum and Examinations, with the goal of de-linking the
National Primary Teacher Qualification from the general secondary
school leaving examinations.

In 2011, KIE developed and reviewed TTC programs to incorporate new
trends in teacher education as a profession. At TTC level, students were
given the opportunity to choose one option from the then existing
three pathways namely: Teaching Modern Languages (TML), Teaching
Social Studies (TSS) or Teaching Sciences and Mathematics (TSM).

In 2013, Ministry of Education recognized the Early Childhood
Development Education as a vital foundation for learning, particularly
for children from more disadvantaged backgrounds. To support
effective governance and policy implementation, the University of
Rwanda — College of Education (UR-CE) announced plans in 2015 to
revise the Teacher Training Curriculum for Pre-primary and Primary
Teacher Education. This was to align these pre-service teacher
training programmes to the National Basic Education competence-
based curriculum. There being no legal framework that addresses its
jurisdiction as a Higher Learning Institution, having oversight over
Primary Teacher Education, an official letter 1009/12.00/2017 dated
11th May 2017 on transfer of TTCs from UR-CE to REB was sent by the
Minister of Education. The letter officially made REB, the institution in

©
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charge of the Teacher Training Colleges effective May, 2017.

In Rwanda, the Primary Teacher Education course currently takes three
years and student teachers are admitted to specific options from year
one. However, they are taught all subjects, except that the weightings
vary. This is done to enable student teachers be conversant with all the
subjects offered in primary schools as they undertake the Teaching
Methods and Practice (TMP) for their specialization in Pre primary, and
Primary Teacher education. The options are; Early Childhood and Lower
Primary Education (ECLPE), Social Studies Education (SSE), Languages
Education (LE), and Science and Mathematics Education (SME). The
core subjects in year one of the course, for all options are; Foundations
of Education, Social Studies, Creative Performance, Physical Education,
English, Kinyarwanda, French, Kiswahili, Entrepreneurship, ICT, Teaching
Methods and Practice, Special Needs and Inclusive Education and
Religious Education. They also participate in Co-curricular activities.
However the difference in the options is only in Mathematics and
Integrated Science, where in ECLPE and SME the student teachers take
Mathematics and Integrated Science while those in SSE and LE take
Mathematics and General Science. The student teachers will have to
pass the examinations in all the subjects before proceeding to year
two of the course.

In the second and third years of the course, those in SME will take
Physics, Chemistry and Biology, instead of Integrated Science, while
those in SSE will take History, Geography and Economics, instead of
Social Studies. This will enhance their professional development as
teachers and improve the professionalism, thus resulting in quality
education, which is envisaged by the Country. This will also enable
them to have the relevant combinations required for admission in
degree programmes in education at various institutions of higher
learning, nationally, regionally and internationally. All students in the
various options will take five common subjects (Foundations of
Education, Teaching Methods and Practice, English, Kinyarwanda
and Entrepreneurship) and the core subjects in the respective
options in second and third years.

The qualification for the graduating student teachers can be
equated to Level 3 of the Rwanda National Qualifications Framework



CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

(RNQF), which addresses the qualifications after, S4 to S6, TVET and
Professional Studies. The progression pathways for this level include
higher education enrolment (bachelors or Diploma), ordinary diploma
in vocational education or technical and professional diploma.
Level 3, aims at enhancing knowledge and skills in communication,
science and technology, personal and interpersonal management,
entrepreneurship and business development, critical thinking and
problem solving, creativity and innovation among others and then
application of the acquired skills and competences in the respective
sub sectors (RNQF, 2015).

The Rwanda National Qualifications Framework recognizes prior
learning of knowledge and accumulated experience which people
in the labour market possess and makes provision for them to re-
join any of the education subsectors if they fulfil the minimum entry
requirements for the Level and sub-sector of their interest. The
recognition of prior learning is important for the realisation of lifelong
learning (RNQF, 2015).

2.4 Teacher Education Curriculum in the context of
Rwanda

Rwanda'’s ambition is to become a knowledge based and technology
led economy and this underlines the need to generate, disseminate
and acquire scientific skills as well as technological innovations, in
addition to integrating them into social and economic development.

Human resource development has been identified as one of the six
pillars of Vision 2020 and starts with the provision of quality education
right from pre-primary to university levels. A relevant and appropriate
curriculum is at the heart of the strategy to achieve this objective.
The Economic Development and Poverty Reduction Strategy 2013-18
(EDPRS2) also recognizes the pivotal role of education in providing
the population with the skills to make a positive contribution to the
economy and hence to achieve a higher standard of living.

A high quality curriculum is the foundation and one of the key indicators
of effective education. Its adequacy, relevance and coherence, has to
be regularly updated to keep pace with the changing global situation
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and to address issues in conflict with inclusive access to education. In
line with efforts to improve the quality of the curriculum, Rwanda has
been through phases of significant change in recent decades.

Since 2009, there have been mini-curriculum reviews in some learning
areas and subjects to address the issues of relevance, adequacy
and alignment to the teaching and learning processes. Compulsory
and elective vocational subjects in lower and upper secondary were
constituted to provide the learners with general knowledge and
vocational competences. The current review of the Teacher Education
Curriculum has been necessitated by the implementation of the
Competence- Based Curriculum (CBC) in basic education. There is
need to harmonize the two curricula to facilitate quality learning. It will
help in preparing student teachers who can effectively implement the
CBC in basic education.

3. The structure of Teacher Education in Rwanda

3.1 Introduction

This section highlights how teacher education is organized, the aim of
education at this particular level, the language of instruction used and
the entry requirements as students join the colleges from the Ordinary
level of education. At upper secondary level, students choose between
continuing in general secondary schools, enrolling in a Technical
Secondary School (TSS*) or Teacher Training Colleges (TTC) to become
a pre- primary or primary school teacher.

Teacher Education is under the responsibility of Rwanda Education
Board. To become a preprimary or primary school teacher, a person
must gain entry into an accredited Primary Teacher Training College
(PTTC) after successfully completing 9 years of basic education and
undertaking a 3-year programme of teacher education, including
School Attachment. By the end of the 3 years, a Primary Teacher
Certificate is awarded to successful candidates. The training is
organized around four options namely Sciences and Mathematics
Education, Social Studies Education, Languages Education and Early

Childhood and Lower Primary Education.
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3.2 Regulations for the Pre-Service Teacher Education
Course

3.2.1 Entry Requirements

Previously in Rwanda the candidates who joined TTCs had to complete
Ordinary level and pass with at least division IV. There is need to train
quality teachers who would be able to effectively implement the
competence based curriculum and hence, enhance quality education in
Rwanda. This makes it necessary to set standards for those candidates
joining the teacher training colleges, this will also facilitate their upward
mobility in their professional growth. A candidate must satisfy the
minimum requirements as prescribed in this document. To be eligible
for the Preprimary and Primary Teacher Education Certificate Course,
a candidate must have attained at least a DIVISON 2(Aggregate of
33-45) in the Ordinary level national examinations. The candidate
should also score a minimum grade of a credit pass (preferably C4) in
English, being the medium of instruction both at the college and basic
education levels. The English exam should have both written and oral
parts. She/He should be able to score an advanced level in English
Proficiency and He /She should get a minimum grade of C5 in the
major subjects in the option of choice.

3.2.2 The Course Duration

The course duration will be three years and it will be residential. In
the past, school attachment was in second term of third year and the
student teachers used to do it, in primary schools near their homes
and they would operate from home and only come back to college
after the attachment. In the revised TTC curricum the attachment will
be in the first term of third year and it will be done from the college.
During school attachment the student teachers will be attached to
primary schools near the college to enhance proper supervision by
the tutors. Colleges which have to use primary schools which are far
should organize to transport the students to and from the schools, in
the morning and evening.

This will provide the student teachers with an ideal atmosphere for
practice and they will be exposed to similar conditions, unlike when
they are in their rural homes. They will also have ample time to prepare
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for their lessons and make resource materials. This is an examination
like any other, so the conditions should be comparable.

3.2.3 Subjects Offered

The student teachers will study all the subjects offered in the college in
year one but the weightings will vary depending on the options. The
subjects include the following:

—_

Creative Performance/Fine Arts

Creative Performance /Music

English

Entrepreneurship

Foundations of Education

French

Information Communication and Technology
Integrated Science

© ©® N O UvA W N

Kinyarwanda

—
(@]

. Kiswahili

—_
—_—

. Mathematics

—
N

. Physical Education

—
w

. Religious Education
. Social Studies

—_
[SalE

. Special Needs and Inclusive Education

—
(@)}

. Teaching Methods and Practice for pre-primary and primary
subjects

Time will also be set aside for co-curriculum activities such as; sports,
culture activities, debate, drama, clubs, research and library. In the
second and third year, those in SME option will take Physics, Chemistry
and Biology instead of integrated science, while those in SSE option will
take History, Geography and Economics instead of SST. Throughout the
three years of study the student teachers will have eight (8) periods per
week of individual study, during which they can consentrate more on
the professional courses and practice making professional documents.
This is meant to enhance their professionalism.
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3.2.4 Evaluation

At the end of first year the student teachers will sit for an end year
exam. A student who fails in some subjects will only be promoted
to second year after passing all the failed subjects. At the end of the
second year the examinations set should be moderated by an external
examiner to improve the quality. The students who fail some subjects
will not be promoted to year three until they pass the failed subjects.
The process will ensure quality of the graduating teacher, so that only
qualified students are allowed to proceed to third and final year of
study. The teaching practice should be emphasized throughout the
course duration and assigned a percentage pass of 30%. It includes;
observation of actual teaching in pre and primary schools and
watching video clips of lessons in progress, micro teaching, teaching
practice, school attachment and final lesson exam. The student teacher
is assessed gradually from year one to year three and records are kept
until the completion of college. During the school attachment the
assessment should be done by both internal and external assessors.
The professional marks are added to the marks obtained in the final
national exam which will account for 70%. The English examination
should have an oral component so as to enhance English speaking in
the colleges.

3.2.5 Award of Certificate

To be awarded the Primary Teacher Education Certificate, a student
teacher must: pass practical teaching and obtain a pass in all the
subjects tested.

e A student teacher who does not pass teaching practice will
redo it and pass, before being certified as a qualified teacher.

* A student teacher who fails to meet the requirements for the
award of the certificate will be allowed to repeat the final

national examination in the failed combination.

3.3 The Exit Profile of a Student Teacher

The exit profile of a student teacher describes the general learning
outcomes expected at the end of the three years of teacher education.
They are derived from the main national aspirations of the country

(1)
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contained in different policy documents including Vision 2020,
Economic Development and Poverty Reduction Strategy 2 and
Education Sector Policy and sub policies. The profile describes the
nation’s aspirations for the kind of student teacher it wants and needs
at the end of the three years of teacher education. On completion
of their training, the student teachers should have the characteristics
to become quality teachers who will effectively implement the
competence based curriculum and integrate positively into society.

The exit profile is further determined by the option a student teacher
undertakes for the three years. The profile and corresponding options
make it easy to organize teacher training programmes at the university
level and training activities. In the reviewed curriculum the subject
content has been opened up to enable student teachers to be more
competent in their subject areas and as professionals. Currently the
graduates of TTCs can only be admitted to UR-CE in the Primary Teacher
Education, Special Needs Education and ECLPE programmes. In the
revised curriculum the content has been opened up further, so that in
the second and third year of study, the student teachers in the SME
option will be able to take specific subjects such as; Biology, Physics
and Chemistry instead of Integrated Sciences. Likewise those in SSE
will take History, Geography and Economics instead of Social Studies.
This will enable them to have the relevant combinations required for
admissions in degree programmes in education at various institutions
of higher learning. This would enhance the professionalism and hence
result in quality education, which is envisaged by the country.The exit
profile also helps in the placement of newly qualified teachers in the
job market. As they leave college after the course they should have the
standards required of a teacher, as well as the competences teachers
need to effectively perform their duties. These are referred to as the
broad competences for Primary Teacher Education in Rwanda.

Broad Competences for Pre-primary and Primary Teacher
Education in the Republic of Rwanda

Preprimary and Primary Teacher Education is under the responsibility of
Rwanda Education Board and the following are the broad competences
of Teacher Education which are formulated in line with the Education
Sector objectives. By the time a student teacher is exiting the college
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after three years he or she should:

a.

g.

be able to compete not only locally but regionally and
internationally;

exhibit professional ethics and develop an inquiring mind for
innovative education;

be efficient in education administration, management, and
assessment.

be competent, reliable, honest and responsible.

have competences that enable him/her to explore the learners’
abilities and interests

be able to develop the child’s ability in critical thinking, free
expression and ideas

have a firm foundation for further education and training.

3.4 Exit profile for student teachers per option

The exit profile and the corresponding options make it easier to
organize teacher training programs at the university level, implement
training activities designed specifically for future teachers and organize
student teacher placements.

1.

Students successfully completing the Early Childhood and

Lower Primary (ECLPE) Option will be awarded a “Certifcate
of Primary Education: Pre-primary and Lower Primary
Education”. They are prepared among others for:

Teaching all subjectsin pre-primary and lower primary classes
Mentoring inservice peers

Creating,leading and managing a preprimary and day care
centers

Being caregiver in day care centers
Early childhood education advisor at sector level
Pursue early childhood and primary education at tertiary level

)
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Students successfully completing the Languages Education (LE)
Option will be awarded a “Certifcate of Primary Education:
Languages Education”. They are prepared among others for:

Teaching languages (French, English and Kinyarwanda) in
primary education

Mentoring inservice peers in terms of teaching languages
Creating,leading and managing a primary school
Language Education advisor at sector level

They could be well equiped to teach creative Arts.

Pursuing languages education and any related subject at tertiary
level

Students successfully completing the Sciences and Mathematics
(SME) Option will be awarded a “Certifcate of Primary
Education: Sciences and Mathematics Education”. They are
prepared among others for:

Teaching sciences, numeracy and mathematics in  primary
education

Mentoring inservice peers in terms of teaching Sciences and
Mathematics

Creating,leading and managing a primary school
Sciences and Mathemtics Education advisor at sector level

Pursuing Sciences and Mathematics Education and any related
course at tertiary level

They could also be good teachers of physical education

Students successfully completing the Social Studies Education
(SSE) Option will be awarded a “Certifcate of Primary
Education: Social Studies Education”. They are prepared
among others for

Teaching Physical Education, Creative Arts, Social Studies and
Religious Education in primary schools

Mentoring inservice peers in terms of teaching Social Studies
Creating,leading and managing a primary school

Social studies Education advisor at sector level
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e Managing sport and cultural activities at school and community
levels

e Pursuing Social Sciences education and any related subjects at
tertiary level

4 Policies that Guided the Curriculum Framework

Arange of important national policy documents have been produced in
recent years which relate to education. These have influenced thinking
about the effectiveness of the TTC curriculum and have contributed to
the momentum for change and the drive for the current revision. This
section summarizes the relevant elements of these documents.

4.1 Vision 2020

The Vision 2020 seeks to fundamentally transform Rwanda into
a middle income country by 2020, based on the development of
a knowledge-based economy and a highly skilled and educated
population, with improvements in Health and Education services used
to build a productive and efficient workforce.

4.2 Economic Development and Poverty Reduction
Strategy 2013 - 2018 (EDPRS 2)

The EDPRS2 recognizes the pivotal role of education in providing
the population with the skills to make a positive contribution to the
economy and hence to achieve a higher standard of living. Priority
Area 1in EDPRS 2 highlights a range of crucial improvements that the
curriculum must deliver if it is to lead to a workforce with the necessary
skillsand attitudes. In primary and pre-primary, basic skillsaccompanied
by soft or transferable skills must provide the solid foundation upon
which to build. These include literacy, numeracy, language and social
and soft skills. Building a preprimary and primary teacher education
system that provides preprimary and primary teachers who have the
skills to transform the profiles of primary leavers as they exit the level.
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4.3. Education Sector Strategic Plan 2013 - 2018
(ESSP)

The strategic plan highlights the mission of the Ministry of Education
as:

'To transform the Rwandan citizen into skilled human capital for the
socio-economic development of the country by ensuring equitable
access to quality education focusing on combating illiteracy, promoting
science and technology, critical thinking, and positive values!

It goes ahead to emphasize the need for the curriculum to be
competence-based and assessment systems which focus on
competences rather than just knowledge and the strengthening
of science, technology and innovation at all levels of education. A
higher caliber of teachers who are better trained, better equipped
and resourced, better supported and managed. These are all
strategies outlined in this strategy to address the challenge of quality
improvements.

4.4 Draft Curriculum Policy (2003)

The Curriculum Policy document (2003) sets out the principles and
content for the curriculum, as well as providing guidance on its delivery
and how it should be evaluated.

Its principles cover a wide range of aspects of the curriculum, including
its competence based and inclusive nature, the need for a learner-
focused approach; engagement in active rather than passive learning
and the need to focus on national cultural values that characterize the
national identity.

4.5 ICT in Education Policy (2014)

The ICT in Education policy set out principles, objectives and strategies
to harness the innovative and cost-effective power of world-class
educational technology tools and resources to push out the boundaries
of education and improve quality, increase access, enhance diversity
of learning methods and materials, include new categories of learners,
foster both communication and collaboration skills and build capacity
of all those involved in providing education to develop a competent
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and relevant ICT professional base to meet industry needs through
ICT penetration and usage at all levels of education.

4.6 Seven Year Government Programme 2017-2024

This policy document emphasizes the streamlining of teaching of
cultural values, the teaching of English and Kiswahili in order to develop
graduates who are self-reliant, job creators and with a competitive
advantage in exploiting regional job opportunities.

4.7 National Early Childhood Development Policy
Strategic Plan of MIGEPROF (2016 to 2021)

Early Childhood Development (ECD) is defined as a comprehensive
approach to policies and Programmes for children from birth to eight
years of age (for Rwanda it is from conception to six years) their parents
and caregivers, aim at protecting the child’s rights to develop his or
her full cognitive, emotional, social and physical potential” (UNESCO:
2001).This curriculum is based on the need to develop the learner to
fit in this competitive world and of course comparable to international
best practices.

In addition to cognitive stimulation, children during this period
benefit from experiences and programmes that provide increased
opportunities for learning through play and exploration in groups
and more opportunities to interact with other children and a variety
of adults. Key programming aspects of school going children include
support for successful transition to formal education, life skills
education, school health and hygiene as well as safety and protection

Early childhood policy ensures that by 2020 infants and toddlers receive
nurturing care and developmental services and that young children
from 3 years to primary school entry are well developed and prepared
for success in school and life. This is in line with the policy of improved
access to school readiness programmes by 2017/18, accompanied by
expanded access to three-years of early learning for four-to-six-year
olds.

Expanding access to appropriate pre- primary school services for 3 to
6 years old is a key policy priority to enhance children readiness to join
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and cope with primary environment.

School preparation entails the use of appropriate teaching and
learning environment by competent and skilled teachers to nurture
the individual learning needs of the children who are in pre-school
programs. These children are more likely to have better language,
verbal and arithmetic skills, higher reading and cognitive achievement
scores.

4.8. The EAC Draft Harmonized Curriculum Structures
and Framework for Primary Teacher Education
Certificate (2014)

The EAC Treaty, Articles 5 and 103 set out the commitment of the
Partner States (Burundi, Kenya, Tanzania, Uganda, Rwanda and
recently South Sudan) to foster co-operation in education and training.
This commitment includes harmonizing curricula, examinations and
certification. The formulation, development and implementation of the
EAC Primary Teacher Education curriculum framework, demonstrates
the commitment of Partner States within the EAC to develop primary
teacher education and training programmes capable of producing
teachers who are able to prepare youth for the rapidly changing
world. Teachers who are capable of enhancing an education system
that will propel, national, regional and international development.
The intention of the Primary Teacher Education framework is to give
prospective teachers within the EAC a strong base for future education
undertakings. The curriculum framework and structure should uplift
the status of teacher and teacher educators in the region. Hence
the curriculum framework emerging from this review is Rwandan in
character but harmonized with those of the other Partner States in
terms of its structure, learning outcomes, competences, learning areas,
principles and the implementation approaches. The definition of EAC
has since 2007 referred to the five (5) countries until August 2016,
when South Sudan acceded to the 2016 treaty. Therefore, the new
definition of EAC has been expanded to include South Sudan thus
making the membership rise to six (6) countries

The Proposed Philosophy of Education for the region is “Education for
self-reliance, sustainable development and good governance” and the
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EAC Regional goals of Education are to:

a)
b)

Foster regional patriotism, unity and harmony.

Promote good governance, democracy and respect for human
rights in the region.

Develop human resource for sustainable regional and
international social-economic growth and development

Enhance acquisition of life skills, religious, moral and ethical
values in the region.

Promote transmission and preservation of the region’s varied
culture, traditions and customs.

Enhance education for sustainable environmental conservation
and management.

Promote the use of scientific and technological innovations in
teaching and learning process for regional development.

Promote individual development, good health and self-
fulfillment

Key principles relating to the harmonized curriculum framework

struct

ures for Primary Teacher Education are to:
be learner-centered and competence-based;

integrate cross-cutting issues and make meaningful connections
between learning areas and subjects;

be holistic with a focus on knowledge, skills, attitudes and values;
include integrated teaching and learning;

be aligned with those of the other Partner States but reflect
national priorities;

enhance vertical mobility of all student teachers.

4.9 Language Education Policy

This policy promotes quality education through providing detailed

guide
techn

lines on the language learning and teaching strategies and
iques that will improve communication skills in the Rwandan

education system. It will foster the ability to convey messages and to
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express ideas in a coherent and logical manner.

The need for multilingualism in Rwandan society like anywhere else
in the global community and as stipulated by the constitution of the
country, can only be realized if it is implemented in the most effective
way. The best option is to institutionalize the teaching of national
language and other official foreign languages right from pre-primary.

The policy focuses more on the central role of language in learning
and the language-related skills young Rwandans need for the world of
work and life-long learning

4.10 The Rwanda National Qualification Framework
(December 2015)

The RNQF has been designed taking into consideration the recognition
of qualifications from the regional education systems and qualifications
frameworks. The framework also spells out the preconditions for
mobility and progression of learners as well as transferability of
accumulated credits between the different QFs within the region and
beyond. This implies that qualifications earned from an institution
in the region will easily find equivalences in the RNQF. Similarly, the
framework articulates the knowledge, skills and competences best
suited for different professional as well as labor market demands and

expectations. .

4.11 The East African Qualification Framework for
Higher Education (EAQFHE, April 2015)

The EAQFHE provides a set of policies, objectives and information
central to the organization, management, implementation and
monitoring arrangements for the qualifications framework. It applies
to all types of education modes of delivery, training and qualifications
from basic to higher education, professional and vocational institutions,
obtained through formal and or formal and or informal learning. The
EAQFHE is central to education reforms currently being undertaken
in the community. The framework does not distinguish between any
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profiles or orientations of qualifications, as such distinctions shall be
made by the national qualification frameworks.

5. Rationale for Reviewing the Teacher Education
Curriculum

The Competence Based Curriculum for Basic Education that was
launched in April 2015 was designed to be responsive to the needs
of the learners, society and labour market. For its implementation to
succeed the student teachers have to be trained to implement the
Competence Based Curriculum and this can only be achieved by
reviewing the TTC curriculum so as to harmonize the two curricula.
The review also intends to harmonize the TTC curriculum with the
harmonized Primary Teacher Education Curriculum for the EAC states.
The harmonized curricula should promote quality teacher education
and facilitate free movement of teachers in the EAC and beyond. It will
also enhance exchange programmes amongst teachers and teacher
trainers across the member states. For Rwanda to achieve its ambition
of developing a knowledge-based and technology led society in line
with globalization and particularly the growth of the world market and
competition at the global level, it calls for a shift from a knowledge-
based curriculum to a competence based curriculum. Thus the Teacher
Education Curriculum has to be reviewed to be aligned with the above
mentione requirements and to train teachers who fit within the new
environment.

The rationale behind the review of the Rwandan Teacher Education
System and the elaboration of the TTC Curriculum Framework is
highlighted below:

« Curriculum is always dynamic and should keep pace with the
ever evolving global knowledge and technology

« To ensure that student teachers achieve their full potential in
terms of relevant knowledge, appropriate attitude and skills
that prepare them to adapt and integrate in real life situations;

« To align curriculum, teaching and learning, and assessment so
that the Rwandan Teacher Education System produces the kind
of quality teacher the country desires

@)
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To develop skills and competence-based curriculum that
are relevant to individual and societal needs as the primary
beneficiaries

To provide Rwandan student teachers with a solid foundation
in order to acquire a competitive edge in the local, regional
and international labour markets

To ensure that the subject content in the syllabi is coherent and
consistent across all subjects and compares favorably with the
best curricula from the region and from the rest of the world

To ensure a balanced approach in teaching and learning with
regard to providing student teachers with valuable and updated
knowledge, while also helping them to develop valuable skills
and positive attitudes towards themselves and others

Deepen learning and raise levels of attainment as higher order
thinking skills are routinely developed

Develop a love of and devotion to learning so that Rwanda
becomes a nation of lifelong learners.
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6. The Teacher Training Colleges (TTC) Curriculum
Framework

6.1 Meaning of a Curriculum Framework

A curriculum framework is a set of policies, regulations, directions and
guidelines central for the development of the curriculum, syllabi and
other related documents. The framework also guides other learning
and teaching materials, starndards and benchmarks for the evaluation
of quality of student achievements and college operations. The
framework sets out what students should know, value and be able to
do at all stages of learning. It gives colleges and tutors flexibility to
plan and deliver the subject content to meet their varied needs but
within the national framework. The curriculum is developed in line with
the curriculum framework and the syllabus content is developed in line
with what is in the curriculum for the level.

6.2 Components of a Curriculum Framework

It reflects education policies, Rwandan aspirations in Education sector,
basic and generic competences, cross cutting issues, assessment
approaches and student profile for the level. It comprises a set of
interlocking components including: essential learning experiences,
generic skills, values and attitudes and key learning areas.

Subject overviews form part of the framework, they are summaries of
content to be taught every year, they focus on topic areas, sub topic
areas and competences to be covered every year. Subject overviews
guide the development of syllabus content and learning objectives/
outcomes.

6.3 Role and Purpose of the Curriculum Framework

The main purpose of this Curriculum Framework is to ensure that all
necessary elements are putin place so thatlearning and teachingin the
Teacher Training Colleges (TTC) is transformed and student teachers
in Rwanda reach new heights in terms of their achievement in TTCs
and throughout their lives and to realize the nation’s aspirations for
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its people. In particular, the framework serves the following purposes:

To serve as the official policy document highlighting what the
teaching learning process entails in and outside the college
environment;

To guide policy makers on how to restructure the teacher
education system clearly showing exit points into the labor
market;

To guide subject curricula/syllabi developers to elaborate
subject competences, learning outcomes and subject content
topic by topic basing on the general overview reflected in the
framework;

To guide the appropriate pedagogical approach to be used
with special emphasis on learning activities, learning materials
and how tutors should address the issue of low achievers and
those with other special needs in the learning process;

To give orientation on assessment for learning and clearly
distinguishes when and how criterion and norm referenced
criteria are to be used;

To facilitate the planning and organization of college operations,
including the elaboration of schemes of work and lesson plans
by individual tutors;

To guide colleges, education administrators and other
stakeholders in the organization, management and evaluation
of curriculum implementation.

6.4 Meaning of Curriculum

A curriculum is a broad concept which includes all planned activities
and subjects which take place during the normal school day. It also
includes after school planned co curricula activities such as sport,
clubs and drama. These take place within a specific system and aim to
lead and assist the learners, so that they can be useful citizens within
the community. When it comes to change, the curriculum managers,
implementers and other persons involved in one way or another in
its implementation should be informed about the changes and the
rationale.
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Itis designed in line with the curriculum framework for a given level, for
example the TTC curriculum has to be in line with the TTC curriculum
framework.

6.5 The TTC Curriculum Vision and Mission

Taking into account national policies, the East African Community
Protocol, the national context, the views of stakeholders, the student
teachers profiles and the range of objectives expressed in the rationale,
the following teacher education curriculum vision and mission have
been formulated.

Vision
To be an inspiring 21st century teacher education curriculum provider,
that will prepare competent pre primary and primary teachers, capable

of effectively delivering subject content, handling all learners, ready for
lifelong learning and able to cope with rapid changes.

Mission

To transform the delivery of pre-service teacher education by providing
the necessary infrastructure and improving the quality of teaching and
learning, through provision of adequate curriculum support materials
and competent personnel.

The vision determines the aims for the curriculum and for student
teachers. These aims define what the nation envisions its student
teachers to be competent in, by the time they leave the TTCs and the

nature of curriculum that will bring this about.
6.6 TTC curriculum aims

The aims of the TTC curriculum are to develop teachers who are:

« Patriotic and responsible citizens, ready to play a full part in
society

« Confident and self-reliant teachers, ready to take their place in
the labour market and mould the learners

« Successful life-long learners, ready to adapt to new situations,
and be agents of change nationally and internationally
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+ Creative and innovative teachers who are curious, adaptive and
productive.

6.7 TTC curriculum objectives

The objectives of teacher education curriculum are to ensure that it:

» is engaging, dynamic and aligned to the future employment
needs of the nation and the global economy;

« challenges all student teachers to optimize their achievement;

« promotes standards benchmarked internationally in terms of
competences.

6.8 Curriculum Values

Values are defined as standards that guide an individual on how to
respond or behave in a given circumstance. Our values influence how
we feel, act and make choices in life. Internationally, there has been
a rise in the challenges and issues related with cultural integration,
as well as ethnic and religious diversity. The teaching and learning of
values will enable student teachers to value diversity in all people, and
to demonstrate respect, empathy and compassion for all people.

The Rwandan Curriculum is underpinned by the values that represent
the basic beliefs of the nation. These basic values permeate the
curriculum because education has an important role to inculcate
values in young people to complement what parents do.

The Framework recognizes that values are important to the socio-
economic development and stability of the country, in the same way
that competences in academics are important.

Curriculum values are those that underpin the curriculum itself and
determine the nature of the subject syllabi. Some of these values are,
excellence, aspiration and optimism, equity and inclusiveness, learner-
centeredness, openness and transparency, the importance of family,
Rwandan culture and heritage. Basic human values include; dignity
and integrity, self- reliance, national and cultural identity, peace and
tolerance, justice, respect for others and for human rights, solidarity

and democracy, patriotism, hard work, commitment and resilience.
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6.9 Rwandan Culture and Heritage

It is important for all the subject syllabi to reflect the Rwandan culture
and heritage, so that as the student teachers go through the teacher
training they are constantly reminded of who they are and where they
are coming from. This is emphasized for two main reasons:

It is important that all young people learn to understand and
value their own heritage and culture, so that their heritage will
not be forgotten and the culture will be nurtured;

Learning is most effective when it relates to the immediate
context of the student and subject content is enhanced by the
Rwandan context.

Five interlinking elements of heritage and culture to be incorporated
into the syllabi, have been identified as follows:

Food,
Dress,
Festivals

Art, Craft,
Music, Dance,
Drama

History,
Literature,
Myths, Stories

Business,
Enterprise,
Self -employment

Family,
Community,
Beliefs, Values

Figure 1: Rwandan Culture and Heritage (CBC 2015)

It is important to include heritage and traditions, but also to reflect
present-day culture. In the figure above, the central circle, Rwandan
history, literature, myths and stories, can be seen as providing the link
to the other elements.

€)
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7. Principles of the TTC Curriculum Framework

Rwanda envisages a relevant, coherent, consistent and flexible
Preprimary and Primary Teacher Education Curriculum that responds
to changing circumstances and contexts and will engender adaptability
in student teachers, so that they are prepared for an uncertain future
in the local, regional and global context.

The curriculum development principles guide the way the curriculum is
constructed but they go beyond this and have an impact on teaching
and learning, on the way progress is assessed, on the way teachers are
trained and on the way colleges are led and managed.

7.1 General Principles of the Curriculum

The approach adopted in the preprimary and primary teacher
education curriculum development should be guided by the following:

The Rwandan Teacher Training Curriculum will:

« Provide a balance of knowledge, skills and attitudes that will
produce a competence level of learning in the Teacher Training
Colleges;

* Include the respected traditions and achievements of the
previous curricula;

« Ensure coherence within subjects and across subjects,
throughout the three years of training.;

* Provide learner- centered, active and participative learning
experiences ;

« Ensureinclusiveness so that every individual is valued and there
are high expectations of every student teacher;

« Effectively address issues of relevance, scope, sequencing,
overlaps, overloads and repetitions

« Provide content and guidance that allows tutors to differentiate
and tailor learning to meet individual and local needs and
aspirations;

» Encourage flexibility so that it can evolve in response to
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changing circumstances and contexts and will engender
adaptability in young people so that they are prepared for an
uncertain future;

« Provide learning which is relevant to young people —addressing
their individual needs, situations, interests and abilities

« Clearly state the intended learning outcomes that focus on
individual and national interests.

« Focus on student teachers’ roles and responsibilities to their
families, to the community and to society;

« Engage with the world of work and with employers;
« Provide an adequate preparation for Lifelong Learning;

« Provide learning that encourages girls’ ambitions and sense of
self-worth and ensures all tutors and student teachers respect
these ambitions;

+ Shape teaching identity;

« Address issues of professional development.
7.2 TTC Curriculum Implementation related Principles

7 2.1 Learner centeredness

The curriculum must address student teachers’ individual needs,
interests, abilities and backgrounds, creating an environment where
learning activities are organized in a way that encourages students to
construct knowledge either individually or in groups in an active way.

7.2.2 Competence-Based Approach

This is an approach where teaching and learning is based on discrete
skills rather than dwelling on only knowledge or the cognitive domain
of learning. Affective and psychomotor domains are also dealt with.
Student teachers work on one competence at a time in the form of
concrete units with specific learning outcomes broken down into
knowledge, skills and attitudes. The student is evaluated against the
set standards to achieve before moving on to other competences. The
learning activities should be learner centered rather than the traditional

didactic approach.
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The Rwandan teacher education curriculum will ensure that all subject
syllabi articulate the definition of competences and learning outcomes
perunitoflearningandthelearningactivitiesandassessmentapproaches
must reflect a shift from knowledge- based to a competence based
approach. The focus will be to integrate transferable key competences
into all learning areas while strengthening the effective delivery of the
basic competences.

7.2.3 Inclusiveness

The curriculum must ensure that every individual is valued and there are
high expectations of every student teacher. Learning must be organized
so that all students thrive, including students with disabilities and those

with special educational needs, regardless of their background.
7.2.4 Flexibility

The curriculum will cater for students’ individual needs and talents and
ensure the provision of a holistic education that includes knowledge,
skills, attitudes and values. The curriculum should facilitate horizontal
and vertical mobility within and across different education systems,
nationally, regionally and internationally. This will involve developing
a curriculum that allows interactive teaching and learning involving all
categories of learners to provide opportunities to nurture them.

7.2.5 Transparency and accountability

To ensure successful teaching and learning, colleges, student teachers
and communities must communicate openly and honestly about the
curriculum and learning in the college. Parents, tutors and senior
management in colleges must be engaged together in supporting
teaching and learning and holding each accountable for their
contributions. College management must be open to stakeholders
and policy makers to support efficient administration and effective
teaching.

7.2.6 Integration of ICT as a tool

The curriculum must enable educators and students to use ICT as a
tool to improve the quality of education in all subjects at all levels
in teaching and learning practices. ICT must support the emergence
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of teaching and pedagogical student-centered approaches as well as
encourage research, communication and collaborative learning.

7.2.7 Interconnectedness with Cross-cutting issues

All cross-cutting issues are important for student teachers to learn
about and must be integrated across learning areas appropriately since
they are not confined to one subject. The issues are embedded within
the syllabi of different subjects, across the years rather than having a
dedicated timetable slot of their own. Mainstreaming the cross-cutting
issues in formal, non-formal and informal programmes will provide
an opportunity for student teachers to acquire knowledge, skills and
values which will enable them address salient issues in their lives and
in the community. The issues include but not limited to the following;

i. Genocide Studies

It is through education that citizens, young and old can be sensitized
about their history. REB has taken the opportunity during review of the
teacher education curriculum and teaching materials to strengthen the
teaching of the history of the genocide which was perpetrated against
the Tutsis in Rwanda in 1994.

The concept of genocide stems from its etymology. It is a combination
of the Greek word genos, which means people or nation, and the Latin
suffix —cide, which means murder. The word was codified in the 1948
United Nations Convention on the Prevention and Punishment of the
Crime of Genocide, which defined genocide as acts "committed with
intent to destroy, in whole or in part, a national, ethnical, racial or
religious group”.

It is important to know about the genocide in Rwanda, as well as other
genocides, including the Holocaust of World War II. They should know
what caused the genocide that was perpetrated against the Tutsis in
Rwanda, its planning and execution, how it was stopped and what the
consequences have been. The people of Rwanda should take part in
fighting genocide ideology and genocide denial. By learning about
the Holocaust and other genocides, they will analyse the similarities
and differences in the methods used to carry out genocide. Rwandan
students will remember the genocide, which is a means to protect the
memory of those who were lost, they also need to remember those

&
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who are absent and humanity needs to remember what it is capable of.
ii. Environment and Sustainability

The integration of Environment, Climate Change and Sustainability
in the curriculum places considerable emphasis on knowledge, skills,
attitudes and values to be developed by learners aimed at sustainable
ways of living. It focuses and advocates for the need to balance
economic growth, the well-being of society and ecological systems.

The integration of Environment, Climate Change and Sustainability
requires contributions from all subjects by incorporating related
content in subjects like sciences and humanities, mathematics and
literature.

iii. Gender

Gender refers to the socio-cultural definition of man and woman; the
way societies distinguish men and women and assign them social roles.
It entails the behaviors and attitudes which are culturally accepted as
appropriate ways of being a woman (femininity) and ways of being
a man (masculinity). The sex of a person is biologically determined,
whereas ways of being a man or a woman are learned: they are
constructed, reinforced, maintained and reconstructed over time
through social and cultural practices. Such constructions of gender
vary across cultures, social class and time.

The introduction of a gender perspective to the curriculum aims to
improve the outcome of quality teaching by enabling girls and boys
to exploit their full potential and talents without any discrimination
or prejudice. Curriculum development to address gender inequality
cannot happen in isolation from other aspects of schooling, such as
ways of teaching and learning, and interactions within and out of the
classroom.

iv. Comprehensive Sexuality Education

Today, few young people receive adequate preparation for a smooth
transition from childhood through adolescence to adulthood and
information for healthy sexual lives. This leaves them potentially
vulnerable to coercion, abuse and exploitation, unintended pregnancy
and sexually transmitted infections (STls), including HIV. Thus, there
is an urgent need to address the gap in knowledge about sexuality,
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gender and other related reproductive health issues including HIV.
Strategies to counter this situation should start early in the socialization
of children - at home, in school and in the community.

Comprehensive Sexuality Education is broader than sex education; it
includes topics such as sexual and reproductive health, human growth
and development, communication, relationships, gender, prevention
of STIs, HIV and AIDS, unwanted pregnancies and gender based
violence among others. It supports a rights-based approach in which
values such as respect, acceptance, tolerance, equality, empathy and
reciprocity are inextricably linked to universally agreed human rights.

The primary goal of a college based comprehensive sexuality
education curriculum is to equip adolescents and young people with
the knowledge, skills and values in an age appropriate, culturally and
gender sensitive manner so as to enable them to make responsible
choices about their sexual and social relationships, explain and clarify
feelings, values and attitudes, and promote and sustain risk-reducing
behavior.

Comprehensive sexuality education requires learner centered and
experiential learning methodologies to allow young people to acquire
lifelong skills and competencies.

v. Peace and Values Education

Peace and Values Education (PVE) refers to how education can contribute
to a better awareness of the root causes of conflicts, violence and
absence of peace at the personal, interpersonal, community, national,
regional, and international/global levels on the one hand and, on the
other hand, about how education can simultaneously cultivate values
and attitudes which will encourage individual and social action for
building more peaceful families, communities, societies and ultimately
a more peaceful world.

PVE is further defined as education that promotes social cohesion,
positive values including pluralism and personal responsibility, empathy,
critical thinking and action in order to build a more peaceful society
(a society that does not use violence to resolve conflicts). PVE is also
understood as being the process of acquiring values and knowledge,
and developing attitudes, skills and behavior to live in harmony with
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oneself, with others and with the natural environment.

Instead of being a stand-alone subject in this curriculum, PVE is
integrated as a crosscutting issue in the following three ways:

First, PVE contentelements and teaching-and-learning methodological
approaches (including tools and resources) are mainstreamed in
different subjects.

Second, PVE is integrated in all other subjects through infusion of its
specific teaching-and-learning methodological approaches (including
tools and resources).

Third, PVE is integrated in all subjects by making Peace and Values
an everyday life practice and by requiring all tutors to (1) behave as
peaceful facilitators of learning or to be “Guides on the Side” instead
of being “Sages on the Stage”; and (2) behave as peace builder models
for the students, i.e. PVE role modeling or PVE teaching by examples.

vi. Financial Education

To contribute to the Government of Rwanda'’s Vision 2020, the Financial
Sector Development Program (FSDP) has been recognized as one of
the key components to drive the country forward. A crucial component
of FSDP II's plan is to increase financial inclusion which can be attained
through financial education and financial literacy campaigns.

The integration of Financial Education into the curriculum is aimed
at a comprehensive Financial Education program as a precondition
for achieving the financial inclusion targets and improved financial
capability of Rwandans, so that they can make appropriate financial
decisions that best fit the circumstances of their life.

Financial Education will build a strong foundation among the students
for responsible money management by developing good planning
and saving habits and prepare them for the life cycle events such as
entering work force, and managing their own finances after college.

vii. Standardization Culture

Standards are everywhere in our daily life and the benefits that
stem from the use of standards do not solely come from their
implementation only; but they are rather the product of a “Standard
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Culture” when it is firmly rooted in the practices, activities and lifestyle
of the citizens. While education is the foundation and strength of our
nation, standards are one of the key pillars of sustainable economic
development. Therefore, the use of standards must be echoed in our
education system and most of our daily life principles. It is in this context
that the standardization culture in Rwanda through formal education,
will play a vital role in terms of improving the health of the people,
economic growth, industrialization, trade and the general welfare of
the people through the effective implementation of Standardization,

Quality Assurance, Metrology and Testing (SQMT).

viii. Inclusive Education

Inclusive Education is not a marginal issue, but is central to the
achievement of high quality education for all learners and the
development of more inclusive societies. It is not only about issues of
input, such as access and those related to processes such as teacher
training but it involves a shift in underlying values and beliefs, along
with very specific approaches, positions, and solutions. A broad range
of strategies at all levels are needed to realize the right of students
with disabilities to inclusive education

Inclusive education is when all students, regardless of any challenges
they may have, are placed in the same classroom to receive high
quality instruction, interventions and supports that enable them to
achieve success in the core curriculum. It is regarded as a balanced,
equitable and globally-oriented program that is adaptable according
to circumstances. In its essence, inclusion is based on the right of all
learners to a quality and equitable education that meets their basic
learning needs, and understands the diversity of backgrounds and

abilities as a learning opportunity.

Thus, inclusive education is perceived as the core of Education For All
(EFA) and must be an integral part of the TTC Curriculum review, from
vision to practices. All students’ learning needs are to be considered and
accommodated. To be successful, it entails a range of issues including
tutor’s positive attitude, adapting learning resources, differentiation of
teaching/learning methods and working together. Overall, the benefits
of an inclusive curriculum extend to all students.
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Table 1: Subjects and Cross-Cutting Issues

The cross cutting issues have been integrated in the subjects as shown

in table 1 below.

Cross-Cutting
Issue

Subject incoorporating aspects of the
cross-cutting issue

Genocide Studies

Social Studies, English, Kinyarwanda, French,
Religious Education, Music,Information

and Communication Technology, History,
Geography

Environment and
Sustainability

IntegratedSciences, Social Studies,
English,French, Kinyarwanda, Kiswahili,
Biology,Geography, Chemistry, Physics,
Economics and Creative performance

Gender

Social Studies, French, English, Kiranyarwanda,
Kiswahili, Entrepreneurship, Art and Craft, ICT,
Music, Physical Education, Religious Education,
History and Citizenship and Foundations of
Education

Comprehensive

Social Studies, Integrated Sciences, English,

Sexuality French, Kiswahili, Kinyarwanda, Biology and
Education History

Peace and Values .

Education All Subjects

Financial Mathemaics, Entrepreneurship, Social Studies,
Education ICT, Economics and Foundations of Education
Standardization All subjects

Culture

Inclusive :

Education All Subjects




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

8. The TTC Curriculum Development Process

Curriculum development is a process that involves three critical levels.
These include the following:

1.

Macro level- this is the national level where policies are
formulated to advice curriculum development. Curriculum has
to be developed in line with the National Goals of Education
because it is through these goals that the government
indicates what it aspires for its citizens. It is at this level that
the Education Sector objectives are formulated in line with
the Goals of Education. These objectives form the reference
point for the inclusion of education issues into other Rwandan
Policy Documents. Examination programmes are also decided
upon at this point. The outcomes at this level steer curriculum
development at the subsequent meso and micro levels.

Meso level- at this point the REB Curriculum officers, TTC
tutors and other stakeholders come up with the curriculum
outcomes. They design the curriculum by coming up with
scope and sequence charts referred to as subject overviews.
The overview summarizes the topic area, the sub topic area and
the competences to be acquired in the three years. These are
arranged in a logical sequence both vertically and horizontally.
It is from the identified competences that the panelists
formulate key competences and units to be included in the
syllabus. They also identify content and learning activities. The
curriculum support materials such as textbooks, trainer and
trainee guides are also developed at this level.

Micro level - this is at the classroom level where the curriculum
has to be implemented. A curriculum is only as good as
its implementation. If the implementation is not properly
organized, then the curriculum will not achieve its intended
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goals. The tutors have to be properly oriented to implement
the curriculum.

It is important to adopt a dynamic and holistic approach to curriculum
development. The process begins by examining the goals and aims
of education in society, perceived as the broad purpose of education
in Rwanda. The process is dynamic to ensure that emerging needs
of Rwanda are addressed through the curriculum. The curriculum
development and review process involves the following stages:

a) Needs assessment;

O

) Policy formulation;

@)

) Curriculum design and syllabus development;

o

Approval of the curriculum and syllabus;

D

)
) Development and approval of curriculum support materials;
)

Capacity building of curriculum implementers/ Orientation of
implementers/users.

g) Piloting of the curriculum
h) Implementation of the curriculum.

) Monitoring and evaluation of the curriculum.
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Rwanda TTC Curriculum Development Process

1. Needs Assessment
« Data collection
* Report writing
+ Dissemination of report

9. Monitoring and Evaluation
« Monitoring
« Summative Evaluation
+ Syllabus Revision

|

2. Policy Formulation
» National Goals of
Education
* Level competences

|

8. National Implementation
« Distribution of Syllabus

|

3. Curriculum Design
* Broad subject
competences

« Subject overviews

7. Piloting/Phasing in
+ Piloting
« Monitoring of Piloting

l

4. Syllabus Development
* Subject panels
* Learning outcomes
+ Content
» Learning experience

l

6. Preparation of Curriculum
Implementers

» Orientation of Curriculum
Implementers

5. Development of
Curriculum Support
Materials

« Production of text
books
 Trainers guides

Figure 2: Curriculum Development Cycle (Adapted from EAC, 2014)
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9. Quality Teaching Standards

Researches on teacher education show that the expectations of what
teachers should know and do have changed over time (Darling-
Hammond, 1994; Levine, 2006). Teachers have to possess a wide
range of knowledge, skills, abilities, and dispositions required to
perform the many teacher-related complex tasks. Darling-Hammond
(1994) suggests that “teacher education policies must ensure that
all teachers have a stronger understanding of how students learn
and develop, how assessment can be used to evaluate what they
know and how they learn, how a variety of curricular and instruction
strategies can address their needs, and how changes in college and
classroom organization can support their growth and achievement”.
Teaching standards provide a consistent and supportive framework for
teachers, principals, and teacher educators to reflect on and articulate
their knowledge, skills, and attributes in their fields and guide their
professional practice and development.

9.1 Global Teaching Standards

Globally, many education systems have designed high quality-teaching
standards that support professional growth and development of
teachers. The quality standards also have been used for purposes
on aligning teacher education curriculum, licensing of teachers and
basis for upgrade of teachers (Darling-Hamond, 2006; Levine, 2006;
Morzano, et al., 2001; Barber and Mourshed, 2007). The main driver
that determines student achievement is the quality of a teacher and
the principal as instructional leader. Wright, Hornand Sanders (1997)
cited in Morzano et al. (2001) found that, “If the teacher is ineffective,
students under the teacher’s tutelage will show inadequate progress
academically regardless of how similar or different they are regarding
their academic achievement”.

A teacher’s profile viewed from a competence-based curriculum by
Serdenciuc (2013) suggests that a teacher needs to have:

"Ability  to design learning experiences taking into account the
compatibility between the students’ needs and education offer, related
to efficient task performing in real situations; having a critical approach
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to reality; helping students to transfer outcomes of learning outside
the classroom; using technology in alternative ways. Open to change,
stimulating active forms of learning; designer of effective learning
opportunities; shifting emphasis from knowing to doing inside and
outside the classroom; fair and respectful relations with students;
considering assessment as an integral part of the learning”.

9.2 Teaching Standards in the Rwandan Context -

By introducing a competence-based curriculum, Rwanda has joined
other nations which consider a competence-based education as a
promising path towards achievement of the country’s National Goals
of Education, Vision 2020, and Sustainable Development Goals.

The shifting from a traditional way of schooling, a content-centered
to a focus on competences, on performance skill-based, on inquiry,
discovery and application of knowledge, than on the dissemination
of information, has implications on teacher education and teacher
professional development in Rwanda. The adoption of a competence-
based curriculum requires Rwandan teachers to shift from the
perspective that knowing the content alone is not adequate but doing
and applying that knowledge is critical as well as behaving appropriately.
In addition, teachers have to prepare students to be prepared for the
measurement of the knowledge which require systematic application
of what they are learning (Serdenciuc, 2013).

In order to successfully implement a competence-based curriculum,
there is need for highly reflective, knowledgeable, professional
teachers that have knowledge and confidence in a range of modern
pedagogical approaches. The teacher education curriculum in Rwanda
is being reviewed to incorporate emerging issues and hence be relevant.
Previously the format of training allocates limited time to teaching
practice, leading to poor quality products and poor competence for
the job. The reviewed curriculum will allow the student teacher to be
sufficiently exposed to the practice teaching, before school attachment
in the third year of the course.

The suggested quality standards are meant to provide a consistent and
support framework for tutors and principals in order to ensure their
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performances are measured against consistent and comprehensive
standards indicators that are meant to lead to significant student
achievements.

9.3 Quality Teaching Standards in Rwanda

Teaching standards for Rwandan teachers are aimed at setting high
quality effective teaching that is meant to improve overall students’
achievement. The standards provide a consistent and supportive
framework that teachers could reflect on their practice, use it to
identify professional growth targets for further learning. Each teaching
standard has descriptors in the form of competence indicators. The
competence indicators are detailed descriptions of the knowledge,
skills and attributes associated with each teaching standard. In the
context of competences, the knowledge defines what tutors must
know to teach the student teachers effectively. Attributes represent
the attitudes, values and beliefs that play a critical role in teachers’
practice. Attributes are foundational to teachers’ professional practice
and have been shown in the research to exert a significant influence
on teaching and learning. Skills describe the application of teachers’
attributes and knowledge in the classroom. Skills are the observable
and measureable behaviors that represent what teachers believe, value
and know about teaching and learning.

A Rwandan teacher should have six quality standards as follows:

Standard No.1: Teacher as an expert of a competence-based
curriculum

Competence indicators;

The Teacher:
* has understanding of a competence-based education and how
it works,

e has knowledge of Basic Education Competence-Based
Curriculum, core/basic curriculum competences, competence
indicators and generic competences,

e should demonstrate the ability to develop and integrate the
cross-cuttingissues within and across subject areas.
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Standard No. 2: Teacher as an educator

Competence indicators:

The teacher should:

Use a range of different interventions/methods/techniques for
effective classroom teaching and learning management,

Show a thorough understanding of the child’'s background,
developmental stages, interests, motivations and problems
and can adjust his/her actions and the learning environment to
the different needs of the learners,

Use the phases and dynamics of group processes,

Understand and use major types of special needs and related
interventions,

Master subject content,

- Show concern on promotion of nonviolence; conflict resolution
and management, peace-making and peace building ,

Act as a role model by showing empathy, trust, friendliness and
peacefulness,

Enhance and stimulates cognitive, social-emotional, physical
and moral development of the children,

Apply interventions that contribute to an inclusive, conducive,
safe and peaceful learning environment for individual learners
and the whole class (including students with special educational
needs, males and females, student from different background,
etc.),

Apply interventions that contribute to the social-emotional
and moral development of the learners

Observe and recognize (special) needs of individual learners
and the class as a whole,

Planning activities/experiences referring to the needs and
levels of the learner,

Managing and organize teaching and learning activities and
creating appropriate resources,
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Effective and supportive communication with children and
their parents,

Promote problem solving in life situation,

Use assessment methods that are appropriate for the learner’s
age,

Use ICT as a tool in education,

Demonstrate ethical and moral responsibility including in
leadership and management,

Practice appropriate civic, moral and or religious norms and
value,

- Demonstrate respect for the cultural identity, heritage and
values of themselves and others.

Standard No. 3: Teacher as a communicator and connector

Competence indicators:

The teacher should:

Use principles of language as well as language transition and
subject integrated learning,

Use avariety of communication skills (listening, writing,speaking,
reading) and presentations (volume, articulation and facial
expressions) techniques,

Use the available range of modern means of communication
and channels, like internet and e-mail, and their advantages
and disadvantages and how to use them,

Have language proficiency in both mother tongue and
language of instruction as well as other official languages,
act and communicate in a positive and peaceful way with the
learners and create positive interaction with the learners,

React open-mindedly and respectfully to other views and
opinions,

Show clear, respectful and peaceful communication with
colleagues, parents and representatives of the community/

society.
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Standard No 4: Teacher as a guide, an organizer and a facilitator
of the learning process and learning environment.

Competence indicators:

The teacher should:

Use the core principles of special needs education and the
most common special needs in Rwanda,

Advocate for gender balance and equality in solving current
gender issues in Rwanda,

Use appropriately theories of learning to develop learner’s
competences using a variety of learner-centered teaching and
learning techniques,

Prepare and use effectively available teaching and learning
resources in and around the school,

Apply a wide range of assessment methods (feedback,
formative and summative assessment, etc.) and their purposes
for proper learning,

Abide by school and national education policies, and human
values,

Facilitate and guide the learners’ holistic development taking
into account the individual differences and (special) educational
needs,

Organize and manage lessons and school activities effectively
to maximize instructional time and student learning,

Collect and analyze assessment data, adjust teaching in
response and share the data with colleagues and parents.

Standard No. 5: Teacher as an innovator and reflective practitioner

Competence indicators:

The teacher should

Reflect on the processes and adjust where need be,

Give tangible and creative feedback on school attachment
activities,

Find information related to the profession and provides
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solutions,

Constantly question his/her behaviour and teaching through
reflective practice,

Use small scale reflective practice to contribute to ongoing
improvement of the teaching and the school practice,

Identify, select and use relevant documents (like National
Professional Standards for Teachers), new trends and insights
related to the profession that help to identify and plan
professional learning needs,

Progress to tertiary education.

Standard No. 6: Teacher as a subject expert

a) Teacher as an expert in Early Childhood and Lower Primary

Education (ECLPE)

Competence indicators:

The

teacher should

Consider different stages of a young child’s development and
bring the child to the next stage by a variety of teaching and
learning approaches,

Apply holistic, thematic and play-based learning related to
early childhood education,

Make a connection with the learning areas and educate the
learners in all subjects in the language of instruction,

Appreciate the importance and benefits of play-based learning
and thematic approach to facilitate learning,,

Use a variety of assessment methods for young children to
monitor the learning progress,

Advocate for environmental awareness and teach the children
under their care to be aware of their environment and how to
respect it,

Develop required mathematical skills and concepts into children
under their care and make the learning enjoyable to them,
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Encourage appropriately the children under their care to
develop sensory ability, physical coordination, fine and gross
motor skills as well as good health habits,

Present acquired creative arts expression skills and make them
be appreciated by the children under their care,

Use language skills in mother tongue and English language
so that the children under their care develop early literacy:
listening, speaking, reading and writing,

Think Critically, act creatively and propose solutions to emerging
problems,

Manage and organize teaching and learning activities in corners
using and creating appropriate resources for the age group,

Give a friendly and approachable care to a child, react flexibly
and tolerantly to a child’s behaviour and stimulate a child'’s
creativity,

Use play-based learning in effective way,

Collaborate with parents in order to ensure a joint responsibility
for a child’s proper development,

Use assessment methods that are appropriate for the child’s
age with emphasis on formative assessment,

Demonstrate a variety of teaching activities that enhance a
smooth transition from Kinyarwanda to English as a language
of instruction,

Stimulate Kinyarwanda and English learning in such a way that
the children by the end of P3 are able to make the transfer to
English as a language of instruction in upper primary,

Progress to teaching related tertiary education.

b) Teacher as an expert in Language Education (LE)

Competence indicators:

The teacher should

Express themselves fluently, and with confidence, in speaking
and writing using correct vocabulary and grammar appropriate
to their level and relevant to their everyday interactions,

€)
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Listen to, read and view, analyze, interpret and summarize a
range of literary and non-literary texts in the target language,

Use teaching/learning methods that enhance the learning of
languages,

Communicate information, ideas and feelings appropriately
and effectively in a range of different social settings and cultural
context,

Integrate the official languages to show national consciousness,
strong sense of belonging and patriotic spirit,

Strive for harmonious and cohesive society and working with
people from diverse backgrounds: social, cultural, political,
linguistic and religious,

Prepare and deliver coherent speeches on a range of themes
for different audiences, purposes and occasions and critically
appraise those of others,

Apply different techniques of language assessment,

Reflect on the daily teaching-learning processes and practices
for continuous professional development,

Stimulate learners’ critical thinking, problem solving, creativity
and effective communication,

Demonstrate a variety of teaching/learning activities that
enhance languages,

Link the content of language with other subjects and connect
in real life situation,

Integrate cross-cutting issues (comprehensive sexuality
education, Environment and Sustainability, financial education,
Genocide studies, Gender, inclusive education, Peace and
Values Education, Standardization Culture) in the teaching/
learning of language,

Contribute to the development of the country through
acquisition of financial, vocational and entrepreneurial skills in
business development,

Analyze and evaluate rationally and constructively to resolve

problems,
2
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Demonstrate the knowledge and skills required to progress to
the next stage of their education (university).

c) Teacher as an expert in Sciences and Mathematics Education

(SME)

Competence indicators:

The teacher should

Apply mathematical concepts involving geometry, algebraic
expressions and measurement of lengths, areas and volumes of
different shapes and figures,

Have a thorough Science and mathematics knowledge that
enables him/her to develop the teaching/learning materials,
lesson planning, to deliver the lesson and connect with his/her
daily life activities using English as the language of instruction,

Appreciate the importance and benefits of integration play-
based learning in his/her teaching/learning Sciences and
Mathematics,

Describe, explain, analyze, interpret and make decision on
scientific data,

Work in systematic way to develop clear, logical, coherent and
creative reasoning and imagination in science and mathematics,

Use assessment methods related to science and mathematics
to facilitate learning,

Plan and Practice experiments of science and mathematics
referring to the needs and levels of the learner,

Manage teaching and learning activities and develop appropriate
resources related to science and mathematics,

Stimulate the learner’s critical thinking, problem solving and
creativity,

Stimulate English in the teaching/learning of Sciences and
Mathematics by considering the transition from Kinyarwanda
to English as medium of Instruction,

Use appropriate science and mathematics methods/techniques

53
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to assess learners and give constructive feedback to the whole
class,

« Link the content of science and mathematics with other subjects
and connect in real life situation,

e Integrate cross-cutting issues (comprehensive sexuality education,
Environment and Sustainability, financial education, Genocide
studies, Gender, inclusive education, Peace and Values
Education, Standardization Culture) in the teaching/learning of
Science and Mathematics,

« Make children aware of themselves physically and biologically
within the world we live,

« Reflect positive attitudes towards environmental protection and
conservation,

« Develop positive attitudes, practical skills and basic scientific
concepts in their daily life,

« Use ICT tools to solve Science and mathematical problems,

« Demonstrate the knowledge and skills required to progress to
the next stage of their education (university).

d) Teacher as an expert in Social Studies Education (SSE)
Competence indicators:

The teacher should:

e Demonstrate more abstract and complex thinking to inquire
about the world and themselves including how past and
present historical, geographical, sociological and cultural
events, processes and systems shape our future,

» Show a strong sense of cultural identity and belongingness to
society,

e Have a thorough subject knowledge that enables him/her to
develop competences embedded in the upper primary social
and religious studies curriculum, creative arts curriculum as
well as physical education and sport curriculum,

» Express a strong sense of commitment to students, community
and the society,
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Demonstrate an understanding of sustainable growth,
conservation, reconstruction and development of the country
in the regional and global context,

Evaluate national, social, economic and political issues within
the regional and global context and contribute to the national
debate,

Demonstrate ethical and moral responsibility including in
leadership and management,

Practice appropriate civic and moral norms and values of the
society,

Demonstrate respect for the cultural identity, heritage and
values of themselves and others,

Demonstrate curiosity in researching their area of study and
creativity in presenting their findings,

Demonstrate the emotional literacy and life skills required to
make responsible decisions and choices especially in relation
to personal nutrition, hygiene and fatal diseases including HIV/
Aids and Malaria,

Contribute to the development of the country through
acquisition of financial, vocational and entrepreneurial skills in
business development,

Analyze and evaluate rationally and constructively to resolve
problems,

Perform musical, dramatic and sport activities,

Show national consciousness, strong sense of belonging and
patriotic spirit,

Strive for harmonious and cohesive society and working with
people from diverse social, cultural, political, linguistic and
religious backgrounds,

Connect historical events with the current issues,

Implement social and religious, creative arts and physical
education upper primary curriculum content in classroom
settings,

©
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e Empower learners with knowledge, skills and attitudes in
order to promote the culture of peace, integrity, tolerance,
reconciliation at school, community and the society,

e Develop learners’ knowledge, skills and attitudes in creative
performance and physical education as powerful means of
shaping individual personality that is required for community
and society sustainability,

e Demonstrate the knowledge and skills required to progress to
the next stage of their education (university).

The figure below summarizes the quality standards for a teacher in
Rwanda

KNOWLEDGE A COMMUNICATOR
ABLE IN CBC & CONNECTOR

A TEACHER
IN RWANDA
IS

AN INNOVATOR A SUBJECT EXPERT
& reflective
practitioner

A GUIDE, AN ORGANIZER
& A FACILITATOR

Figure 3: Standards of a Teacher in Rwanda

Each standard has to be performed equally to different target options
and in a variety of ways. The teacher as an expert refers to a particular
subject but also to the crosscutting subjects such as Entrepreneurship,
Foundation of Education and crosscutting issues, such as;
Comprehensive sexuality, Education, Environment and Sustainability,
Financial Education, Genocide Studies, Peace and Value Education and
Standardization Culture.
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10. Competences in the TTC Curriculum

A competence is the ability to use an appropriate combination of
knowledge, skills, attitudes, and values to accomplish a particular
task successfully. That is, the ability to apply learning with confidence
in a range of situations. There are two categories of competences
in a competence based curriculum; these are basic and generic
competences. They are both built into the subject syllabi.

A competence- based curriculum takes learning to a higher level
by providing challenging and engaging learning experiences which
require deep thinking rather than just memorization. Its focus is
on what student teachers can do rather than just what they know.
A Competence Based Curriculum should be designed to emphasize
the importance of not only developing skills and knowledge but also
applying them to real life situations.

10. 1 Basic Competences

These are the core, key or vital competences identified in line with the
vision of the teacher educationinRwanda and based onthe expectations
and aspirations of the country. These include the following:

« Pedagogical competence

« Literacy

* Numeracy

« Information and Communication Technology
« (Citizenship and National Identity

» Entrepreneurship and Business Development

« Science and Technology
« Communication in the official languages

The listed basic competences are described in table 2.
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Table 2: Basic Competences and their Descriptors

Competences

Competence Descriptors: what the student
teachers are able to demonstrate during the
learning process

Professional/
Pedagogical
competencies

Ability of an individual to use a
coordinated,synergistic ~ combinations  of
tangible resources such as; instructional
materials and intangible resources such as
knowledge, skills and experience to achieve
efficiency and, or effectiveness in pedagogy.

This basic competence is the backbone of
professional competences that the student
teacher acquires in Foundations of Education,
Special Needs and Inclusive Education and in
different Teaching Methods and Practice of
subjects taught in pre-primary and primary
schools. A teacher with pedagogical/
professional competences will have ability to:

Effectively cater for all learners of different
ages and needs

Set relevant learning activities or tasks that
are age appropriate and suitable to develop
subject and generic competences

Set relevant tasks for formative assessment
and effectively use assessment results to
improve learner’s performances

Make lesson plan, scheme of work and other
pedagogical documents as required

Facilitate different sessions/lessons using
well selected active methods, techniques
and strategies
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- Demonstrate creativity, problem solving,
innovation skills and sense of initiative when
making and using teaching and learning
resources.

- Use preventative and responsive classroom
managementstrategiesto createaconducive,
peaceful and safe learning environment

- Observe a lesson taught by a fellow teacher
and provide constructive feedback

- Use methods and principles of guidance and
counseling to understand learners ‘emotions
and detect their abilities, talents, as well as
deal with behavioral problems.

Literacy

Reading a variety of texts accurately and fast.

Expressing ideas, messages and events through
writing legible texts in good hand-writing with
correctly spelt words.

Communicating ideas effectively through
speaking using correct phonetics of words.

Listening carefully for understanding and
seeking clarification when necessary

Numeracy

Computing  accurately using the  four
mathematical operations.

Manipulating numbers, mathematical symboals,
quantities, shapes and figures to accomplish a
task involving calculations, measurements and
estimations.

Use numerical patterns and relations to solve
problems related to everyday activities like
commercial context and financial management.
Interpreting basic statistical data using tables,
diagrams, charts and graphs.
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ICT and Digital
competence

Locating, extracting, recording and interpreting
information from various sources,

Assessing, retrieving and exchanging information
via internet or cell phones,

Using cell phones and internet for leisure, for
money transactions and for teaching,

Using ICT as a teaching tool,

Using computer keyboard and mouse to write
and store information,

Using information and  communication
technologies to enhance learning.

Citizenship and
National
Identity

Relating the impact of historical events on past
and present national and cultural identity.

Understanding the historical and cultural
roots of Rwandan society and how the local
superstructure functions in relation to the global
environment.

Demonstrating respect for cultural identities and
expressing the role of the national language in
social and cultural context.

Advocating for the historical, cultural and
geographical heritage of the nation within the
global dimensions.

Showing national consciousness, a strong sense
of belonging and patriotic spirit.

Advocating for a harmonious and cohesive
society and working with people from diverse
cultural backgrounds.
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Entrepreneurship
and Business
development

Applying  entrepreneurial  attitudes  and
approaches to challenges and opportunities in
school and in life.

Understanding obligations of parties involved
in employment.

Planning and managing micro projects and
small and medium enterprises.

Creation of employment and keeping proper
books of accounts.

Taking risks in business ventures and in other
initiatives.

Evaluating resources needed for a business.

Science and
Technology

Applying science and technology skills to solve
practical problems encountered in everyday life
including efficient and effective performance
of a given task.

Develop a sense of curiosity, inquisitiveness and
research to explain theories, hypotheses and
natural phenomena

Reasoning deductively and inductively in a
logical manner.

Using and experimenting with a range of
objects and tools of science and technology
and drawing appropriate conclusions.

Communication
in the official
languages

Communicating and conveying confidently
and effectively information and ideas through
speaking and writing and other forms of
communication using correct language
structure and relevant vocabulary effectively in
a range of social and cultural contexts.

Comprehending language through listening
and reading.
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Using oral and written language to discuss,
argue and debate a variety of themes in a logical
and appealing manner.

Communicate clearly and confidently using a
range of linguistic, symbolic, representational
and physical expression.

Developing and communicating  formal
messages and speech appropriate to the target

recipient or audience.

10.2 Generic Competences

Generic competences are the competences which are transferrable and
applicable to a range of subjects and situations including employment.
They involve and promote the development of higher order thinking
skills. In doing so they boost subject learning as well as being highly
valuable in themselves. They are seen as generic because they apply
across all curricular and can be developed in all the subjects studied.

The generic competences help students deepen their understanding
of subjects and apply their subject learning in a range of situations.
They therefore contribute to the development of subject competence.

Their descriptors are given in table 3.
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Table 3: Generic competences and their descriptors

Generic
Competences

Competence Descriptors: what learners
are able to demonstrate during the
learning process

Critical thinking

Think reflectively, broadly and logically about
challenges encountered in all situations.

Weigh up evidence and make appropriate
decisions based on experience and relevant
learning.

Think imaginatively and evaluate ideas in a
meaningful way before arriving at a conclusion.

Explore and evaluate alternative explanations
to those presented by others.

Research and
problem solving

Be resourceful in finding answers to questions
and solutions to problems.

Produce new knowledge based on research of
existing information and concepts and sound
judgement in developing viable solutions.

Explain phenomena based on findings from
information gathered or provided.

Communication

Communicating and conveying confidently
and effectively information and ideas through
speaking and writing and other forms of
communication using correct language
structure and relevant vocabulary in a range of
social and cultural contexts.

Comprehending language through listening
and reading.

Using oral and written language to discuss,
argue and debate a variety of themes in a
logical and appealing manner.
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Communicate clearly and confidently using a
range of linguistic, symbolic, representational
and physical expression.

Developing and communicating formal
messages and speech appropriate to the target
recipient or audience.

Cooperation,
interpersonal
management, life
skills

Co-operating with others as a team in whatever
task assigned.

Adapting to different situations including the
job market.

Demonstrating a sense of personal and social
responsibility and making ethical decisions and
judgments.

Respect others’ rights, views and feelings.

Having positive ethical and moral attitudes
with socially acceptable behaviour.

Perform  practical activities related to
environmental conservation and protection.

Advocating for personal, family and community
health, hygiene and nutrition.

Developing motor skills to perform a variety of
physical activities for fitness, health, leisure and
social interaction.

Social
competence (intra
and inter personal
skill)

Ability in  facilitating interaction and
communication with others

Intra skills refer to the skills of knowing and
living with oneself

Inter personal skills deal with knowing and
living with others
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Creativity and
innovation

Ability to develop new ideas that are unique,
useful and worthy of further elaboration

Ability to think creatively, calling into question
the assumptions underlying our customary

habitual ways of thinking and acting and then
being ready to think and act differently on the
basis of critical questioning

Responding creatively to different challenges
encountered in life.

Use imagination beyond knowledge provided
to generate new ideas to enrich learning.

Take initiative to explore challenges and ideas
in order to construct new concepts.

Generate original ideas and apply them in
learning situations. Demonstrate resilience
when faced with learning challenges.

Lifelong learning

Taking initiative to update knowledge and skills
with minimum external support.

Coping with the evolution of knowledge and
technology advances for personal fulfilment.

Seekingoutacquaintancesmoreknowledgeable
in areas that need personal improvement and
development.

Exploiting all opportunities available to improve
on knowledge and skills.
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11. Developing Competences

11.1. Developing competences in all subjects

Competences cannot be taught directly like subject knowledge. They
are acquired over time through the cumulative effect of a learner
centered approach. They require students to practice and employ the
generic competences throughout the subjects that they study. They
require the syllabi to be constructed with competences at their centre.
They require teachers to adopt approaches that encourage and enable
students to think critically, to carry out research, to solve problems,
to be creative and innovative, to communicate, to co-operate and to
become life-long leaners.

The subject content provides a necessary context for students to
develop the competences and the basic and generic competences
help deepen students’ understanding of the subject and build
students’ ability to apply their learning in practical situations. In this
regard the curriculum is an important way of raising standards and
making the curriculum more relevant. The performance in a subject
requires a student to have achieved an appropriate level in terms of all

two categories of competences.
11.2: Higher Order Thinking Skills (HOTS)

Higher Order Thinking Skills (HOTS) are central to a competence-
based curriculum because they develop the understanding that
enables learning to be applied effectively. Learning objectives use
more challenging action verbs so that students are required to think
more deeply and to develop higher order thinking skills, as opposed
to the knowledge and understanding learning objectives which relate
to memorization and explanation (Basic CBC, 2015).

Education theory relating to HOTS, starting with Bloom’s Taxonomy
(1956) Norman Webb (2009)'s Depth of Knowledge Guide and the
Structure of Observed Learning Outcomes (SOLO), Biggs and Collis
(1982) all show a similar pattern, ranging from memorization and recall
through to the higher levels of thinking which lead to the deep and
lasting learning students need from the curriculum.
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High levels of thinking are crucial for a successful knowledge-based
economy. It is through the focus on competences and higher order
thinking skills in a competence-based curriculum that learners’ skills
and abilities are developed and as a consequence, their knowledge
and understanding are deepened.
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12. Assessment

12.1 Introduction

Educational assessment is the process of determining the extent to
which students have acquired specified knowledge, skills, values,
attitudes, abilities and competences. The term “specified” means that
they have been pre-determined before the subject begins. Assessment
includes methods that tutors use to determine what students know and
what they can do. It is an integral part of the national curriculum and
an essential element of the teaching learning process. The Curriculum
and Assessment Policy (2014) outlines the principles for both informal
and formal assessment, in classrooms and national examinations, and
for different purposes. Assessment is an integral part of the teaching
learning process.

12.2 Purposes of Assessment

The aim of assessment is to establish the extent to which the student has
acquired the expected competences. Assessment helps to diagnose and
monitor the progress of a student, and provides feedback to students,
parents, tutors and curriculum designers and implementers. This helps
them plan learning in terms of what the student needs in order to
continue advancing and fill gaps in understanding or performance. It
also provides guidance on the selection of future subjects, certification
and promotion to the next progression level.

In every curriculum implementation, assessment is expected to assess
the extent to which learning outcomes have been achieved. The
assessment provides the basis for advising teachers on pedagogical
methods and deliberate intervention. Assessment focuses on the
extent to which competence (the ability to carry out a certain task) has
been acquired as opposed to laying emphasis on the acquisition of
knowledge of the concepts. In most cases assessment is organized in
a national or classroom level. The assessment needs to use a variety of
ways to collect information about a student’s progress in all subjects.
The collection of a student’s information should be a continuous process
and should be recorded efficiently and effectively. The tutor should
give importance to each student’s way of responding and learning and
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the span of time he or she takes to do so. The tutor should provide
timely and effective feedback that will lead to positive action and help
the student. When a tutor is providing reports on a continuous basis
he or she should be sensitive to every student’s response.

All over the world, educators have taken notice of the fact that
assessment is often overlooked when planning and implementing
curriculum change.

12.3 Competence-Based Assessment

Competence based assessment focuses on knowledge, skills, attitude
and values. It is aimed at determining the capability of a student
teacher to apply a set of related knowledge, skills and abilities required
to successfully perform critical work, functions or tasks in a defined
setting.

Competence based assessment is a process whereby the students are
given an opportunity to put into practice what they have learnt. It is a
collection of evidence demonstrating how a student can perform or
behave according to a specific standard. The student can be provided
with a challenge and then be allowed to show how to resolve the
problem. It can be a complex situation related to their everyday life and
they are asked to put into practice what has been learnt (knowledge,
skills and attitude) in order to resolve or overcome the situation.

Competence based assessment is based on the principle of assessing
people as they use their knowledge and skills in a given situation. The
strategy aims at providing a way of building the skills and knowledge
that students require to perform identified tasks after going through
a learning experience. It is a key element of the on-going process of
continually building knowledge and skills that provides a roadmap for
developing students for their future roles based on their acquired and
developed knowledge and skills.

The centre of focus in competence based assessment is that it is
based on actual skills and knowledge that a person can practically
demonstrate.
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Assessment of competences is criterion referenced, as compared
to assessment of an objective based curriculum which is norm
referenced. Criterion referenced assessment focuses on determining
whether each student has achieved specific skills or concepts, norm
referenced assessment focuses on ranking students with respect to
the achievement of others in broad areas of knowledge. Assessing
competence in a learning situation is necessary to ensure that students
are both confident and competent in their learning process. Individuals
are considered competent when they are able to consistently apply
their knowledge and skills to the standard of performance required in
the college.

12.4 Guiding Principles of Competence Based
Assessment

The following principles are the essential characteristics of assessment
which complement and support the content in the curriculum and
which enable students to understand their progress and make good
choices for their future. Assessment forms the basis for an equitable
system on which to make decisions at individual, college and national
levels.

a) Validity

An assessment is valid when it measures what it was meant for.Validity
is therefore the degree to which evidence and theory support the
interpretation of assessment scores entailed by the proposed uses of
assessment. It is important to ensure that the scores obtained from
assessments are used according to the intended purpose of the
assessment. The assessment score must reflect the student’s actual

ability in the assessed criteria.
b) Reliability

This refers to the consistency of the interpretation of evidence and
results of the assessment. The assessment tasks used should be of
similar demands and provide similar opportunities to exhibit all the
intended competences being assessed. The instrument used for
administering and scoring should be interpreted in the same way
by the assessors. Formal assessments and examinations must be
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consistent in the results they produce over time and for all learners. In
examinations, as far as possible, sources of inconsistency, such as item
production, marking and linguistic barriers must be eliminated.

c) Fairness

This refers to how the assessment conditions are applied to all those
being assessed. It aims at ensuring that the assessment process does
not disadvantage any student and learning outcomes can be achieved
through a range of strategies. Assessment should reflect an inclusive
view of society and respect for diversity. Assessment tasks should have
a balance in relation to gender, faith, cultural and socio-economic
factors.

d) Flexibility

This is the process of ensuring the skills, knowledge, abilities and
values can be demonstrated in a variety of ways that are suitable to
the college.

e) Access

Assessments must be accessible to all learners in terms of space,
assessment tools, and assessment methods. It also involves particular
attention to the language demands for students.

f) Coherence

It is essential that the assessment measures are coherent across the
colleges so that students can be confident that the standards being
applied to their work are compatible with standards across the country.
To achieve this level of confidence in the design on the assessment the
marking or grading must be trustworthy, delivering reliable and valid
tests and examinations.

g) Recognition of achievement

Assessments must examine or measure what learners know and can do,
and how far they succeed, avoiding focusing on what they are unable
to do. Assessments must allow for students to show their knowledge
and skills in appropriate ways which may vary with individual students,
topic and competence.

@
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h) Support progression

Assessments should yield information about aspects of students’
performance which can then be used to diagnose strengths,
weaknesses and next steps for the students. Formative assessments
which are relevant to the current learning should provide evidence
which tutors can use as feedback to students. Competences, which
include knowledge, skills and attitudes, should be assessed in the
context of practical application in order for progress to be identified
and supported.

12.5 Types of Assessment

a) Formative Assessment (Assessment for Learning)

This type of assessment is carried out during the learning process, it
provides information that will help to guide a student’s development
towards a certain desired outcome stated in the curriculum. It provides
immediate feedback to both the student and the tutor. In the classroom,
the assessment should help the students to learn and should result in
actions that are successful in closing the gap between the current and
desired achievement levels. Formative assessment uses both formal
and informal methods to check whether learning is taking place. This
is carried out on a continuous basis to monitor the student's progress
and to collect information on their ability to demonstrate the required

competences in carrying out tasks.

Purpose of formative assessment

Formative assessment is used for the diagnosis of learning gaps, for
corrective measures and feedback of evidence to tutors and students’
self-evaluation. The assessment should focus also on abilities, attitudes
and aptitudes that do not manifest themselves in the form of the
written word. This aims at assessing a student’s development in all
areas of learning. In this scenario, the goal of formative assessment
is to monitor student learning to provide ongoing feedback that can
be used by tutors to improve pedagogical strategies and by students
for improvement in their learning. The emphasis and focus is to foster
skills and habits such as self-assessment, self-monitoring, and self-
correction among students. Tutors may refer students to their personal

7
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goals or external standards as references for self-assessment. They
may also facilitate self-assessment among students by introducing
the use of self-reflection questions and exemplary work for students’
consideration. It fosters self-assessment among students and promotes
self-awareness of strengths and weaknesses in their learning.

The overall assessment should be followed by descriptive remarks by
the tutor responsible for the subject about positive and significant
achievements, avoiding negative comments even by implication.

Formative assessment of the TTC Curriculum

Formative assessment can be carried out using multiple modes
of assessment and not just limited to a specific method. The tutors
should assess the student teachers in all aspects of training including
the affective domain as they interact with other students in their daily
activities. It is used to guage how well the students have mastered
knowledge, skills, competences and attitudes as specified in the
instructional objectives/outcomes.

Instruments for Formative Assessment

These are the instruments used to establish whether learning is
taking or has taken place. The tutor designs the tasks/activities in the
learning environment to enable the students develop and display their
knowledge and understanding through demonstration of acquired
skills, competences, attitudes and values. The tasks can be assessed
using the following methods: observation, checklists, rating scales,
rubrics, questionnaire, project, journaling, portfolio, profiling, question
and answer, written continous assessment, homework and many other
methods used in learner centered pedagogy.

b) Summative Assessment (Assessment of Learning)

Summative assessment takes place at the conclusion of a defined
instructional period and provides information and feedback that sums
up the teaching and learning process. Summative assessments should
be the synoptic assessment of learning outcomes.

Synoptic assessment encourages students to show their ability to
integrate and apply their skills, knowledge and understanding across

@
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the breadth and depth of the subject. It assesses the student’s capability
of applying the knowledge and skills gained in one part of the subject
to other parts of the subject or across the subject as a whole. Synoptic
assessment therefore enhances the links between different parts of a
syllabus and reduces compartmentalized learning. It seeks to develop
critical and inventive thinking in students. This competence constitutes
the abilities of sound reasoning, decision making, reflective thinking,
curiosity, creativity, and managing complexities and ambiguities. This
holistic learning experience is more meaningful to students as they
appreciate that knowledge and skills in various parts of a subject
or across subjects are not entirely independent of each other. This
enhances the utilization of competences acquired through the formal
and non-formal curriculum.

Summative assessments are generally evaluative, rather than
diagnostic, they evaluate the effectiveness of educational programs,
measure progress towards improvement goals, or make course-
placement decisions.

Purpose of Summative Assessment

Summative assessments are used to evaluate student learning,
skill acquisition, and academic achievement at the conclusion of a
defined instructional period, typically at the end of a learning cycle,
by comparing it against some standard or benchmark. In Rwanda,
summative assessment for teacher education will be at the end of
every academic year with the national examination at the end of the
third year of training. Summative assessment is used for placement
and certification. It is used to record a judgment of the competence or
performance of a student. The results are also used for the ranking or
grading of students and for deciding on progression into the next level
of education. It should have an integrative aspect whereby a student
must be able to show mastery of all competences.

To enhance effective implementation and testing of the competence
based curriculum, the end of year summative assessment average
scores for each subject will be weighted and included in the final
national examinations grade. It will account for 20% of the final grade
in the respective subjects offered in the various options.
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Summmative Assessment of TTC Curriculum

During the course duration, assessment for learning is done
continuously because in a competence based learning, the student
teachers are expected to be acquiring competences as they take part
in the various college activities such as core- curricular, co- curricular
and extra- curricular activities. The student teachers’ individual termly
and annual reports must show the performance of the student in
every subject learnt. However at the end of the course, their academic
achievements and acquisition of skills have to be assessed to warrant
the awarding of a primary teacher education certificate.

Tables 4, 5, 6 and 7 show the subjects offered in each option at the
TTCs, those to be examined nationally at the end of the three years
are starred. For the national examination there are five common
subjects (Foundations of Education, TMP, Entrepreneurship, English
and Kinyarwanda) that will be examined in all options besides the core
subjects which are specific to each option.

Table 4: Early Childhood and Lower Primary Education (ECLPE)

SN SUBJECTS PERIODS PER WEEK
YEAR 1 | YEAR 2 | YEAR 3

1 Foundations of Education* 6 6 6

2 English* 5 5 5

3 Kinyarwanda* 5 5 5

4 Mathematics* 3 3 3

5 Integrated Science* 4 4 4

6 Social Studies* 4 4 4

7 Creative Performance 4 4 4
(Music and Fine Arts)*

8 Physical Education 1 1 1

Entrepreneurship* 2 2 2

10 |ICT 2 2 2

1M | TMP* 7 7 7
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12 | SNE 2 2 2

13 | RE 1 1 1

14 | French 4 4 4

15 | Kiswahili 1 1 1

16 | Co-Curricular 1 1 1

17 | Individual Study 8 8 8
School Attachment 1t term
TOTAL 60 60 60

Note: TMP includes TMP of pre-primary and all subjects taught in

lower primary.

At the end of year three, students in this option will take national
exams in nine (9) subjects: Common subjects (Foundations of
Education, Teaching Methods and Practice, English, Kinyarwanda and
Entrepreneurship), Mathematics, Integrated sciences, Social Studies

and Creative Performance.
Table 5: Social Studies Education (SSE)

SN | SUBJECT PERIODS PER WEEK
YEAR1 | YEAR 2 | YEAR 3
1 Foundations of Education* 6 5 5
2 Social studies 11 0 0
3 Geography* 5 5
4 History * 5 5
5 Economics* 5 5
6 Religious education* 4 3 3
7 Creative Performance* 4 4 4
8 Physical Education 2 1 1
9 English* 5 4 4
10 | Kinyarwanda* 2 2 2
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11 Integrated Science 1 1 1
12 | Mathematics 3 3 3
13 French 2 2 2
14 | Entrepreneurship* 2 2 2
15 | ICT 2 2 2
16 Teaching Methods and 4 4 4
Practice (TMP)*
17 Special_ Needs and Inclusive 5 5 5
Education (SN&IE)
18 Kiswahili 1 1 1
19 | Co-curricular activities: 1 1 1
20 | Individual Study 8 8 8
21 | School Attachment 1stTerm
TOTAL 60 60 60

Note: TMP includes TMP o Social Studies, Religious Educaation,

Physical Education and Creative Arts.

At the end of year three, students in this option will take national
exams in ten (10) subjects: Common subjects (Foundations of
Education, Teaching Methods and Practice, English, Kinyarwanda and
Entrepreneurship), Geography, History, Economics, Religious education

and Creative Performance.

Table 6: Languages Education (LE)

SN SUBJECTS PERIODS PER WEEK
YEAR1 | YEAR2 | YEAR3
1 Foundations of Education
. 6 5 5
2 French*
3 | English*
4 | Kinyarwanda* 5 6 6
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5 | Creative performance

(Music & Fine Arts)* 4 4 4
6 | Physical education 1 1 1
7 | Integrated Science 1 1 1
8 | Mathematics 2 2 2
9 Kiswahili* 5 5 5
10 | Entrepreneurship* 2 2 2
1 |ICT 2 2 2
12 | Teaching Methods and

Practice (TMP)* 4 4 4
13 | Special Needs Education

(SNE) 2 2 2
14 | Religious education 1 1 1
15 | Social Studies 2 2 2
16 | Co-Curricular activities

(clubs, sports, public 1 1 1

lectures)
17 | Individual study (Research,

library, Teaching Resource 8 8 8

Center, etc)

School Attachment 15 Term

Total 60 60 60

Note: TMP includes TPM of English, Kinyarwanda, French and Creative
Arts.

At the end of year three, students in this option will take national
exams in eight (8) subjects: common subjects (Foundations of
Education, Teaching Methods and Practice, English, Kinyarwanda and
Entrepreneurship), French, Kiswahili and Creative performance.
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SN SUBJECT PERIODS PER WEEK
Y1 Y2 Y3
1 | Foundations of Education * 5 5
2 | Mathematics* 6 6 6
3 | Integrated Sciences 11 0 0
4 | Chemistry* 0 5 5
5 | Biology* 0 5 5
6 | Physics* 0 5 5
7 | English* 5 4 4
8 | Kinyarwanda* 2 2 2
9 | Creative Performance
(Music & Fine arts) 2 2 2
10 | Physical Education 1 1 1
1 | French 2 2 2
12 | Entrepreneurship* 2 2 2
13 | ICT 2 2 2
14 | Teaching Methods and
Practice (TMP)* 6 4 4
15 | Special Needs Education
(SNE) 2 2 2
16 | Religious education 1 1 1
17 | Kiswahili 1 1 1
18 | Social studies 2 2 2
19 | Co- Curricular 1 1 1
Individual Study 8 8 8
School Attachment 1sTerm
TOTAL 60 60 60
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Note: TMP includes TMP of Mathematics, SET and Physical Education.

At the end of year three, students in this option will take national
exams in nine (9) subjects: Common subjects (Foundations of
Education, Teaching Methods and Practice, English, Kinyarwanda and
Entrepreneurship), Mathematics, Physics, Chemistry and Biology.

The assessment has two parts:

1.

National examinations: In the national examinations there
will be five common subjects across the options plus the core
subjects in the specific options. The common subjects will be;
Foundations of Education, TMP, English, Kinyarwanda and
Entrepreneurship.

ECLPE: Commom subjects + Mathematics, Integrated
sciences, Social Studies and Creative Performance (Music and
Fine Arts) (9)

SSE: Common subjects + Geography, History, Economics,
Religious education and Creative Performance and Physical
Education (10)

LE: Common subjects + Creative Performance (Music and
Fine Arts), French and Kiswabhili (8)

SME: Common subjects + Mathematics, Physics, Chemistry
and Biology (9) The subjects with a star will be examined at
the end of the three years in TTC( see the table above). Many
of these subjects cover the theoretical part. This assessment
will cover 70% of the overall assessment.

2. Professional practice: Professional practice is another type of

assessment, which contributes 30% to the overall assessment.
The student teacher is assessed gradually from year one to
year three and records are kept until the completion of the
college. The student teacher’s professional marks will be
added to the marks obtained from national examinations to
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form the overall assessment results.

Aspect of professional practice assessed from year | to Year 3
include:

« Observation : 2marks
« Microteaching:2marks
« Teaching practice in demonstration schools:5 marks

« Final lesson ( conducted by the team of internal and external
examiners):8 marks for 2 lessons

« School attachment and reflective practice (it should be
assessed by both internal and external examiners):13 marks 3
for the report and 10 for actual teaching.

For the student teacher to be awarded the certificate of successful
completion of the teacher education course, the overall results should
obligatorily contain at least 21 marks from the professional practice

assessment results (21/30) which is equivalent to 70%.

12.6 National Examination

The system and process in setting national examinations should be to
encompass competence based assessment and to increase rigour in
the robustness of outcomes. The examinations must be compatible
with the content and the learning outcomes described in the subject
syllabi. Special attention should be paid to item writing, standardization
of scores and grading which all colleges should adapt for comparability

of assessment results.
12.7 Item writing/setting questions

Before developing a question paper, the item writer must ensure that
the test or examination questions are tailored towards competence
based assessment by doing the following:

 ldentify topic areas to be tested from the subject syllabus.

« Outline subject-matter content to be considered as the basis

for the test.
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« Identify learning outcomes to be measured by the test.
» Prepare a table of specifications.

« Ensure that the verbs used in the formulation of questions do
not require memorization or recall answers only but test broad
competences as stated in the syllabus.

12.8 Grid and a Blue Print

Assessment specification is a plan of examinations or tests, indicating
the number of questions or items and their relative weight according
to the learning outcomes across the syllabus.

A blueprint is the plan of the specific test indicating which questions
test which concept in the three domains of learning (Cognitive, affective
and psychomotor) and at what level of the Revised Bloom'’s taxonomy.
A good blueprint should indicate the following:

« The proportion of test items in the final form that address each
curriculum area.

« The proportion of items within a curriculum area that assess
different skills, emphasizing higher order thinking skills,

« The proportion of structured, semi structured and open-ended
questions.

In a competence based curriculum, questions related to HOTS of
the Revised Bloom's Taxonomy should be given more weight than
those related to knowledge and comprehension. It is proposed that
each subject should have two theory papers. One paper with semi-
structured and open-ended questions and one practical examination

paper
12.9 Moderation of items or questions

Moderation is the process during which the reliability, correctness and
validity of the examination question papers are checked and verified
to ensure the standards of the examination questions and the marking
scheme. Internal and external moderators should be appointed for
each subject to ensure that item developers have abided by the rules

of setting a balanced paper.
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12.10 Standardization of raw scores and grading

Standardization is using statistical methods to transform raw scores
into meaningful comparability among candidates, across different
subjects and colleges. Grading is the process by which raw scores are
distributed into mark bands within each band represent a particular
letter grade. A grade boundary is the minimum mark required for
the award of each grade or at which a letter grade can be achieved.
The process of grading is an attempt to address inter-subject, inter-
option examinations differences in the levels of difficulty and impose a
common meaning to reported results. Although national examinations
results are used for certification, for selection into the next level of
education and for comparative performance, they are also used to
measure the attainment level of individual candidates and assessment
standards can be set against the criteria.

12.11 Record Keeping

Record keeping involves gathering facts and evidence from assessment
instruments and using them to judge the student’s performance by
assigning an indicator against the set criteria or standard. All scores
from all assessment procedures should be carefully recorded and
stored in a portfolio because they will contribute to the final assessment
of the students. Besides, it will serve as a verification tool for each
student that she/he attended the whole learning before undergoing
the summative assessment for the subject. Records of a student’s
performance are kept for remedial actions, for alternative instructional
strategy and feed back to the student and to the parents to check the

learning progress and to advice accordingly.

13. Rationale and Broad Subject Competences

To train competent teachers, Teacher Training Colleges provide the
student teachers with basic, professional and generic competences
through subject content. Each subject plays its role in the acquisition
of the competences needed and in the mastery of the pre-primary
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and primary curriculum. The rationale for each subject is given in the
following section.

13.1. Biology

Rationale

Biology is the study of living organisms and it plays an important role
in our everyday existence. It has many applications, both in the natural
environment, in health and education.

Studying biology develops an understanding of living systems and
how to apply learning in direct ways to maintain the health of humans,
animals and plants. Biology enables us to understand the relationships
between living organisms in ecosystem and to know what is beneficial
and what is harmful. Technological advances in new areas, such as
DNA and genetics, have made this varied discipline more exciting than
ever. In addition, learning Biology in TTCs leads student teachers to
different opportunities for higher learning and also enables them to
teach SET in primary schools.

Broad competences

At the end of the learning process, the student teacher should be able
to:

« Become confident citizens in a technological world, with an
informed interest in scientific matters. .

« Be suitably prepared for studies in biological science beyond the
Rwandan TTC.

« Protect themselves against common illnesses and fatal diseases
including HIV/AIDS and Malaria.

+ Develop attitudes and values relevant to biological science such
as advocacy for personal, family and community health, hygiene
and nutrition.

+ Stimulateinterestinand care for, the local and global environment
and help learners to understand the need for conservation.

«  Promote awareness that scientific theories and methods have
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developed and continue to develop, as a result of groups
and individuals working together, and that biological science
overcomes national boundaries.

« Demonstrate awareness and concern for the environment,
conservation and sustainability and act accordingly.

13.2 Chemistry

Rationale

Chemistry, one of the natural science subjects is an important discipline
that has contributed significantly to the global socio economic
transformation through discoveries on the part of chemists. This has
led to new technologies in the production of small scale and industrial
products that are beneficial to People and the environment. Chemistry
is a worthwhile subject because it prepares students for the real world
of work through career path ways like medicine, agriculture, pharmacy,
chemical engineering, food science, teaching, environmental studies
and many others to provide skills that guide the construction of
theories and laws that help to explain natural phenomenon and
manage people and the environment. In addition, learning Chemistry
in TTCs leads student teachers to different opportunities for higher
learning and also enables them to teach SET in primary schools.

Broad competencies

At the end of year 3, the student teacher should be able to:

« Analyse and explain scientific phenomena relating to real life
experience;

« Use and experiment with a range of scientific and technological
tools and equipment and draw appropriate conclusions;

« Demonstrate curiosity, research skills and creativity;

« Observe, analyse, evaluate, and interpret without prejudice and
to make reasonable decisions;

« Use principles of scientific methods and experimental techniques
to solve specific problems in daily life;
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« Develop attitudes on which scientific investigations depend,
such as honesty, persistence, critical thinking and tolerance of
uncertainty.

« Appreciate the scientific, social, economic, environmental and
technological implications of chemistry.

« Provide a foundation in chemistry subject matter that would
enable the student teacher to develop attitudes relevant to
science such as accuracy, precision and objectivity.

13.3 Creative Performance: Fine Art and Crafts
Rationale

Sincethe earliest history of man, Art has been regarded as a fundamental
area for the development of intellectual abilities, cognitive faculties,
manipulative skills and creative talent. Art has also been widely viewed
as a therapeutic subject that facilitates mental calm. Research also
shows that it can heal simple trauma and emotions especially through
the use of colour and forms

Every child is born an artist with the ability of creativity, innovation
and imitation. No work of Art is either right or wrong as long as the
artist has interest in practice. Fine Art and Crafts therefore are central
to all subjects, forming the basis of all creativity. This is a key reason
why every student teacher in Rwandan colleges should have the
opportunity to study and be trained to teach Fine Arts and Crafts.
This will also satisfy the needs for those who complete this program
since it will enable them to be job creators and not job seekers, hence
reducing the problem of unemployment in Rwanda.

Fine Art and Crafts develops innovation, imitation and creativity in the
student teacher which can reinforce a deep learning of other subjects.
It encourages a love for beauty, nature, culture and tradition which
can develop responsibility and cultural awareness coupled with and
harmony in the student teacher and the society in general. In addition,
learning Fine Arts and Crafts in TTCs enables the student teachers to
teach Creative Arts in Preprimary and Primary schools.
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Broad competencies

« Create various visual art works and crafts using different
materials, tools and techniques to express feelings, to serve a
utilitarian purpose or as decoration.

« Demonstrate certain decision making imitative and creative
abilities in making various artworks and crafts

« Show ability to interpret, appreciate, imitate and give opinions on
work of art and craft made by different people and at different

times various circumstances.

13.4 Creative performance: Music

Rationale

Music provides opportunities to promote spiritual, moral, social and
cultural development which are needed to help a student-teacher in
his/her interrelation with other fellow student-teachers, and in his/her
carreer as a teacher in a preprimary or primary school. It is worth noting
that music is a subject taught in all levels of primary school and is used
as a method of teaching other subjects. Besides, music is useful for
relaxation and entertainment needed for children development.

Broad competences

After completion of music program at TTC a student-teacher should:

« Gain knowledge and understanding of pioneers and importance
styles of music through history Sol-fa music notes and perform

« Compose and perform pieces of music

* Play some traditional and modern music instruments to
accompany a song

« Teach children some songs

« Teach children how to play some music instruments
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13.5 Economics

Rationale

Economics is concerned with the study of how scarce resources of
the society can be allocated in the best way in order to satisfy the
unlimited wants of man. The study of economics helps student teachers
as individuals or groups in their societies to make the best choices
using their limited resources to improve the quality of life. Economics
prepares student teachers with transferrable soft skills ready for the
real world of work and provides useful foundation for further studies
through career paths related to economics with education. It also gives
student teachers the critical knowledge and skills to communicate
ideas using the language and tools of the discipline of economics.
Economics also prepares the student teachers to become good future
policy makers at family, local and international levels especially when it

comes to resource allocation.

In summary, the study of economics in TTCs seeks to equip student
teachers with the basic tools necessary for understanding and
interpretation of economic phenomena experienced by Rwandan
people and for teaching and communicating intelligently and
effectively on economic issues in the region and the wider international
community.

Broad competences

« Identify and use basic concepts and principles as applied in
economics

« Evaluate economic issues that affect their lives as workers,
consumers and citizens

« Contribute to discussions on current economic issues and
decisions that should be made to shape and strengthen national
and regional instututions

» Critically analyze the economic decisions made by policy makers
towards economic development

« Analyze the contribution of development strategies on the
economy of Rwanda
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« Assess the role of economic integration on the development of
the economy

13.6 English

Rationale

The government of Rwanda decided in 2003 to have English language
as official language along with French and the national and official
language Kinyarwanda. Later on Kiswahili was included as the fourth
official language. English is the medium of instruction from upper
primary up to university education level. This was decided in 2008 and
implemented in 2009.

English is also taught as a subject across all educational levels in
Rwanda. These measures were taken in order for Rwanda to integrate
in the region and the world as a whole. Rwanda is a member of the
East African Community where English and Kiswahili are prominently
used. Rwanda is also a member of the commonwealth as well as
"Francophonie”.

Therefore the student teachers should learn the English language for
their personal development as citizens of Rwanda who will be able
to interact with people from the region and the world. They will be
able to compete nationally and internationally. However as teachers
to be, they will have to teach efficiently at upper primary in English or
teach English from pre-primary and primary at both lower and upper
primary.

Broad Competences

The student teachers should be able to:

o Effectively use the English language as a medium of instruction
when teaching.

» Adaptlanguage teaching to the level of primary school learners
e Express themselves clearly and coherently in all situations

o Write logically and legibly in correct English in teaching and
other context

» Work effectively with people from diverse backgrounds: social,
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cultural, political, linguistic and religious.

» Demonstrate listening and reading skills with fluency for both
information and pleasure,

e Demonstrate an adequate command of vocabulary and
language patterns in a written and oral complex texts to
enable them to learn and communicate in English in different
situations,

e Demonstrate ability to analyze, appreciate and comment on
literary works in addition to English proficiency which will allow
them to further their studies.

13.7 Entrepreneurship
Rationale

Entrepreneurship stimulates people to build successful lives and
contribute to the development of their society by creating and
managing income generating projects adapted to local realities.

It prepares young people for the uncertainties and complexities
of the real business world where business opportunities exist. In
entrepreneurship education, there is a key to drive to ensure that
Rwandans actively create employment opportunities rather than
having a mindset of relying on others.It will also help them to qualify
for further studies in higher education in different programs under
colleges of education for education career advancement.

Broad Competences

The overall goal of entrepreneurship education is to give student
teachers the attitudes, knowledge, skills and values to act in an
entrepreneurial way. In entrepreneurship a TTC student teacher upon
completion of TTC, should be able to:

» Develop and implement a business plan for a viable business
opportunity.

e Usetheavailable resources properly and responsibly toimplement
business opportunities.

» Keep accounting records for her/his business properly.
* Analyze the impact of business activities on the environment.
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e Exercise ethical behavior in business

13.8 French

Rationale

The French language is a communication tool in national and
international relations. In Rwanda, it is one of the three official
languages used in administrative documents and in the media. As
member of Francophone countries organization, Rwanda needs
French language to communicate with other member countries. For
that, TTC students should acquire the four communication skills in
French: oral comprehension (listening), oral expression (speaking),
written comprehension (reading) and written expression (writing) so
as to communicate fluently using the language.

In addition to that, students enrolled in Language Education shall
be called to teach French language in primary schools. They need
communicative and linguistic skills that will enable them to effectively
teach the French language in elementary school in the competence-

based approach.

Broad Competences

To the student teachers enrolled in the option of Language Education,
French helps them to:

o Correctly use the French language to create a favorable learning
environment and be much more flexible and tolerant in order
to encourage communication and creativity in the learner,
according to the communicative and actionable approaches.

 Establish a connection between the different areas of teaching
/ learning of French as a foreign language.

* Integrate into the teaching / learning of French as foreign
language in cross-curricular skills and themes to train a citizen
that meets the aspirations of the country and integrate into the
world.

e Create learners’ social interactions in specific circumstances
and environments, in and out of class.

e Adopt a positive attitude towards learners with special needs
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and help them according to specificities.

Work for a harmonious society and with people of different
cultural, social, political, linguistic and religious backgrounds.

Use and integrate into the process of teaching / learning the
new information technologies to make it more current and
practical.

Have the B2 (higher competence) language communication
skills of the European system, and therefore able to integrate
higher education into French-Education or another literary
option.

For students enrolled in other options (non language), French language
subject helps them to:

Understand messages in French in concrete situations of everyday
life;
Communicate orally and in writing in the different situations of

everyday life (at school, at home, at the hospital, at the market
and in shops, at the restaurant, at the hotel, etc.)

Be informed, by all means of communication (radio, newspaper,
television, internet,) for an opening to the present world;

Adopt a behavior of a cultivated person demonstrating an ability
of analysis and discernment;

Adopt to the sociolinguistic situation of our country where there
are four languages taught (Kinyarwanda, English, French and
Kiswahili) and these are official languages in Rwanda.

Work for a harmonious society and with people of different
cultural, social, political, linguistic and religious backgrounds.

Have the level B1 (lower competence) language communication
skills of the European system.

13.9 Foundations of education

Rationale

Foundations of education is a cross cutting course that encompasses
educational topics that equip student teachers with basic principles
theories and practices governing education. Teachers should have a
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rich store of well organized knowledge about many specific situations
of teaching. These includes knowledge about the subject they teach,
their students and general teaching trategies but all these need to be
driven by a strong knowledge in the field of ‘foundations of education’.

Quiality of education requires teachers who are well grounded with
both content and pedagogical knowledge, skills and attitudes;
so that they are competent enough to effectively teach students
assigned to them. The Foundations of Education will enable develop
teachers competences to interpret knowledge and related historical,
philosophical, ideological and social contexts in educational services
delivery. This will enable teachers to develop critical perspectives on
education in scools and beyond. The ultimate outcome is that the
teachers can apply active learning pedagogy that can put the learner
at the center of the teaching and learning process. Moreover it will
enable student teachers to develop skills, attitudes and values that
promote inclusivity, peace building and development capabilities in
their learner. Student teachers will also develop key competences
including interpretive, normative and critical perspectives on existing
educational practices.

Broad competences:

e Describe the structure and guiding documents and policy
orientation of Rwandan education system

» Apply different pedagogical theories and principles effectively
to create a conducive, playful and learner-centered classroom
setting.

e Create quality lesson plans with clear objectives, engaging
techniques and a variety of materials that are interlinked with
othe pedagogical documents.

e Use a variety of assessment toolsto determine a child's
developmental stage and design activities to build the learners
competencies.

e Model good values and professional ethics in the teaching
profession and corresponding environment

 Exhibit lifelong learning practices for personal and professional
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development

» Work closely with educational stakeholders at different levels in
order to manage and establish ECDE centers and primary schools
and contribute to the general improvement of educational
services provision

e Demonstrate advanced reflective skills on their own teaching
practices and that of their peers.

* Recognise unique characteristics of individual learners and
respond according to their physical, emotional and social/
educational needs/ traits.

13.10 Geography
Rationale

Geography is the study of the earth, including all the phenomena
which make up the physical and human environment. Geography is
one of the disciplines that are concerned with the real world in which
the student-teachers live and are capable of solving problems and
developing knowledge, skills, attitudes and values which are relevant
to their present profession and future studies in geography with
education.

Geography helps the student-teachers to understand physical and
social environment in order to build unity in diversity. It also motivates
the student-teachers to discover about the real world and enables
them to recognize the importance of the sustainable development for
the future of mankind. Geography also helps the student-teachers
to develop generic competence skills, literacy and numerical skills to
interpret the human and physical phenomena, maps, photographs

and diagrams.
Broad competences

At the end of the learning process the student teacher should be able
to:

» Demonstrate greater understanding of the basic concepts in
physical and human geography.

o Categorise different physical geographical phenomena and
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their impact on the sustainable development.

Appreciate the relationships between the physical and human
aspects in the world, and acquire a commitment to the
sustainable development.

Explain the correlation between the physical environment and
man’'s modifications to it.

Demonstrate an understanding of the global sustainable
growth, conservation, reconstruction and development of the
country in the regional and global context.

Evaluate accurately the socio-economic problems of the world
and how to solve them.

Develop learners’ abilities to gain more concrete understanding
of the challenges to the development of Rwanda and other
countries.

Demonstrate a range of skills and techniques, necessary to carry
out geographical research and interpretation of the geographical
data and information.

Read and interpret the maps and the photographs using the
appropriate geographical techniques.

Use field work procedures and methods in collecting the
geographical data.

Develop a variety of other skills, including those of the problem
solving, critical thinking, communication and cooperation,
investigation and how to present their conclusions in the most

appropriate way.

13.11 History
Rationale

History is one of the social science subjects and is an important
discipline that has contributed to the human activities, political and
social transformation throughout the world.

History enables student-teachers to understand the past and the
present so as to predict the future. It guides the interaction between
the tutor and the student teacher in the learning process and highlights
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the knowledge, skills, attitudes and the values that a student teacher
should acquire at the end of each unit which helps him/her to be
professionally competent and participate actively and critically in the
society. This would enable the student- teacher to pursue history
related courses with education in higher institutions of learning.

Broad competences

At the end the History course, student teachers should be able to:

e Live in harmony with others without any distinction, religious
distinction or other form of discrimination and exclusion that
have caused problems in the society like the genocide against
the Tutsis in order to transform them into good citizens.

* Appreciate the Rwandan values, universal values of peace,
respect human rights, rights of gender equality, democracy,
justice, solidarity and good governance.

» Promote the moral, intellectual and social values through which
the learners will improve their competence and skills that are
essential for the sustainable development of the country.

» Develop a patriotic spirit, the sense of civic pride and the spirit of
knowing what happens all over the world.

» Develop a sense of moral responsibility and commitment to
social justice and gender equity.

* Promote the spirit of self — reliance, dignity and cooperation
among the nations.

13.12 Information and Communication Technology
(ICT)

Rationale

In Rwanda, ICT is penetrating every aspect of every day’s life including
service delivery. The country is going towards an intensive integration
of ICT in education, which is a key player in the development of a
country. ICT in education is to be used to enhance teaching and
learning and to prepare citizens who will adapt in this newly created
environment. Student teachers have to study ICT topics namely word
processing, spreadsheet, internet, computer graphics and database
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as they will develop in them inspiration and abilities to use ICT as a
tool when they will be facilitating in primary school. This will ultimately
allow them and their future pupils to actively participate in a world
of communication, research and innovation for social and economic
transformation.

Broad competences

e Apply acquired technological understanding  for smooth
working in ICT integrated environment and develop materials
to address the society needs.

» Act as a role model in taking care of computers in the school
environment or any other location and demonstrate ethical use
of ICT tools.

e Develop critical thinking and logical reasoning through
computer web designing as to come up with possible solutions
in order to address different issues related to service delivery in
the country and the region.

* Apply acquired technical knowledge, skills and attitudes
in teaching and learning process and manage information
efficiently, effectively and appropriately so as to create solutions
to information problems using a range of application software.

e Plan for information searches, locate and access information
and verify its integrity when investigating questions, topics or
problems.

13.13 Integrated Science
Rationale

Teacher Training Colleges (TTCs) aim at producing qualified primary
school teachers in Rwanda.This implies that the curricula of TTCs might
cater for the courses to be taught in primary schools and how to teach
them.The introduction of Science and Elementary Technology (SET)
in primary schools needs appropriate curriculum which allows TTC
leavers to be well equipped to teach SET subject.In order to enhance
the teaching and learning of SET in Primary schools, the Integrated
Science curriculum has been developed. This Integrated Science
curriculum reflects that Sciences are not taught in isolation but as



CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

integrated topics using real life situations to enhance life skills and the
learning experience.

Broad competences

Upon completion of the course of Integrated Science in a Teacher
Training College (SME and ECLPE options), the student-teacher should
be able to:

e Teach Science and Elementary Technology (SET) at primary
level;

» Teach the learning areas related to Science in preprimary,

* Master basic scientific concepts and use them correctly in
solving related problems;

» Develop capacity to seek information for him/herself, to explore
the unknown, analyze scientific data, state hypotheses and
express himself in a good and clear language;

» Perceive the organization in nature, the necessity to respect it
and to protect resources;

» Develop clear, logical and coherent thinking;

 Participate actively and with ease in the community life around
him and develop a desire to improve its life conditions;

e Pursue further studies in Higher Learning Institutions and
Universities

13.14 Kinyarwanda
Rationale:

The study of Kinyarwanda language is essential in our society.
Kinyarwanda is thenational and official language spoken and
understood by the vast majority of Rwandans.Kinyarwanda, as a mother
tongue, is the language of teaching and learning in nursery and lower
primary schools. Kinyarwanda is also taught as a subject at different
levels of studies. There is strong link between Kinyarwanda language,
culture identity, cultural values and heritage. Hence, Kinyarwanda is
the language of basic literacy which requires to be well mastered by
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TTC students.In addition, the rationale of the changes is to ensure that
TTC leavers are qualified for job opportunities and further studies in
Higher Education in different programs under for education career
advancement.

Broad competences

Kinyarwanda language helps student-teachers to:

» Express themselves in the national language through speaking
and writing, using correct vocabulary and grammar appropriate
to their level and relevant to the everyday interactions;

 Listen to and interpret information effectively in Kinyarwanda;

e Read fluently and comprehend a variety of simple literacy and
non-literacy texts;

e Communicate information, ideas and feeling appropriately and
effectively in a range of different social settings and cultural
context;

o Listen attentively and read fluently both for information and for
pleasure by answering simple or complex questions or carrying
out simple or complex spoken instructions.

» Write words and sentences correctly in cursive and print letters
and in different types of texts;

» Explain and analyze the structure of different types of words and
texts in simple and complex sentences.

e Reconstruct and produce simple or complex types of fiction and
non-fiction literary texts.

* Plan and teach in Kinyarwanda different lessons from nursery to
upper primary.
13.15 Kiswabhili
Rationale

Kiswahili is a Bantu language spoken by many people in Africa.
Rwandan cummunity is surounded by countries in which Kiswahili
is among the communicative languages .In this case the Rwandans
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need to communicate with fellow EAC members for different socio-
economic, political and cultural reasons

Broad competences

In the process of learning, student teacher must be able to

e Communicate clearly in Kiswahili with people from other
Kiswahili speaking nations;

» Express him/herself in Kiswahili through speaking and writing,
using correct vocabulary and grammar appropriate to the level
and relevant to every day interactions.

* Listen to and interpret information effectively in Kiswahili.

* Read confidently and comprehend a variety of simple literary
and non-literary texts;

» Demonstrate a good command of vocabulary and language
patterns in spoken and written Kiswabhili.

e Use and express different Kiswahili literature styles or
components in daily life.

» Use Kiswahili literature genres asone of the generating income
activities.

13.16 Mathematics in SME&ECLPE
Rationale

Mathematics plays an important role in the society through abstraction,
modeling and logic, counting and calculation, measurement,
systematic study of shapes and motion. Thus mathematical knowledge
is an essential tool for learning other subjects for example statistics
and probability play an important role in game theory, in the national
census process, in scientific research and trigonometric theories play
a big role in construction and air navigation. Learning of Mathematics
enhances critical thinking and problem solving skills and enables
student-teachers to be systematic, creative and self-confident in
using mathematical language and techniques to reason deductively.
Mathematics equips student -teachers with knowledge, skills, values
and attitudes necessary to enable them to succeed in an era of rapid
technological growth and socio-economic development as well as in
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effective teaching of Mathematics in Primary Education or pursuing
tertiary education.

Broad competences

Mathematics helps student- teachers to:

* Work in systematic way to develop clear, logical, coherent and
creative reasoning and imagination;

o Express clearly, comprehensibly, correctly and precisely in
verbal and/or in written form all the reasons and calculations
leading to the required result whenever finding a solution to
any given exercise;

e Apply mathematical concepts, principles and processes in
real life situations/ experiences or problem solving as well as
applying them to other subjects

e Use ICT tools (such as calculators and mathematical software) in
teaching and learning mathematics in sense of research, curiosity
and creativity to explore Mathematical concepts and facts;

e Use the acquired Mathematical knowledge and skills to teach at
primary Education or pursue further studies;

e Describe, explain, present, analyze, interpret, draw logical
conclusions, and make predictions and decisions on scientific
data;

13. 17 Mathematics in Languages Education (LE)
Rationale

Mathematics subject in the options of Languages Education (LE) is
designed to provide mathematical concepts with statistical aspects
and logics in order to help student-teachers to demonstrate critical
thinking, problem solving and decision making skills.

The syllabus concentrates on mathematical concepts that are useful
tools for a student-teacher who intends to: teach in primary school,
collaborate with others to solve real life problems in knowledge based
economy society and undertake further studies at higher education.
Particularly, statistical skills are needed for primary teachers to help
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them elaborate students’ school reports, interpret them and other
statistical data from different reference books, journals and relevant
scientific documents.

Broad competences

At the end of three years in TTC, the student teacher from the LE option
should be able to:

* Recognize and describe the role played by mathematics and
appreciate its social and economic implications in daily life;

« Apply statistical skills to elaborate and interpret students’
school reports and statistical data from different reference
books, journals and relevant scientific documents.

e Use acquired skills to express logical statements and take
appropriate decisions.

13.18 Mathematics in SSE

Rationale

Mathematics subject in the options of Social Studies Education (SSE)
is designed to provide Mathematical concepts with statistical aspects,
basics of arithmetic, basics of functions and graphs, equations and
inequalities, basics of calculus and the application of these concepts in
solving simple problems in economics and other social sciences.

The syllabus concentrates on Mathematical concepts that are useful
tools for a student-teacher who intends to: teach in primary school,
collaborate with others to solve real life problems in knowledge based
economy society and undertake further studies at higher education.
Topics were chosen to help the student-teacher to well perform
economics lessons where Mathematical concepts are essential. The
Mathematics content for SSE are linked to real life situations and
student'’s experiences to enhance life skills.

Broad Competences

At the end of three years in TTC, the student teacher from the SSE
option should be able to:
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e Describe the role played by mathematics and appreciate its
social and economic implications in daily life.

* Apply statistical skills to elaborate students’ school reports,
interpret them and any other statistical data from different
reference books, journals and relevant scientific documents.

e Apply mathematical concepts, principles and processes in real
life situations/ experiences or problem solving as well as applying
them to other subjects.

e Use ICT tools (such as calculators and mathematical software) in
teaching and learning Mathematics in sense of research, curiosity
and creativity to explore Mathematical concepts and facts;

13.19 Physical Education
Rationale

The primary purpose of physical education is to develop in young
people an understanding of the positive impact and active lifestyle will
have on their lives. The developmentaly appropriate programme also
provides a unique learning environment where affective, psychomotor
and cognitive skills can be developed. In addition good health practices,
sportsmanship, self control, self expression and opportunity for
positive social interaction with peers are fostered. Physical education
and sports reinforces knowledge learnt in/across the curriculum and
serves as a laboratory for application of content in science, social
studies, communication skills and literacy.

Physical Education and sports develops student teachers’ physical
competence and confidence, and their ability to use and apply them
to perform in a range of physical activities in teaching in the teaching
and learning process. Student teacher learns how to plan, perform and
evaluate actions, how to be creative and face up to different challenges
both as individuals and as team members in groups. Students learn
how to think critically in different ways to suit a variety of creative,
competitive and challenging activities.
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Broad competences

After completion of Teacher Training College Education, the student
teacher should be able to:

» develop the physical, social, emotional and intellectual aspects;

e demonstrate personal competences in the games and sports
skills and apply them in teaching and learning process;

e develop methodological approaches of facilitating and
assessing the progress of learners in physical education;

o identify different injuries and accidents that can happen during
practical PE lesson and provide first aid accordingly.

13.20 Physics
Rationale

Physics is one of the natural science subjects and contributes
significantly to global socio-economic transformation through its
discoveries. Applications of Physics theories are evident in various
domains including industries engineering, transport (automobiles,
trains, and flights,), medicine, Information and Communication
Technology (ICT).

This is in line with the ambition of the Government of Rwanda of
developing a knowledge-based economy by promoting science and
technology throughout all levels of the Education System.

The Physics Curriculum will equip student-teachers with appropriate
knowledge, skills and attitudes needed to meet the challenges of living
in a technologically advanced society and allow them help students
in widening their scientific understanding through systematic and
scientific inquiry, help them pursue further studies in scientific areas
and become more competitive both at regional and global job markets.
In addition, learning Physics in TTCs leads student teachers to different
opportunities for higher learning and also enables them to teach SET
in primary schools.
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Broad Competences

During and at the end of learning process, the student-teacher should
be able to:

e Analyze and explain scientific phenomena relating to life
experience;

» Use and experiment with a range of scientific and technological
tools and equipment and draw appropriate conclusions;

» Demonstrate curiosity, research skills and creativity;

o Apply knowledge of Physics to technology and scientific
investigation

» Observe, analyze, evaluate, and interpret without prejudice and
make reasonable decisions;

e Appreciate the scientific, social, economic, environmental and
technological implications of physics;

o |dentify the safe and appropriate techniques used in the
preparation, storage, dispensing and supervision of materials
used in science instructions.

13.21 Religious studies
Rationale

Religious Education deals with a thorough explanation of religious
beliefs. The majoraspectsinclude religious doctrinal teachings, practices
worship and their influence on human.kind. Religious Education
provides an explanation of the role of faith in enabling people to find
meaning in life and guidance relating to the path to righteousness.
Religious Education subject encourages student teachers to live
religiously, spiritually and morally. Religious Education helps student
teachers to become informed, caring and contributing members of
society, they appreciate their own beliefs and values as well as the
beliefs and values of others, hence, appreciating the intrinsic worth of
each religion in the society.

The Religious Education syllabus will contribute to the moral and
spiritual development of student teachers by developing values such
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as faithfulness, generosity, honesty, goodness, respect, responsibility,
self-control, self-esteem and accountability that will help them to
make good decisions and sound judgment about personal behavior,
moral and life issues. Furthermore, Religious Education will help
student teachers to be professionaly confident in helping pupils to
solve problems and issues pertaining to behavior, meaning of life and
worship in their daily life.

Broad competences

* Promoteasense spiritual, moral, cultural, mentaland emotional/
social development among learners to them and prepares
them for the opportunities, responsibilities and experiences of
adult life;

e Show commitment in practicing one's belief and respect
religious and cultural diversity across the world.

» Appreciate the importance of religion as a significant factor
which has shaped our social, political and spiritual and cultural
heritage;

e Explore features of religious beliefs, traditions and practices
across the world;

» Appreciate religious sacred texts teaching on various aspect of
human life.

e Become confident in using wide range of skills, attitudes
and techniques necessary to facilitate learners in social and
religious studies subject in primary schools locally, regionally
and internationally.

12.22 Social Studies
Rationale

Social studies subject deals with human beings, the world they live in,
their behavior, growth and development, organization, relationships
and resources. It is a vital subject for student-teachers in Rwanda which
provides them with the basic knowledge, skills, values and attitudes
for their profession, continue for further studies in education related
courses, make informed decisions and positively participate in society.
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Social studies is also designed to increase various skills and abilities
such as critical and analytical examination of the causes and effects
of economic, geographical and historical phenomena both locally
and globally. It has the ability to challenge student-teachers in various
current political, socio economic and geographical issues to which
they propose solutions as active members of the society. For example,
they understand how different societies are structured, managed and
governed, thus appreciate their place in the world by developing
universal understanding of their environment and the interrelationship
which exists between the natural and human habitats. Hence, it

prepares them to be productive and successful citizens.
Broad competences

At the end of the course in teacher education, the student teacher
should be able to:

e Grow up as active, competent, responsible, and reflective
members of society.

* Demonstrate perfect awareness of issues affecting society,
locally, regionally and internationally and take positive actions
to provide solutions as responsible citizens.

e Develop a strong curiosity about the real world concerns and
be proactive in solving historical, geographical and economic
issues.

e Appreciate the Rwandan socio-cultural heritage and take
positive actions to maintain the Rwanda image across the
world.

* Discern and provide well-reasoned opinions and explain their
reasons on issues of historical, geographical and economical
phenomena.

e Be creative and innovative in addressing common issues and
challenges pertaining to the rapidly advancing technology and
science for sustainable development

e Become competent with a wide range of skills and active
techniques necessary to teach social studies subject in primary
schools in local, regional and international education contexts.
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13.23 Special Needs and Inclusive Education
Rationale

Special Needs and Inclusive Education is a new stand-alone subject
that has been introduced in TTC's curriculum to prepare the pre-service
teachers to teach inclusively by being able to cater for the needs of
each learner in the classroom. This subject has 6 topic areas with 27
subtopic areas and 33 units. Briefly, it gives an overview regarding
the general concepts used in special need and inclusive education,
historical background of inclusive education and its legal policies/
frameworks, categories of learners with special needs and disabilities,
approaches to assess their needs, and teach them. The special needs
and inclusive education programme has been deliberately tailored
to enable student teachers to participate and cultivate values and
attitudes of inclusion within the school and the neighbourhood
communities, expected to positively change stigmatization levelled at
Rwandan people with disabilities and other disadvantaged groups and
paving away for ultimate equal participation in the development of the
Country.

Broad competences

At the end of the course in teacher education, the student teacher
should be able to have:

» Positive attitudes towards all categories of educationally
disadvantaged learners, including those with disabilities and
other SEN,

* Non-discriminatory and inclusive behaviors within the school
and the general community

» Knowledge of different categories of learners with SEN, related
educational disadvantaged groups and what is pedagogically
required for them to learn effectively

o Ability to identify learners with SEN, assess their individual
limitations or needs and strengths; apply inclusive and/or
special educational pedagogical approaches (Including IEP)

» Appropriate, accessible learning and teaching environment
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* Knowledge on curriculum differentiation to respond to the
variations in performance and/or in response to the SEN
assessment and |EP of learners

» Ability to adapt teaching, learning and assessment approaches

o Ability to use alternative communication (Rwandan Sign
Language (RSL) and at least Grade 1 Braille)

o Ability to advocate for and engage communities on issues
related to inclusion of people with disabilities and other SEN.

o Ability to be a perennial searcher and creator of new
pedagogical methods and approaches, adaptations, resources
and technologies that may suit inclusive and Special Needs
Education developments in Rwanda.

* Awareness of existing organizations of people with disabilities
and other partners working in area of special needs and
inclusive education

13.24 Teaching Methods and Practice
Rationale

Within 3 years of Teacher Education student teachers are prepared to
teach in pre-primary and primary schools and to accomplish some
other activities related to education. For them to achieve the standards
of a teacher and become competent enough to teach their students
effectively, they are given subject content related to the option,
Pedagogical Content Knowledge (PCK) skills and attitudes developed
through TMP subject. In general, student teachers’ coursework focuses
primarily on the subjects of their specialization in addition to general
education courses for secondary students.

For the sake of progression in acquiring pedagogical skills, attititudes
and values, student teachers should be exposed to teaching
experiences from year 1 through observation of experienced teachers
in demonstration schools, reporting on the lesson observed, micro-
teachings, teaching practice and finally school attachment in year 3.

Foundations of Education equips student teachers with essential
general education theories, general principles and methods used to
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enable students’ learning. These general principles and methods of
teaching are not sufficient to make students competent teachers. They
also need PCK through TMP. Teaching methods and practice is crucial
to complete and to apply theories and skills gained from Foundations
of education. This subject focuses on understanding of specific features
and requirement for each subject taught in preprimary and primary
education such as syllabus content, teaching methods techniques and
strategies, as well as suitable teaching and learning resources. It also
provides student teachers with opportunities to develop professional
skills in a progressive way through observation and analysis of lessons
(Real lessons or by Video) and Micro teaching, teaching practice in the
real classes on a weekly basis and during school attachment.

Broad competences

At the end of the course, according to their area of specialization, the
student teacher should be able to:

e Use a variety of educational methods and strategies to meet
current and future pupils’ needs and expectations and provide
necessary guidance and support to accommodate learners
with special educational needs

o Effectively use a variety of teaching methods, techniques and
strategies to teach concepts in ways that engage learners
and encourage them to percieve learning as interesting and
meaningful.

e Plan and facilitate lessons in a way that develops generic
competences and integrates cross cutting issues

* Providelearningopportunitiesthrough learningand assessment
tasks to prepare young people who are flexible, creative and
proactive who can solve problems, make decisions and think
criticaly, communicate ideas effectively and work efficiently
within teams and groups.

* Appropriately use the syllabus, textbooks and other learning
and teaching resources

» Produce or create teaching and learning resources using low or
non cost materials

e Integrate ICT and other multimedias in the teaching and
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learning process;

Create and maintain an effective classroom environment that
encourages positive social interaction, selfmotivation and
active engagement in purposeful learning

Manage the resources of time, space, activities and attention to
engage learners individualy and in groups in productive tasks

use a range of appropriate monitoring and assessment
strategies and instruments to identify learning needs, to
evaluate progress, to provide evaluative feedback to help pupils
in their progress, and to take follow-up action

cultivate knowledge with subject mastery, reflective thinking,
analytic thinking, initiative, creative teaching and a future focus

facilitate and guide the learners’ holistic development taking
into account the individual differences and (special) educational
needs;

organize and manage lessons and school activities effectively
to maximize instructional time and student learning;

collect and analyze assessment data, adjust teaching in
response and share the data with colleagues and parents;

13. 25 School Attachment
Rationale

The Teacher Education programme can only be complete if it has the
practical component, to make the student teachers more effective
when they graduate from the colleges.The school attachment is an
opportunity for student teachers to be in a school environment and
begin to see how the theory and skills they have been learning can be
applied.

Broad Competences
During the school attachment, the student teacher is expected to:

o Develop awareness, understanding and capacity in the

specific roles and responsibilities of a teacher in their subject
specializations and, as far as possible, to effectively participate

)
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in these roles and responsibilities;

Understand through an intensive experience the nature of
schools as workplaces and their associated values, routines and
cultures;

Further develop and refine their skills and professional capacity
for classroom teaching in their subject specialization, including
those involving student management, pastoral care and
relationships with parents/guardians and the wider community;

Create a network of contacts with school administration, TTC
tutors, colleagues and school environment;

Demonstrate the ability to plan, implement, and evaluate
effective teaching and learning strategies;

Demonstrate the ability to assess and report on student
achievement;

Demonstrate an understanding of professional and ethical
practice;

Put into practice theories and principles of teaching by
implementing the existing curriculum;

Reflect actively on what they have been practicing in their fields
and experiences from classroom, school and community;

Make meaningful of acquired knowledge in day to day teaching.

Change individual perceptions in the right direction regarding
teaching and learning for better outcomes.

Take leadership in some extra-curricular activities (such as,
leading a club, speaking at assembly and supervising other
school activities).

Researches on pre-service teacher practicum suggest that a strong
teacher education program should have a well thought, spread out,
supervised teaching practicum that begin early and provide immediate
application of theory to real classroom situations. There should be a
closer connection between the pre-service teacher education program,
demonstration schools where student teachers teach and rigorous
selection of cooperating teachers who are supported professionally
(Levine, 2006; Darling-Hammond, 2006). Strong teacher programs

m2)
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put emphasis on a student practicum with a clear professional
development process embedded in the program, in which pre-service
student teachers see growth as they consolidate their knowledge, skills
and attitudes that they require to become effective teachers.

At the end of year 3, student teachers are equipped with necessary
teaching skills acquired especially through Foundations of Education
and Teaching Methods Practice. During the first term of Year 3, the
student teachers go for School Attachment as a professional learning
bridge between the ending of pre-service professional preparation and
the first year of teaching. Under the supervision and guidance of TTC
tutors and teachers from demonstration schools, they consolidate their
knowledge and experience across all facets of the role of a teacher in
the school. School attachment will provide them with an opportunity
to further develop skills in teaching and to be mentored in preparing
themselves as thoroughly as possible for their early experiences of
teaching.

The School Attachment duration is one term. During the first week
student teachers spend days in class observing all aspects of teaching
and learning processes. Lesson observation forms shall be completed
and a lesson reflection report completed.

For the following two weeks, student teachers take on added
responsibility of planning and delivering a portion of the daily lessons
— progressively increasing over the weeks, with the support of the class
teacher. Student teachers write a lesson plan for each lesson they will
teach but only have to write a reflection report for 1 lesson per week.

During the remaining Weeks, student teachers should take full
responsibility for all daily lessons in the assigned class — preparing
lesson plans, creating materials, delivering lessons, and assessing
learning. Student teachers should continue to write a reflection report
for 1 lesson per week.

The scheme of work, all lesson plans, reflection reports, and feedback
forms should be kept together in a file which forms the student
teacher’s portfolio. At the end of school attachment, the student
teachers should write a final report.

b
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During the school attachment, TTC tutors should regularly visit student
teachers to check on their progress and give feedback, especially on
lesson preparation and delivery. Demonstration school teachers should
make a regular follow up. The final evaluation of the whole attachment
is done by TTC tutors, together with demonstration school teachers
who will be involved in the supervision of the student teachers. The

pass mark should be 60%.
13.26 Final Lesson

During the third term of year 3, every student teacher takes the
final lesson exam. That exam is organized by the Teaching Practice
coordinator and the evaluation is done by internal and external
evaluators including demonstration school teachers. The pass mark is
60%.
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14. Implementation of the Curriculum

Implementation is a critical issue in any curriculum development or
review process because the curriculum can only succeed if effectively
implemented.The change to a competence-based curriculum is about
transformation, ensuring that learning is deep, enjoyable and habit-
forming, leading to high standards and levels of achievement. There
is need to prepare the tutors to accept the paradigm shift and be
facilitators in the learning process.

14.1 Teaching and Learning Methodology

Tutors need to shift from traditional methods of instruction and adopt
participatory and interactive methods that engage student teachers in
the learning process, both in groups and as individuals. This ensures
that learning is active, participative and engaging rather than passive.
It is also personalised, addressing the student’s individual needs and
expectations. This learner-centred approach should involve diverse
learning experiences, including but not limited to individual, paired
and group work, oral questioning, discussions, debates, role play,
presentations, projects, practical work, investigations, problem solving,
assignments, field visits, tests and quizzes.

14.2 Language of Instruction

According to the national policy, English is the language of instruction
from P1 onwards, it is therefore essential that the student teachers are
prepared well in English to be able to affectively teach in the primary
schools. The standard of English for every student teacher should be
high to enhance their efficiency. This calls for the tutors to do their
best in encouraging the students to use English at all times while in
the college.



CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

14.3 Inclusion

The UNESCO Policy Guidelines on Inclusion in Education (2009) set out
justifications for working towards inclusive practices and educating all
learners together. Inclusiveness will be achieved by training the student
teachers to acknowledge each learner’s abilities and needs and how to
meet them. Student teachers will use teaching methods that encourage
all learners to participate actively in the learning process, irrespective
of their gender, disability, physical appearance, levels of performance,
or social or economic background.

There is therefore need for high-quality teachers who are equipped
to meet the needs of all learners in order to provide not only equal
opportunities forall, butalso education foraninclusive society. Reynolds
(2009) says that it is the knowledge, beliefs and values of the teacher
that are brought to bear in creating an effective learning environment
for learners, making the teacher a critical influence in education for
inclusion and the development of the inclusive school. The tutors in
colleges should also make learning inclusive for all student teachers
without any discrimination.

The competence based teacher education curriculum has included
Special Needs and Inclusive Education as one of the subjects to be
studied by all teacher trainees. This will provide the best means of
creating a new generation of world class teachers who will ensure
the successful implementation of inclusive policies and practices. This
review will prepare teachers to engage with learner diversity arising
from age, gender, ethnic, cultural or religious backgrounds, socio-
economic status, disability or special educational need. . Good practice
in terms of inclusion is an important element of teacher training, both
pre-service and in-service.

The nation’s commitment to the education of learners with special
educational needs is well articulated by the Ministry of Education and
is consistent with Article 40 of the Constitution of Rwanda 2003.The
national ambition to achieve middle income status depends upon
all Rwandans having the attributes they need to make a significant
contribution as productive citizens. This will only be possible if
every young person, whatever their ability, completes school and is
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challenged and enabled to achieve at the highest possible level
14.4 Teaching and Learning Resources

There is need to develop curriculum support materials to be used
by the curriculum implementers and the student teachers. Teachers'
Guides should be developed to facilitate the implementation of the
Curriculum. These provide subject tutors with advice and guidance
on effective strategies for teaching their subjects and for optimising
students’ progress in terms of subject knowledge, skills, attitudes and
competences. They offer valuable advice on assessment for learning,
continuous assessment and the assessment of competences. Printed
copies of curriculum framework and subject syllabi (all subjects) should
be provided to all the colleges. All the resources mentioned cannot
be of benefit without the human resource. There is need to have
competent tutors to effectively implement the curriculum. They should
be properly oriented before implementation. With the introduction of
TMP in the colleges as a stand-alone subject there is need to assign
a specific tutor to be in charge of the subject including the school
attachment in third year. He/She will be responsible for coordinating
the professional aspect of teacher education in consultation with the
other college staff.

14.5 Demonstration Schools

With the revised TTC Competence Based Curriculum there will be need
for each college to have well equipped demonstration schools, having
complete pre-primary and primary levels with adequate classrooms.
They should also have qualified, competent and experienced teachers,
who can effectively implement the competence based curriculum.
The demonstration schools should be located near the colleges. The
schools should be equipped with adequate teaching and learning
resources for all subjects. They should double up as the model schools
in the country. This will provide the student teachers with conducive
environments for practice. The schools will also be used when training
inservice teachers.

There should be a memorandum of understanding between the
colleges and the demonstration schools to avoid inconveniences.

)
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14.6 TTC Curriculum Implementation Plan

This curriculum will be tried out for 3 Years starting 2019 to 2021.
During this period data will be collected from the colleges to allow
its evaluation. By addressing the eventual weaknesses and challenges,
the final curriculum will be rolled out in 2022.

a) Major changes in TTC Curriculum.

Throughout 2016, the University of Rwanda-College of Education
(URCE) worked with Development Partners to revise the TTC curriculum
to be competency-based in line with the basic education curriculum.
The TTC curriculum framework and draft versions of subject syllabi
were developed and are being implemented in 16 TTCs since 2017

During the workshop on finalization of the TTC framework, the
following changes were made and need to be taken into consideration
in the implementation plan:

e A new subject was added in all TTC options: Special Need
Education

* Religious Education was separated from Social studies

e Teaching Methods &Practice for pre-primary and primary
subjects were separated from TTC subject content;

e The school attachment is only in year 3. The year 2 school
attachment was replaced by Teaching practice conducted on
weekly basis;

* The length of period has been reduced from 50 to 40 minutes.

» Weekly time allocation from 40 periods of 50 minutes to 60
periods of 40 minutes

o Separation of General Science and Mathematics in SST and LE
options

e Opening up in year 2 and 3 by the introduction of Biology,
Chemistry and Physics in SME and Economics, Geography and
History in SSE
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Moreover, reports of desk review of the 15 draft subject syllabi under
experimentation conducted by REB in a workshop organized in
Kayonza in September, 2018 highlighted weaknesses in some syllabi.
That is why, REB took the decision to review those syllabi during the
mentioned workshop.

b) Phasing in/ Phasing out strategies

Considering the changes highlighted above, it is necessary to think
about the implementation strategy between the draft syllabi which are
in use, in the TTCs and the revised versions.

To facilitate a smooth transition from the current syllabi in use to the
revised versions, Rwanda Education Board proposes a progressive
implementation starting by year one in 2019. This will take 3 years to
fill gaps and address issues identified during the desk review, such as
low level of subject content and competences in some subjects.

It will involve phasing in the revised TTC competence based curriculum
in year one in 2019, as the draft syllabi will be phased out. It will take
a longer time but it is more orderly and gives time for thorough
monitoring and corrections during the implementation. There will be a

summative evaluation of the curriculum at the end of the cycle in 2021.

Table 8: Phasing in/Phasing out Implementation Strategy

Table 8 shows the implementation strategy in 3 years from 2019 to
2021:

Academic Which Curriculum to be used

year
Year 1 Year 2 Year 3

2019 REB revised | Year 2 to continue Year 3 to continue
version with the UR-CE with the UR-CE draft

draft syllabi syllabi

2020 REB revised | Year 2 REB revised Year 3 to continue with
version version UR-CE draft syllabi

2021 REB revised | Year 2 REB revised Year 3 REB revised
version version version
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c) Availability of Textbooks and Other Learning and
Teaching Materials

Based on major changes in the TTC curriculum, it is recommended
to start using those syllabi in 2019 even if all required teaching and
learning materials like textbook and teacher’s guide are not available.
The tutors will be trained and provided with some reference books to
be used while waiting for textbook and teacher’s guide related to each
subject.

d) Availability of Tutors

o Tutors for SN&IE are graduates from UR-CE/ School of Special
Need Education to be recruited

e The TMP as a stand alone subject will also require tutors

14.7: Monitoring and Evaluation.

The implementation of the TTC curriculum will be closely monitored
so as to get feedback and improvements done to specific areas before
long. At agreed intervals the impact of the curriculum will be evaluated.
Responsibility for monitoring and evaluation lies at every level of the
education system from individual tutors through to the Ministry of
Education.

The following principles apply to the monitoring framework for the
implementation of the TTC curriculum:

* Monitoring indicators are to be collected and reported regularly,
through existing structures: colleges, sector and district quality
assurance or inspection units;

e Theindicators will focus on learning and teaching methodology,
assessment approaches, utilization of instructional materials
and the intended impact on the overall learning process;

e The national department in charge of quality assurance
or inspection will be responsible for the coordination of
monitoring activities and ensuring regular evaluation of the

monitoring reports;
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* During the initial stages the focus of monitoring and evaluation

will necessarily be based upon student teachers’ and tutors’
perceptions of the impact of the curriculum on learning
and attitudes to learning. Once the curriculum has been in
operation for a full cycle it will be possible to judge the impact
of the curriculum by comparing outcomes using hard outcome
measures.

Initially the focus will be on the extent to which the curriculum:

engages the student teachers;

presents all student teachers with an appropriate degree of
challenge;

motivates students to strive for higher levels of performance;
increases student teachers’ sense of responsibility;

builds students’ confidence in their learning skills and positive
attitudes to learning.

The monitoring and evaluation will also focus on the extent to which:

o tutors feel they have the skills to deliver the new curriculum;

students and tutors value the curriculum support materials.
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Note:

1) 11 specific Teaching Methods were developed:

Teaching methods for pre-primary (six learning areas)

Teaching Methods for primary Mathematics ( Lower
and upper)

Teaching methods for primary SET ( Lower and upper)

Teaching methods for primary Social studies ( Lower
and upper)

Teaching methods for primary Music ( Lower and
upper)

Teaching methods for primary Fine Art and crafts (
Lower and upper)

Teaching methods for primary PES ( Lower and upper)

Teaching methods for primary English ( Lower and
upper)
Teaching methods for primary French (upper primary)

Teaching methods for primary Kinyarwanda ( Lower
and upper)

Teaching methods for primary Religious Education (
Lower and upper)

2)  No syllabus is needed for Sport, Cultural Activities, Debates,
Drama, Clubs and Research in Library.

3)  School attachment and Reflective Practice guidelines are in a

separate document.
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Annex 2: Subject Syllabus Format
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1.

12.
13.
14.
15.
16.
17.
18.
19.
20.

General Introduction

Rwanda Education Sector Objectives

Level Competences of Preprimary and Primary Teacher
Education in Rwanda

Background to the syllabus review

Rationale of teaching and learning the subject
The subject and society

The subject and learners

Professional Standards and Competences
Broad Subject Competences

Subject and Developing Competences
Pedagogical approaches

Role of the student teachers

Role of the tutor as a facilitator

Strategies to address special education needs
Assessment approaches

Record keeping

Resources

Syllabus units

References

Annexes
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STRUCTURE OF THE SUBJECT SYLLABUS

Subject: Year:

Topic Area: Sub Topic:

Unit: No. of Periods

Key Unit Competence:

Learning Objectives Content | Teaching/
Learning Activities

Knoeledge and | Skills | Attitudes

Understanding and Values

Assessment Criteria:

Link to other subjects and to Primary content:

Resource Materials:
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19.
20.
21.
22.

CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

3: Subject Overviews for TTC Subjects

Biology (SME)

Chemistry (SME)

Creative Performance-Fine Arts and Craft: (ECLPE, SME & LE)
Creative Performance-Fine Arts and Craft: (SSE)
Creative Performance-Music (ECLPE, SSE and LE)
Creative Performance-Music (SME)

Economics (SSE)

English (LE)

English (ECLPE)

English (SME and SSE)

Entrepreneurship (All Options)

French (LE)

French (ECLPE)

French (SME & SSE)

Foundations of Education (All Options)
Geography (SSE)

History (SSE)

Information and Communication Technology (ICT) (All
Options)

Integrated Science (SME)
Integrated Science (ECLPE)
Integrated Science (SSE and LE)
Kinyarwanda (LE)

1



23.
24.
25.
26.
27.
28.
29.
30.

31

32.
33.
34.
35.
36.
37.
38.

NOTE:

The subject overviews depict the vertical and horizontal progression of
the various topics and competences in the respective subjects.

In Teacher Education there are some subjects having topics which are
only taught in year 1, others in year 2 and some in year 3, this explains
those subjects where there may be no indicated competences for
certain years in the overview. In other subjects there are topics which
are taught progressively from year 1to year 3 and in such cases there

CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

Kinyarwanda (ECLPE)
Kinyarwanda (SSE & SME)
Kiswahili (LE)

Kiswahili (SME, SSE &ECLPE)
Mathematics (ECLPE)
Mathematics (SME)
Mathematics (SSE

Mathematics (LE))

Physical Education (All Options)
Physics (SME)

Religious Education (SSE)
Religious Education (SME, ECLPE & LE)
Social Studies (SSE)

Social Studies (SME& LE)

Social Studies (ECLPE)

Special Needs and Inclusive Education (All Options)

are competences indicated for all the years in the overview.

B2
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19 Integrated Science (SME Year 1)

TOPIC AREAS

SUB -TOPIC
AREA

Competences for Year 1

1. Introduction
to Integrated
Science and
measurements

Introduction

to the concept

of Integrated
Science and
measurements of
physical quantities

Use appropriate materials to
measure different physical
quantities in sciences.

2. Biodiversity and
Classification

Biodiversity

Explain how diversity is
threatened by climate change
and human activities.

Classification of
living things

Apply the basic knowledge of
classification to group living
organisms into the three
domains

3. Solutions and

Determination of

Prepare standard solutions

Solubility Concentration of | and use them to determine
Solutions concentration of other
solutions by titration.
4. Light Interpret and solve problems
related to thin lenses and glass
Geometrical optics | prism
Optical Describe and use simple and
instruments compound optical instruments.
Waves Interpret the propagation
of waves and solve related
problems
5. Health and Wellness and Implement ways of promoting
Hygiene cleanliness health and preventing

common diseases and hygiene
related issues.
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TOPIC AREAS

SUB -TOPIC
AREA

Competences for Year 1

6. Organization
and
maintenance of
life

Cell structure

Describe the structure
and function of cells in an
organism.

Cell division

- Describe the structure of a
chromosome and how DNA
is folded in a chromosome.

- Describe the stages of
cell cycle and explain
the significance of cell
and nuclear division in
organisms.

Nutrition

Describe the process of
photosynthesis and explain the
various environmental factors
that influence the rate of
photosynthesis.

Biological
molecules

Explain the use of biological
molecules in living organism
and test for their presence in
variety of context.

7. Electricity

Electric Circuit

Interpret and solve problems
using Kirchhoff's laws in electric
circuits

8. Reproduction

Reproduction in
plants

Explain modes of reproduction
in plants and apply various
methods of asexual
reproduction as means of
increasing crop yield.

9. Atomistic

Atomic and
electronic
structure

Interpret simple mass spectra
and use them to calculate
R.A.M. of different elements.
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TOPIC AREAS

SUB -TOPIC
AREA

Competences for Year 1

Relate Bohr's model of

the atom with hydrogen
spectrum and energy levels,
practice writing electronic
configurations using s, p, d, f
orbitals and interpret graphical
information in relation to
ionization energy of elements

Periodicity of
properties of
elements

Describe how properties of
ionic compounds and metals
are related to the nature of
their bonding.

Use atomic structure and
electronic configuration to
explain the trends in the
physical properties of the
elements.

Covalent bonding

Demonstrate how the nature
of the bonding is related to
the properties of covalent
compounds and molecular
structures.

10. Mechanics

Statics Explain the principle of
moments and apply it the
equilibrium of a body.

Dynamics Analyze and solve problems

related to projectile and
circular motion.

11. Astrophysics

Earth and Space

lllustrate and describe the
general structure of the solar
system

Total number of
periods

396




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

'S|eyqJo } ‘p ‘d ‘s buisn
suonelnbiuod 31uoI1d9|e
Bunum ad3oeid ‘s|pAg)
AbBiaus pue wnuads
uaboupAy yum woie ayx
JO |[9pOW s,1yog 91e|ay

21N10NJ1S J1U0JI1d9|9

SUEIETEREYEN]o)

2JN1ONJ1S DIU0A1D9|9

J0 NV @1ejndjed pue Slwoly SolsIwoly
"S9NSs| pale|al aualbAy
puE $35easIP UOWIWOD
..................................... yum burjesp pue
Bunuanaid ‘buisoubelp 2uUaIbAH 2uaIbAH
Jo saibajeys Juswa|dw| pue yjjeaH pue yijeaH
saniuenb
‘saiuenb |eaisAyd sannuenb |edisAyd jo
JUBJBYIP aINseaw O} |eaisAyd jo SjuswaInseaw
..................................... sjeuaew aiendoidde asn | syuswainseaw pue pue 22uaIds

pue 92UaIds palelbalu|
Jo 1deduod ayy ure|dx3

9dUBIDS pajelbaly|
Jo 1daduod ay]

pajelbaju| 01
UOIINPOIIU|

€ Je3)\

2 1edp

L deap

S1ION3113idINOD

VIV JIdOL-aNs

SVY3dVv DIdOl

(3d1D3) @2udIdS pajelbaju) 02




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"uoowW JejndJ
01 pajejal swajqo.d

9A|OS pue ashjeuy SOIUBYISIN
SUEEIE
ay3 Jo sanJadoud
|eaisAyd ays ul
................... SpuaJll 9yl UlB|dXD | —mmmmmmmmmmm e
01 uoneinbiyuod
dIU0JII3|9 pue
9JN12NJ3S JIWOe 35N 3|qe} dIpolad
‘Buipuoq
112y} JO ainjeu ayy 0}
pale[al aJe S|elsw pue
spunodwod d1uol Jo
sapuadold moy aquasa( -
‘spunodwod
JuS|eAod jo saipadolid
2y} 0} pajejal si SEIETE
Buipuoq ay3 Jo ainjeu Jo saiuadoud
9y} MOy ajeJdisuowa( - Jo Aydipouad
€ Jeap 2 1edp L deap
V3IYVv JIdOL1-ans SV3IdVv JidolL

S31ON3113dINOD




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘swisiueblo

Ul UOISIAIp Jeajpnu pue
|92 JO @3uediIubIs By}
ulejdxa pue 824> |92 ay1
Jo sabeis ay1 8qlsaQ

UOISIAIP [[8D

"SUOIdUNY JIBY3 O}
|92 JO 24n3dNJ3s ay) a1ejal
pue sasn adipuid J1sy)
pue Adodsoudiw Jo sadAy
a3 usamiaq ysinbunsiq

21N10NJ1S ||2D

S|
JO 9duUeUSIUIEW
pue uoneziuebiQ

Apoq

e JO wnuqinba

ay1 1 Al dde pue
SUBWIOW JO
9|dibuld ay3 uie|dx3

eI

uonow
1oue|d ul uonedidde
s) pue |enuayod
p[al} |euoneyinelb
8y} utedx3

solweukq

€ Jeap

2 1edp

L deajp

S31ON311IdINOD

V3IdVv J1dOL-9NnsS

SYIUV DIdOlL




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

sme|
S, 40yyddry buisn s1ndu1d

J110919 xa|dwod ashjeuy | ADLID9IL JUBLIND AD13|3
Apoqg ayx
u1 spue|b saudopud
JO uonduNy pue
uoned0| 3Y3 Ajauapl -
uolssiwsuely
................... asindwi jo e GGECTLEE PR L L
suisiueydsw
a1 uledxa
pue suoinau swsiuebio
JO aInPNAS ul UoneuIploo)
2y} aquasa( - pue asuodsay
wisiuebio buial
..................................... ul s9|ndsjow [e3160j0Iq sa|ndajow
JO asn ay3 uiejdx3 |esibojolg
suoneydepe pue si01oe}
Buniwij sy ‘ssecoud
..................................... J3jsuel) ABisua ue se
sisayiuAsoloyd uiejdx3 uonuINN
€ Jedp 2 1edp (LETS
V3Idv DIdOL1-9Nns SV3IYVv JidolL

S31ON3113dINOD




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

uonenys
3yl Ajiep Jrayp ul
|0J3U0D YuIq Jo

spoyiaw ayy Alddy -

"uoiew.o} ayeweb
aqLIDSap pue
suondUNy JI8Y} 01
wd1sAs anpnpoldal
uewiny ay3 Jo
$2IN1ON.3IS By} d1ey -

sjewlue
Ul uononpolday

‘plaIA doud Buisealoul

JO sueaw se uondNpoldal
|[ENX3SE JO SpoyIaWl
snouen Aldde pue

syuejd ul uondnpoudal

JO Sapow 8quIsa(

syue(d
ur uondnpolday

uondnpouday

129}J9 d1d9j2010Yd
ay1 a1en|eny

SOARM

sosus| Ag UOIew.Oy)
abew pue sasus| Jo
sonJadoud ayy uiejdxy

so13do |eduPWwo9n

Wb

2 1eap

L deap

S3ION3113dINOD

V3IYdVv DidOL-9Nns

SVIUV DIdOlL




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

“WISIIBWOS| pue $asn
'spoyraw uojjesedaid
ay1 01 saueyj|e

2y Jo sanJadoud
|eDoIWayd pue
[eaisAyd ay aiejoy

‘spunodwod
1uebio 4o} SIBWOS!
Jo sadAy ayy urejdxa

pue spunodwod
Jlueblo saweu 01

sa|nJ Dvdn| Alddy

spunodwod
dneydiy

SEIENET
pue spunodwod
J1ueblo

suonedidde sy

pue swsiuebiooldiw
JO sonsieeIRYD
pue 2IN3oNJ3S

2y} aquasaq

SWISIURBIOOIDIN

Abojouydalolg
pue AbojoiqoudIn

JUBWUOIIAUD
A9y} ulyim
swsiuebio usamiaq
sdiysuonea.
xa)dwod ulejdx3

Abojoiq
[EIUSWIUOIIAUT

UOI1BAISSUOD
pue A60|0>3

€ Jea)\

2 1ed)

L dedp

S3ON3113dINOD

V3IdVv JidOL-aNns

SVIUV DIdOlL




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

Annoeal Jsyy

01 spide dijAxoqJed
ay1 Jo ainjeu
[e21WBYD 8y} 9zAjeuy

sasn
pue AlAideal J1syy 01
spunodwod [AuogJed
JO alnjeu |ediwayd
ay3 asedwo)d

sash pue
Alaioeal ‘spoylaw
uonesedald Jiayy 01
sjoyodje jo sanJadoud
[e21WBYd pue

|eaisAyd ayy asedwo)

'sosn

pue A}AIlDeal 1By} 0}
Saufyjje pue sauay|e
ay3 Jo sanJadoud
[EDIWBYD pue
|ea1sAyd ayy aiejoy

€ deajp

Z 1edp

L deap

S1ON3I13dINOD

V3IdVv JDIdOLl-aNns

SVY3dVv JIldOl




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

96

144’

144’

spousad
Jo Jaquinu |ejol

JN220 SISPIOSIP
Jiuab moy
pue souelLIByUl
ur ssusb jo

9|04 ayy ure|dx3 -

aouelllayul
ur sauab Jo 5219U9D
9|04 ayy ule|dx3 - SIS
129}Ja asnoyuaalb
pue 9buBYD | —----mmmmmmmmmmmeem | e
9lewl|d a1en|eA 109443 9SNoYuaaID)
'S9sn pue
spoyiaw uonesedaid
‘AUAIDEDI JIDYL 0] | —=====m=mmmmmmmmmom | e
519159 Jo sdnoib
[euondUN} 8y} 91e|9Y
€ Jed) Z 1edA L 1e9A
V3Iyv Jidol-9Nns SVYIUV DIldOolL

S3ON313dINOD




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"swia|qoud
341] |34 SA|OS O} aul|
1ybieJys e uo uonow

Jo suonenba A|ddy solewaurny SoIUBYIDIN
'sjeygJo p ‘d ‘s buisn
uoleJnbyuod d1U0IDBID
...................................... Bunum as130eud pue
Ssew J1W01e dAIle|.
91e|ndjed ‘woje ue Jo 2JN1PNJIS sa|ndsjow
21N12NJ1S 3Y3 8q1dsa( JIW0YY pue swoly
‘swsiueblo
ols ea|pn e
‘sisayyuAsoloyd Ul UOISIAIP JEspanu pu
. |92 JO 92uediubIs 3yl 's||92 1ueld
pue uoneJdsal
ule|dxa pue 924> |90 | puUE [ewIUe JO 3IN}dNJ3S 3JI| Jo
Jejnj|a ayy uiejdx3
JO sabels ay) aqudsaq | 8yl usamiaq ysinbunsig | uoneziuebiQ
191p Ayyjesy 8jil Jo
...................................... e 9AJas pue aledaud doueuaUleW
'92UBIDs pajelbaul Jo 3J1| Jo pue

1daou0d ayy ule|dx3

2oueUdUIRIA

uoneziuebiQ

€A

A

LA

sacudjadwor)

VIdv
2dOol-9ns

V3V JDIdOL

(371 pue 3SS) a>uaidS pajesbaju) ° |2




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

sulewop a9y}
ur swsiuebio buial
dnoub o3 uonesyissepd
JO abpajmou

Jiseq ay3 Addy

swssiueblo
Buinll jo
uonedisse|d

'S9IAIDe
uewny pue abueyd
dlrewld Agq pausiealyy

uonedyIssepd

Sl yiea ayl uo pue
Ajs1anipoiq moy ue|dx3 Ausianipolg Ausianipolg
‘uonuanaid pue >95e9sIP
) SNoId3yUI
................... JUsW1eal] JIsY) ‘'saseasip e
uou pue aseasip
Jo swoydwAs urejdx3
SNoId3YU| pue yijeaH
................... ‘sIsAjeue 1noJ1d |edd9|9 o STRIFiRETE]
ul me| s, Jjoyyddry Ajddy (EYIalp) AD19|3
'$2JN1DNJIS Jejndsjow
pue spunodwod jo
...................................... sanJadoud ayy 01 paieja.
s| buipuoq ayy Jo sa|ndajow
alnjeu ayy moy ule|dx3 S9|NJ3JON pue swoly
€A A LA vIyv
VIV JidOoL
sasuajadwor 2dOol-9NnsS




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

'S19Z1|1349} pJepueIsgqns Yim
pajelnosse siabuep pue
9SNSIW JO SI09YD ‘SHyaUq
119y} pue siazi|134a4 Ayjenb
JO syusuodwod ayy azAjeuy

$19Z1|13J3} pue
JUSWUOIIAUT

1UsWuolJIAUg

Swia1sAs |eubis |ebl washs
AS [RUDIS [BUDIpH |eubip pue Abojouydal
pue anbojeue aiedwo)
anbojeuy | UOREWIOU|
‘spoyiaw buiuued Ajiwey
pue Aoueubaud jo sabels
‘sauowlioy aAidNpoldal Sjewiue ul

uewny jo ajoJ ayy ure|dx3

uondnpouiday

uondnpouiday

'S92JN0Sal |einleu pue
ABiaus Jo Juswabeuew
ay1 9z/dnid pue

Jjamod pue Abisua

SJOM B1eiuUaIRHIq solueu/Aq SOIUBYIDIN

‘Ajijenb jejuswuolinus

uo Abojouyosy pue

................... 'asn 921nosal ‘azis e
uonendod uewny jo AB0j029 | UOIeAIBSUOD
S109449 9y} a1en|en] palddy | pue Abojod3
€A A LA vIyv

saduajadwor 2dOol-9NS vk elefol:




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"2AoWOosIA

embueAd amawoseA
aAueinAul oxipueAw
elnbuasase ay1b

nw ebuaue oAql,u

‘exeunu
obuibu ny emzuejeAq
ozalayauqlAl
oJluenpue,uU
oJlny! eAweye
oyedibulysigese
asianwnA oAq|
einbunysno

"2AowosIA

embueAd amawose
aAueinAur oxipueAw
nw aAignyiz 1zuabui,z
obuibul aAueynpuele
9s19pu aAuelaiabe

-owaAignyiziz
obuibul
einbuasasnb ou
ozuebueangn,z
aAueinAuiz usbu
nw ozuebul
eAuejnpueinb
ou BAWNY -

"2AdWOSIA
embue/fd smawoseA
aAueinAur oyipueAw

nw aAignyiz
1zuabul,z obuibul
aAueynpueie asyopu

ewliyse oAq obu es1bny embnaiql aAuelalabe obu NN
9s51quiimg oAing abuamgeinAul,mq eJibny embnaiq! ebnAny
nw ezebelebny - |  oAing nw eJpjunNyNo - BZau eJjuNyNo - BALUNY ou eAwNY
€ em BYlemuwin Z em eyjemuwin L em ejlemuwif) OHSIBIAN] OHSIOI
-ANVANNGI

AMCIINYONG IZOFOHSNAN

(VANVMYVANDII) 1z3angn,N 1wipul &Y 1weysj:epuemiefury ‘gz




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

aAueynpueyiz
oyisyeweAuebuesu
ny oJiuebiqr ebueino) -

‘eALINMUIEQR
eZzequiiyng 1puex
akauognqg oAinq
nw obnAweysay
eysaioxe ebnany -

‘eZe)9s9se
eJ0yIqexe Ipue
amawoseA embueld
aAwoseA oyipuemw
nw embnaeq
ebngnieAueqe

euebiA eupno -

‘amzueleAq

0zaJ2¥911q1,A

eweysul e1oynb ou
oJiuebiql e1loqoAny -

‘amauloseA embuefd
aAwoseA oyipuemw
nw embnaeq
ebngnieAueqe
euebIA ezexasase

euno -
"aMauoseA
embuekd aAwoseA
0Aq nuwi aAign3yiq

ew Lunw ebnany -

'9q 1zuabueq
eAql,u eyegnA
Ipuey aAueinfuiz
oyisieweAuebuesu
Ny 0zaJay@1Iq!
ebueje ayib nw
ezexasase ‘ebuewe
azIyse ebnany -

ebnany

€ eM eYjlemwin

Z em eyemwin

L em e)emwin

AMMINVYONEG 1IZOGOHSNAN

OHSIDIANI

OHSIOI
-ANVANNAGI




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘abuamgeiniul,mq
oAing nw obuibul
ezau eAuelpjunie
‘ahueinhuiz
oy1syeweAuebuesu ny
oyipueAwl ebueync) -

‘9AueinAuiz
oyj1syeweAuebuesu ny

"9Aq oza1ax81q!

eZau eysiueyiAunA
akueynpueyiz
oyjisyeweAuebuesu ny

‘2Aueynpueyiz
oyisyewebuesu ny
oyipueAwl ebueyno -

‘epuemieluny| A
aJpjipuelwi A
ezuimgewe
ezuiyegnA e)awosl

oJiuebigl ednbaing - | oyipueAwl ebueyno) - | oyipueAul exipuemy| - ey Ipuemy
‘ebouny oyaysnui
obu esibny Ipuege,u aAwoseA oyipuelwi,z ‘niuiql euoge
amzueyeA embue/d aAueinAuiz sbul o3n einueqosnb
azueyeA oyipueAwl eAuejnpueinb aysejnwiq obu
elosuououny - | embue/d eAueiaiabny - elibny aAwoseA
‘2AoWosIA ‘2AwoseA 0Aq :M_ o\mEm@mme
oyipueAw ny| oxipueAw ny embue Mo ol
0za.a¥911q1 ebueinb 0zaJa¥211q1 ebueinb EAUEIOID - NN
OU eze)asase Ipue OU eze)asase Ipue "BZB)9SaSe IpUey e ipuemy
embalepe ewosno - embalepe ewosno - | embalepe ewosno) - ewosno OuU ewosno
€ em Blemuwin Z em eyjlemuwif) L em e)jlemuifn OHSIBIAN] OHSIOI
-ANVANNGI

AMMINYONEG 1IZOFOoHSNEN




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘2AueinAuiq
ouebueyiq nw
ozuebuezouiwl

‘2AuelnAuiq
njuIg N3 OU NjuEeq
Ny amauabngeA

‘9AuelnAuiq
NjuIg N3 OU NjUEq
ny amauabngeA

eysaloyno - obnAwil eysaioyno - | obnawl eYsaJoy N - obnaweysay||
‘oquiebewe,mq ogquiebewe,mq
"04NJIBUILMQ 03OMQ NW amung 03OMQ NW amwng

aAueinAung oxomgn

eysaloynb ou

eysaloynb ou

einuegosnb ou einbuasasnb elnbuasasnb

eAuednpueino - ‘eJnueqosno - ‘eJnueqosno — obnawezauoqny|
‘obnAwaAu eu

"duBAWINMN, U IM[@AU oyIpueAu nw ‘obnAwaAu

IWLNJIN eINUeqosN.) -

eXIpueMy OU BWOSNE) -

eu ImeAu oxyipueAu

‘epuemy nw ‘njesewe,u nw exipuemy| -

lwipur,AgiA sissenuw apunngn ezuiyegnk | ‘nyesewe,u apuizngn IwININ,MQ

eINbuasasN) - | ejipuemy ou BWOSND) - | BZUIYEgNA ejipuemy| - lwipuebiA| IAuswingn
‘9hkduoqiz

lwuninzobszutu |

ozuebuezouiwl
eysaloye

€ em eyjlemuf) Z em eyjlemuwif) L em e)jlemuif) OHSIDIAN OHSIOI

-ANVANNGI

AMIIANVYONEG IZOGOHSNAN




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘oIpueAu
ozuebueangn,z
oyipueAul esolny
ou ebueyno) -
‘oyIpueAu
ozuebueangn,z
11abu nw amwiiz
eu epuemJiefu
ozuebueangn,z
11abu nw amwiiz

‘oIpueAu
ozuebueangn,z
11ebu Nw amwiiz
euebiA ebueynb
ou einbuasasnc) -
‘oyIpueAu
ozuebueangn,z
11abu nw amwiiz
eu iweqeAu
ozuebueangn,z
11abu nw amwiiz

‘o IpueAu
ozuebueangn,z
1abu nw amwiz
eu epueqnl emq
ozuebueangn,z
1abu nw amwiz
einbuasasnb
ou epuemliefu
ozuebueangn,z

einbuasasno) - einbuasasno) - 11I9bul eJNUEgOSNE) - ozuebueangn
-aAueynpueliz
oJIbnAW NW
ogquebewelnbunAul ‘oquebewelnbunAul | -oquebeweinbunAul
eysaloxnb ou eysaloydnb ou eysaloynb
einueqosno) - elnueqosno) - Ou eunueqosno - | oquebewelnbunAu)
€ em e)emwin) Z em eyemwn L em e)emuwn)
OHSIDIANI OHSIOI
-ANVANNGI

AMIIANVYONEG IZOGOHSNAN




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘9AoWosIA

embueAd amawoseh
aAueinAur oxyipueAwl
einbuasase ayib nw
ebuaue oAqgl,u ewiyse

‘exeuns obuibu
Ny amzueleAq
ozalax211q1,Al

oJlueyNpuUeH,U

oJuny! eAweye
oyeJibulysigexe
asIawNA oAq|
einbunysno -

‘2AawosIA embue/d
amawose aAuelnAul
oyIpueAw nwi
aAiqnyyiz 1zuabul,z
obuibul akueynpuele
9519pu aAuelaiabe
obu esibny embnaiq
abuamqgeiniui,mq

‘-owaAignyiziz

obuibul

einbuasasnb ou

ozuebueangn,z

uabu nw amwiz

eAuejnpueinb
ou eAwNy -

ELEINIA
embue/fd amawoseA
aAueinAur oyipueAw

nw akigny|iz
1Izuabui,z obuibul
aAueynpueie as1opu
aAueiaiabe obu
elibny embnaiql

nJIn

0Aql ezebeiebny - | oAing nw esun3No - BZ3U eJpNYNo) - eAWNY | eBNnANY ou eAwny|
€ em e)emw) Z em eyemuwn) L em eyemuwn OHSID
OHSISIANI
AIMIIINVONE 1ZOFOHSNEN Luerlnlal
ezueqy

unysewe, > a1aqAl eAD oudD)I, N MJNYSsul,A LUNYsep N eysibimy] oAy 1weysj :epuemaeluny] ‘sz




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘2Aueynpueyiz
oyisyeweAuebuesu
ny oJiuebiql ebueino -

‘eAlINMUEQE
ezequiyng Ipuey
ahksuognqg oAing nwi
obnaweysay|l eysaioye

‘amawioseA embue/d
aAwoseA oyipuemw
nw embnaeq
ebngnieAueqe
euebIA ezeyasase

eupng -
‘amzueie/q
ozaJayayql A
yeweysul eloynb

‘amawoseA
embue/d akwoseA
oyIpuemw

nw embnaeq
ebngnieAueqe
euebIA ezeyasase

eupino -

‘amawoseA

embueid akuwoseA

0Aq nwi aAIgn3yiq!
ew Lunw ebnany -

'9q 1zuabueq
eAqi,u eyegnA
Ipuey aAueinAuiz
oyisyeweAuebuesu
Ny 0zaJaya1Iq!
ebueje ayib nw

‘sweyniemiimguul ou oJiuebiql ezexasase ‘ebuewe
ebuewe aziyse ebnany - eJ0QqOANY - aziyse ebnany| - ebnany
€ em BYlemuwin Z em eyjemwin L em e)jlemuifn OHSID
OHSIDIANI
IANVANNGWNI

AMMIANYONAG IZOFOHSNAN




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

'abuamgeinAul,mg
oAing nw obuibul ezau
eAuelpjunye ‘aAueinfuiz

oyIsyeweAuebuesu ny
oyipueAwl ebueyno -

EN Ry CIENEMe]]
BZau eysiueyiAunA

‘epuemieAuny| A

aAueynpueliz alpjipueAw, A
‘2AueinAuiz oyisyeweAuebuesu eZIIMgewe
oyIsieweAuebuesu ny Ny oyipueAwl ezuiyegnA e)awosi
oJiuebiql eanbayne) - ebueyno - | oyipueAul exipuemy| - e ipuemy|
‘ebouny oyaysnui ‘oyIpueAwl,z ‘nuIql euoqge
obu esbny puege,u 11abu nw amwiiz o3n einueqosnb
amzueyeA embuefd eAuejnpueinb aysejnwiq obu
azueyeA oyipuelw embueAd elibny aAwoseA
eJosuououny - eAuesasabny - | 0Ag nw oquebewe
‘2 woseA ‘2 woseA oyipuelw embue/> obuibul
oyIpueAul Ny 0zalaxRMq! Ny 0zaJa)a)q! eAueioins -
ebuejeue ezeyasas,u | ebuejeueezexasasiu "BZe)9595I, U
0oznjemin ezuiyeqgnA oznijemin ezuiyegnA | oznyemin ezuiyegnA IWLININ B IpueMY|
embajepe ewosno) - embajepe ewosno - | embajepe ewosno) - ewosno OU ewosno
€ em e)emu) Z em eyemwin L em e)emwn OHSID
OHSIDIANI
IANVANNGNI

AMMIANVYONEG 1IZOFGOHSNEAN




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘2AueinAuig ouebueyiq
nw ozuebuezouiwl
eysaioyno -

"aAueinAuiq

njuig N3 OuU Njueq

Ny amauabngeA
obnAwl eysaioyno-

‘aAueinAuiq

njuig N3 OuU Njueq

Ny amauabngeA
obnAwl eysaioyNo) -

obnaweysay|

"0JnJ21uI,Mg aAurINAUN(

‘oquiebewe,mq
03OMQ NW dMWINQ
eysaioynb ou

‘oquebewe,mg
03OMQ NW dMWNQ
eysasoynb ou

ojomgn einueqosnb einbuasasnb einbuasasnb
ou eAuexnpueiny - ‘eINUBQOSND)- ‘eJnueqosno - | obnAwezauoqn|
‘obnAwaAu eu ‘-obnAawsAu

"dUBAWINMQN, U
IWLNJN eINUeQqOSNC) -

IMBAU oxipueAu Nw
eYIpUBMY OU BUWOSNE) -

eu ImeAu oyipueAu
nw exipuemy| -

AMMIANVYONEG IZOFGOHSNAN

‘njesewe,u apuingn ‘nyjesewe,u
‘epuemy nuw 1wiput,AgrA ezuiyeqnA exipuemy | apunngn ezuiyegnA IwINJIN,MQ
2JaJariwi ednbussasno - Ou eWOSNL) - eyipuemy| - IwipuebIA| IAuswingn

‘2Aueynpueliz

‘2hkauoqu oyIsyewebuesu ny

obnaweysa|l eysaioxe oyipueAwl ebueyns) -
€ em e)emuw) Z em eyemwin L em e)emwin OHSIO
OHSIDIANI

IANVANNENI




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘oyIpueAu

ozuebueangn,z

oyipueAul esofny
ou ebueyns) -

‘oyIpueAu
ozuebueangn,z
11ebu NW amwliz

eu epuemJieAu
ozuebueAngn,z uabu

‘oyIpueAu
ozuebueangn,z
1abu nw amwiiz

euebiA ebueyno -

‘oyIpueAu
ozuebueangn,z
11abu nw amwiiz

eu iweqeAu
ozuebueangn,z
1Iabu nw amwiiz

‘oyIpueAu
ozuebueangn,z
Iabu nw amwiiz
eu epueqnl emq
ozuebueangn,z
Iabu nw amwiiz
einbuasasnb

ou epuemJefu
ozuebueangn,z

NU 8MUIZ INBUSSASNE) - einbuasasnc) - 119bul eINUEgOSND)- ozuebueangn
"aAueynpueyiz osbnaw
nwoquebeweinbunAul | ‘oquebeweinbunAul | ‘oquebeweinbuniul

eysaloynb ou eysaloynb ou eysaloynb ou oqul
eJnueqosno) - eINUEqOSND)- einueqosno - | -ebeweinbuniui

€ em B)jlemuin Z em eyemuwin L em e)lemwin OHSID
OHSIDIANI

IANVANNENI

AMMIANYONEG 1IZOFGOHSNAN




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"BAWNMUWIEqE
zequiyng ipuey
akauognqg oAinq
nw obnAweysay

‘amzueleAq
0zaJa¥9)Iq1, A
yeweysuielodnb ou

Ipuey osiuebiq nw
0zaJ9a3q! ebueje
ayIb nw ezexasase

Ipuey ebuewe

eysaioxe ebnany - | ouiuebiqgl e10qoAny - aziyse ebnany| - ebnany|
‘epuemieAu
ozuebueangn,z
11ebu nw amwliz
eAuejnpueinb
ou eAwNY| -
"2AaWOSIA
"exeuny embue/Ad> amawoseA
obuibu ny amzueleAq aAueinAul oxipueiw
ozalaalql Al | "akewosiA embue/d nw aAignyiz
oJiueynpuel,u | amawoseA oyipuelw 1zuabui,z obuibul
oJunyl eAweye [nw amwi einbuasase | aAueinpueie asiapu
oyeJibulysigee aylb nw ebusue aAuelalabe obu
asIAuNA 0Aq oAq,u ewiyse eJibny embnaiql wnIn
elnbunysno - 0Aq ezebeiebny - BZau eJjuNyNo - eAwWNY| ebnAny ou eawny|
€ em e)emwi) Z em eyemwn L em eyemw)
OHSISDIANI | OHSIDIANVAINNAINI

AMIINVYSNEG 1IZOdO0HSNAN

oueqgnuwiezauoqui] ,N 1zaingn, A1, N 1suedls eu 1zaingn,AY 1weys| :epuemielun)| ‘2




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘2hsuoqu
obnaweysayl
eysaloye ‘ahueinfuiz
oyisyeweAuebuesu ny
oyipueAwl ebueyno -

-2AueinAuiz
oyisyeweAuebuesu ny

"9hq 0zaJax21Iq!
eZau eysiueyiAuLnA
oyisyeweAuebuesu

ny aAuelnAul

‘amawioseA embue/id
aAwoseA akueinAul
oylpueAwr eulyno -

‘epuemieluny|,A
alpjipueAw, A
eZUIMOeWe
ezuiyeqnA 1puey
eYowWos| oyipueAul

oJiuebiql einbaing - | oyipueAwl ebueyno - eyipuemy| - e ipuemy|
2Awosek oyipueAw | “aAwoseA oyipueAw
Ny 0zaJaxa3q! Ny 0zaJa)a1Iq!
ebuejeue ezexasasi,u | ebuejeue ezexasasi,u "BZE39595!,U
oznijemin ezuiyegnA | ozniemin ezuiyegnA | oznyemin ezuiyegnA IwLININ e)jIpuemy
embajepe ewosno -| embajepe ewosno -| embajepe euwosns) - PUWIOSND) ou ewosno
‘amawoseA embue/d
aAwoseA oyipuemw
‘amawoseA embue/d %E m§m3>mg
aAwoseA oyipuemw mm mpém ueqe
W emBnaeq euebiA ezeyasase
‘2Aueynpueyiz ebngnieAueqe EUPIND -
oyisyeweAuebuesu ny euebiA ezeyasase '9q 1zusbueq
oJiuebiqr ebueino - eupno - eAqi,u eyegnA
€ em e)emwin) Z em e)emwin L em e)emwn
OHSIDIANI | OHSIDIANVANNGNI

AMMIANVYONEG 1IZOFGOHSNEN




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘2AueinAuiq

ouebueyiq nw

ozuebuezoulw nw
dMWI  eysaioyno -

‘2AueinAuiq

njuig N3 OuU Njueq
Ny amauabngeA
obnAwl eysaioyno -

‘9AueinAuiq

njuig N3 OU Njueq
Ny amauabngeA
obnAwl eysaioyno -

"2AueinAuiq

n3uIg N OU Njueq
Ny amauabngeA
obnAwl eysaioyno -

obnaweysay|

"0INJSIUILMQ
ojoMgnw amwing

‘oquiebewe,mq
03OMQ NW amuIng
eysaloynb ou

‘oyIpueAunwi
ou obnaw nw
oquiebeuwe,mq

03OMQ NW aMuNg

einueqosnb ou einbuasasnb eysaloynb ou
eAueynpueino - ‘eJnuUeqosno) - ‘eJnueqOsNo) - obnAwezauoqn|
"BpueMy NW | "Nxesewe,u sapuingn ‘nyesewe,u
lwipulAgi A aiasenwl | ezuiyegnA exipuemy | apunngn ezuiyegnA lwNIN,Mmq
elnbuasasnc) - OU BWOSNL) - eyipuemy| - IwipuebIA| 1Ikuawinqn
€ em e)emwin) Z em e)emwin L em e)emwn
OHSIDIANI | OHSIDIANVANNANI

AMIINYONEG 1IZOFGOHSNEAN




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘epuemJeAu
ozuebueanqgn,z
Iabu nw amwiz

‘epuemiefu
ozuebueanqgn,z
Iabu nw amwiz

‘ednbuasasizny
ou epuemJieAu
ozuebueangn,z
1abu N amwiz

einbuasasno) - einbussasno) - einueqosno) - ozuebueangn
‘2Aueynpueliz
oJIbnAw nwi
oqwebewelnbunAul | -oquebeweinbunAul | ‘oquebeweinbuniul
eysaloynb ou eysaloynb ou eysaloynb ou
eJnueqosno) - eJnueqosno) - einueqosno - | oquiebewelnbunAu
€ em e)emuwi) Z em eyemuwn) L em e)emuw)
OHSIDIANI | OHSIDIANVANNANI

AMIINYSONG IZOFOHSNAN




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

luljeydsoy eA esibuizew
e311e eejoeun
[3eILBSW BILUNINY

emy 1dnyidny 1uizew luljeydsoy
eyese;n emy eyjipueny | 1jiyemsry ek
eu ezwnbunzny IZIWNIe €]
luequinAu eA esibuizew
ey11ey eejoeun
eluesw erunny
...................................... emy 1dnyidny 1uiew luequinAN
eyesejn emy exipueny | 1jiyemsry eA
euU ezwnbunzny| IZIWNIBN 2L
1ua|nys eA eqibuizew
ex1ey eejoeun
[1eIwesw eruniny llequiijequl
...................................... emy 1dnyidny unew 1ua|Nys elibuizew
eyese;n emy exjipueny | 1jiyemsry eA exiey eybn
eu ezunbunzny 1IZIwnew 'L el 1ziwnen ‘|
€ em BYemp Z em eyemp L em eleml
obopu epep nnyj epel

ozamn

[37] MIHYMSDI “Ss¢




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

ema|010A11eA
ozemew ebuidny eu/ne
231913 emy| eloy eony|
eu ezobuony ‘ojeyepiw

exi1ex oAaesedi pyuiysny OleyepiN ¢'¢
NJIUES 1]IYemsIy| eiuuniny ozwnbunzew
...................................... emy| llequijequl eybn| em
ozwnbunzew ezibiny ilezibin L'z ifeznyn ¢
eleyseiqp| ez
IINybNys exnex eejoeun
[elesw erwininyy eleyseiqny
...................................... emy idnyidny ruizew ez 1Inybnys
eyesejn emy exipueny exjney
BU eZWNDBUNZNY IIyemsry S|
ejemeln eA esibuizew
e311ey eejoeun elemelin
1eluesw eruniny eA osusew
...................................... emy 1dnyidny 1uizew ex11ey
eyesein emy exipueny liyemsry eA
eu ezwnbunzny IZIWNEB ]
€ em e)em\l Z em eyemp L em e)yemp
obopu epep\ nny| epe

ozamM




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

eyisnyozeuiz
lunuey| eu euebuiny

"BISNy 1unueyy
eu euebuiny 1j1yemsry ez

910MOM Njain aAusz oysidnjn eu
idnyidny unjew eysidnyny .
lunew eysidnynyy nweyejn '€
eisn ‘1flebunin
unues eneBulzn v_.m>>g eZ lunuey enebuizny ‘1flebunin
T o\ﬂo% Lo M_\Acmw emy llequiijequi ez lunuey| enebuizny
m;m_w o7 b m“_ oBUnIN eAe aAuaz ozsjoew emy 1Zijnwisew eysul em
. Hou! ub% ez eysul ebuniny ez eysul ebuniny ifebunin €€
llequiljequu esibuizew
eueuebunyizexy | 1zexn|
eZ enJleq eyesejn eZ enleq em
emy ebuniny Iflebunin z'¢
ozebuejew
llequiljequu esibuizew eu oYMl
................... eu euebuyny ONmmcSmE S CECEEEEEEEE \_V__U@_v_ ez Iysipueewny
BU OljEMU PAieI enJeq em I[IYyemsIy
ez enJeq ebuniny feBum ¢ em lezriA °6
llequiijequl epew nsnyny
................... oueljipefew ek eiflu emy TR
eyesejn emy euel(isemny| ejepelinN 22
€ em e)em\l Z em eyemp L em e)yemp
obopu epep\ nny| epe

ozam




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

exisny eJibuizew
eu euebulny njues

I[IUEMSTY BILUNINY BMY nwefl exney oueljisemeuwl
eyese N emy eueljisemny Iyemsry 1's eu eybnT g
DiLeyselN
eIy BZ 12U ey
................... 1y eybn| emy eauany TR
eu enmyny ‘ljiyemsry eA HIYeMSI

eybn| ek 1jise ezajany

eA eloisiH 2y

lwel exney ouelrjisemew nwel
...................................... eyd oquuoyd ewey | eyiey eybn|
eybn| eazajany eAewyg 'y | nweleueybny v
nwijen eA
oeA owosew ezijewny
eepuelfoeuem llequiiequ ouenjiw
Izunjeuem eA ozunjewl ez Rodu ejipuen nodry em
nsnyny nodu exipueny febunin 9'¢
lueseypey
eynwisiznyeu |
llequiljequl epeuwl eA
nn( eqnioy eepueny eqnioH G'¢
€ em e)emp Z em e)emp L em e)emp
obopu epep nny| epepl

ozamn




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

lysipue lysipue
lyisej BZ lleqUleqU | ===m=mmmmmmsmmmmmms | smmmmmemm oo Iyise} ez 1zex
1zex Pieynyy em bieyn ¢’z
em nuwiynwin
BYSSAUONY BU IYSIPUR | ==mmmmmmmmmmmmmmmn | oo Iysipue 1yisey Iysipuy 1yised
Iyise} ez nzuey eza|any ez nzue| |/ eU 1|lyemsry “/
llequiljequu oxez 1zex 1ziinwiis
PIeYNY BUIZINWIS | —======--m-smmmmoo | sommmmooo oo Iyise} ez 1zey
lyisej ez eule eza|an} em bieyn €9
el exne 1yisey liwief exnes
................... eZ I|lequiljequi Nzuey e Iyise} em
BM NWIYNWN ezajany nwiynwn 29
nwel eyney eeues
................... eA i1sejeu eysakuony o
eu ejwnin emy eeues Hwel exney 1ZI|NWIS 1Y1Se4
eZ eule eysiinejoiny eeues |9 eu 1|lyemsry ‘9
elfojouniain em
||||||||||||||||||| eluemn eyi1ex nunjeew e eifojouryal
lelwesw elwuniny eu 1[IYBMSIY G
€ eMm )em\ Z em eyemp L em eemp
obopu epep nnyj epep

ozamqn




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

ejeyseiqry ez (nybnys

31183 eejoeun lelwesw | ejeyseiqny
..................................... elwniny emy idnyidny | ez 1jnybnys
IUlleW eyese;n emy exney
ejipueny eu ezunbunzny| Iiyemsny 1
luljeydsoy eA eqibuizew
31183 eejoeun [eluwesw
..................................... elwniny emy idnydny | uijendsoy
Iuiew eyesejn emy | 1jIyemsry eA
eipueny eu ezunbunzny| IZIWNeN €]
luequinAu eA esibuizew
31183 eejoeun [eiuwesw
..................................... eiwniny emy idnydny | luequinAu
Iuiew eyesejn emy | 1jIyemsry eA
ejipueny eu ezunbunzny| IZIWnNeN 2’|
1ug|nys ek eJibuizew
3118 eERJORUN [FRIWLESW llequiijequ
..................................... erwnny emy idnydny 1us|Nys elibuizew
luiew eyesejn emy | 1jiyemsty eA exey eybn|
eyIpueny eu ezwnbunzny 1IZIWNIBA '] | eA 1ziunieln |
€ em e)em\ Z em eyemp L em e)emn
ozamM obopu epep\ nnyj epe

(34103 “3SS ‘INS] IMIHYMSII 92




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

Ifebunin

................... ez lunuey enebuizny e 1ZI|nwisew Iysipueewy
emy 1ziinwisew ez BZ eysul em MES)Y
idnyidny eysul ebuniny ifebunin 1'g | emilfeznyn ‘¢
‘duIbuam
eA ozemew ebuidny
ne eaja1ny emy efoy
................... eOINY U ejepelill em I
IYSem e30iny luoew
upjew em ezi{isny ejepelin €2
njis ey eA 1dnyidny
................... eysiew exiey idnjdny S Iwas eu
IWas eu ljeylaw eiuniny lleysN ¢'¢ 1ZI|NwiIs
Izi;nwiisew ez 1yypey Iyiseq eu
................... enwisny eu ewosny | IUIPeH 12 liyemsty 'z
ejemeln eA esibuizew
ex1e eejoeun ejemeln
................... [elwesw eruniny o eA osusew
emy 1dnyidny unew exie
eyesejn emy exipuen liyemsiy eA
eu ezunbunzny 1ZIWNeN T
€ em BYemAl Z em eyempl L em e)jem\
ozamqn obopu epep nnyj epe




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

llequitiequ
eNquielw ejensew
eA nnl ojeyepiw

ezobuony eu eepueny oleYepIN ¢
[zexr| ez
BUBSBIN BMY IZBD | —mmmmmmmmmmmmmmmem | e enJeq em

eZ enJeq eyipueny Iflebunin €€
ozebuejew
llequijequ eu Ollemuw
N1em BMY 0ZeBUBIBW | =-====-=-=-=mmmmmm | oo ‘Dyyelr| ez
BU OYl[emuw ‘yiyedny enjeq em

BZ enJeq eyipueny Iflebunn z'€

€ em BYeM\l

Z em eyempl

L em e)jemp

ozamn

obopu epepy

nny epepy




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘swia|qoud pajejal o
|eaJ 9A|0s 03 abueyd
uonJodoud Jaidiynw
pue suoliodoid
'sones A ddy

‘welbelp uusp buisn
suoneladolas SAJOAUI
1eyy swajqold aA|os

‘S|euone.|
pue |euonel ‘sisbajul
's|ednjeu oul
slagquunu Ajisse|d

(SNOISSIHOOYUd)
SIONINO3ISE

SNOIL4O0d0O¥d
ANV SOILVd'¢

S13S|

JILANHLIYY I

cdviA

L 4V3IA

sasuajadwo)

eate d1do) gns

ease dido)

(3d103) SOILVIWAHLVIN L2




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘uonenysaj| Ajiep
ul uoneiuswnbie
pue uoseal Jo
|001 e se 2160
[ESENETEINEN,

SIWHLIHVYOOT

ANV STvOI1avy

'SIDIANI
S4IMOd ¥'¢

SIILAVNOINI
anNyv
SNOILYNOT €¢
STVIWONATOd ¢°¢

21901
40 INJFNT13 L'¢

vag3Iniv il

‘swa|qold pajejal 9A|0S
0} SaLIds pue saduanbas
Jo s3daouod A|ddy

"S91I9S pue saduanbas 01
uolssaiboud d1swosb
pue diawyile jo
1da2u0d ay1 pusix3y

€UVIA

ZUVviA

L 4V3IA

sasuajadwor

ease dido) gns

ease dido)




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"9|2412 B puUe BUl| € JO
uollenba ue sulwISI(]

A4LINOIO INVId
NVIAINON3 L'e

AdLINOIDII

‘Swiyiebol uowwod
pue [edIpel ‘sadipul
'siamod 03 pajejal
swa|qoid anjos

"99469p puU0ILs JO
suonenba dulaweled
SSNJSIP pue dA|0S

"sanijenbaul
Jo suolenbadieipenb
pue Jeaul| Ajjeaiydelb
10 Ajjeciesgable anjos

"swia|qoud

pa}ejal 9A|0S pue
sjelwouAjod uo
suonesado wiopad

€ dviA

c dviA

L 4VIA

sasu3djadwor

ease d1do) gns

ease dido)




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"uoiduN} pajejal
0] 9101dwAse
CTEIETo)

pue uolpuny

‘suonosuny
jeuoned pue jeuolel

€ JO Jiwi| pue O UlewWop ay} SNOILDONNA
uoiuep dUIWIS}BP O} SUoIPdUN vy 40
O ulewop O suoiuysp pue NOILVILNIYI44Id
Apda.1103 Sjeniens - sydaouod ay} Ajddy - 'SLIAIM L9 SN1NDIVY'IA
‘uoneInap
pJepueis ayi 03 oy
"S9UI| Uolssaibal pue | Ajiep ui suonsanb pue
................ SIUBIDIYD0D UoIe[21I0d | swajqoid wouy buisue
01 e1ep a1eleAlq | elep Jo uonelaidiaiul
Jo uonelaidiaiul pue sisAjeue
pue sisAjeue ‘Buipue)siapun 'SDILSILVLS
‘buipuelsispun puix3 pua1x3y JNAILAIIDS3IA LS SOILSILVLS'A

"uolenys a4l [eal pue
sa|bueny uo swa|qoid

SIILILNIAI ANV
SOILYY F1DYID

buiajos ut s3deduod | DIYLIINONODIYL
duwouobuy Alddy 17 | AdLINONODIYLAI
€UVIA Z2dVviA L dV3IA
ease dido) gns ease dido)

sasudjadwor




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

uonouNy
[eusuodxa
pue diwyiiebol
|einjeu Jo
sydesb ayy
4o19%s pue
ulewop ayx
aUIWISIBP 0}
suoipuny Jo
suoniusppue
sydaouod Jo

95N Y} puaIXg -

"suonduNy usAIb
ay3 jo sydeab
3yl Yo193s 0}

SOAI}RALIBP

Adde pue

uolpuny |eal
e a1enualaylq -

'sydesb ayy

42193S O} SOAIIBALIDP

Aldde pue uonouny
[eaJ B S1eIuUIRHI] -

‘uolpuny |eal e
Jo sa101dwiAse adnpap
pue uonRdUNy JO 3|

Aj3021100 21en|eAy -

('suonouny
diiespenb pue eaul|
bumold )sased
a|dwis ui Ajjeaiydelb
way} uasaidal

pue suonduny
|elwouAjod jo ulewop
CEINE[IEIET)

0} SUOIdUNy JO
suoniuysp pue
s1deouod asn

€ UVIA

Z dviA

L dVIA

sasudjadwor

ease dido) gns

ease dido)




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

(X1J1ew asJaAul
pue spoyiawl

uoleuIwI|d
ueissneo
'Spoylawl
U = i ) B B
:sao11eW buisn
suonenbs 'SNOILYND3
Jeaul| Jo wayshs YvINIT 40
a3 buiajoaul INFLSAS ANV vdg93n1v
swajgo.d aajos SIDIMLVYIN 'L'L dVaNIT A
€ UVIA 2 dviA L dV3IA
ease d1do) gns ease dido)

sasudjadwon




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

abueyd uonuodoud
Ja1diynw buiajoaul
9| |eaJ ul swiajqoud
buipnppul swa|qoid
pale|aJ 9A|0S

01 saiuadoud
suoljiodoud pue
soijeJ Addy

‘welbeip uusp
buisn suonesado
19S 9A|OAUIl Jey}
swa|qold anjos

S|euoijelsl pue
|euonels ‘siabajul
‘leanyeu ojul

(SNOISSI¥D0YUd)
S3Y3S ANV
SIDNINOISEL

SNOILHOdOdd
ANV SOILvY 'L

siaquinu Ayisse|D S13S°1L DILINHLIYY'I
(2)..N3A3s,, | (8) ..1HO1. (SLINN (L1) .AA1AML,,
L1INN 40 ¥39INNN 40 ¥IGNNN) | SLINN 40 ¥IFNNN
€ ¥V3A Z¥viA LyvIA| ©Esedoians ea.e Jydoy
saosuajadwor

NS SOILVINIHILIVIN 8¢




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘uonenyis al| Ajrepul
uoneiuswnbie

pue uoseal Jo

|00} e se 21b0|
[ESENETEINEN,

‘swa|qo.d

pale|aJ 9A|0S pue
sjelwoukjod uo
suoljesado wiopiad

S3ILIVNOANI
anNv
SNOILYNOT €¢

21901
40 ININW3I13¢¢

STVIWONATOd'L ¢

Ydgq3Inivil

EEIES
pue saouanbas
01 uolssaiboud
J1BWOo9b
pue dilawyiLe
Jo 1daduod
a1 puax3

(2)..N3A3S.,
1INN 40 ¥39NNN

€YVIA

(8) ..LHO13,, (SLINN
40 ¥39NNN)

CUVviIA

(L) . AN amL,
S1INN 40 ¥3gNNN

L 4V3IA

sacudjadwor)

eate dido) gns

ease d1doj




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘slaquinu

x9|dwod JO 185 Ul
suonenba anjos pue
slaguinu xajdwod 0}

slsgwnujolssayjuo | | mmmmmmmmmmmoomoooe- ‘SYIGINNN
buipuelsiapun pusixy X31dNOD 'S¢
"Swyiebo
UOWW0d pue
................................... [eDIpeJ ‘S91pUl
‘siomod 03 pajefal
swa|goJd anjos
‘sanljenbaul
Josuonenba
J1aweled
‘suonenbs diespenb
ueaul| buisn SIWHLIHVOOT
swajqoid syl Ajlep | ANV STvDIAVY
Ajjea1ydeub io 'SIDIANT’
Ajjedieigabile anjos SYIMOd 2

(2)..N3A3S..
1INN 40 ¥39NNN

€ YVIA

(8) ..LHO1., (SLINN
40 ¥39NNN)

c dviA

(LY) .31 amL.,
S1INN 40 ¥3gNNN

L dVIA

sasuajadwor

ease d1do) gns

ease dido]




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"uolenys oy
|eaJ pue sajbuel}
uo swa|qoud
Buinjos ul s3deduod

S3ILILNAAI
ANV SOILVY ‘F1DdID

duyewouobuy Alddy | DIYLINONODIYL L7 | AYLIINONODIILAI
‘g¢ ul aueld pue
aul| e jo uonenba
aulWIBap pue
syuiod 9120
‘soue|d pue sauj|
JO suonejussald AdLINOID FDVdS
SIHETICE NVIQITON3 ¢°€ .
asn pue AY1INOID 1
Buipueisiopun
pUSIX3-
‘9|24 e pue
OUIl B 4O UORENDD | 3\ 530 INY T
HE euised NVIQITON3 L€
(2)..N3A3S., | (8) .LHO13,, (SLINN (11) .AN1AML,,
LINN 40 ¥39NNN 40 UITNNN) | SLINN 40 YIFWNN
€ ¥V3A 2 ¥V3A LyvIA| e ddoians ea.e Jydoy

sasuajadwor




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"Saul| UoIssaibal
pUE SIUBIDID0D
uolje|ali0d 0}
e1ep a1eleAlq JO
uonelaldiaiul

"uoljelnap
plepuels ayy 03 ayl|
Ajiep ui suonsanb
pue swa|qoid
woJ} buisue eyep
JO uoneyaidisiul

pue sisAjeue pue sisAjeue
‘buipuessiapun ‘buipuessiapun 'SDILSILVLS ALIIgavaoud
puIX3 puSIx3 JAILAIYDSIA LS | ANV SIILSILVLSA
‘Se|nuIOo}
uoljewJojsuel
pue saijuap!
JldwWouobhLy
Buisn swa|qoud ZO_?\DOM_\
0318/24 pue DIYLINONODIYL
'suonenba 3 VININYOS
SL3oWIOUOBLY NOILYINYO4SNV YL
9A|0S v
(2)..N3A3S., | (8) ..1HOA,, (SLINN (L1) .an1amL.,
LINN 40 ¥3gNNN 40 ¥3IGNNN) | SLINN 40 ¥IFWNN
€ 4VIA ZYUVIA LdvaA | eeteudoians eaie dydoy

sasudjadwor)




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"suonduUNy
|ennuauodxa pue
dlwyyeboy jo sydesb
93 Y213s pue ulewop
91 aulWIa1ap 0}
SuoIdUNY JO SUORIULBP
pue s3deduod Jo

95N 2y} puaIxy

'suoiduNy
dl1dwouobuy pue
|[euone.ll ‘leuoiyel
JO ulewop ayx
auIWLIRBp 0}
suoduny Jo
suoniuysp

pue sydaduod

oy} Aiddy-

way3 Jussaidal
pue suopduny
|lelwouA|od jo
ulewop ayx
auIWLIRBp 0}
suoiduny Jo
suoniuiep pue
s1deou0d asn

SNOILONNS

v3d 40
NOILVYOILNI ANV
NOILVILNId3441d
SLIAIMTL9

SNTNDTVD'IA

"waJloayy sakeg

Alddy pue juswiiadxa
wopues WoJj JUsnd

Ue JO 9dUa1INdJ0 JO
Ayjgeqold suiwisieq-

uawiadxa

Wwopuel e JO SBW0dIN0
9|qIssod unod 0}
sisAjeue Alojeuiquiod
JO ae|nwioy A|ddy

ALITIEAVE0dd
ANV SISATVNY
AJOLVNIGWNOD ¢°S

(2)..N3A3S.,
1INN 40 Y39NNN

€dviA

(8) ..LHD1.,, (SLINN
40 ¥39NNN)

ZdviA

(L) .axamL.,
SL1INN 40 ¥3gNNN

L 4V3IA

saduajadwod

ease dido} gng

ease dido)




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"SIX91U0D |ed1oeud

JO Ayaulen e uj asle
1eyy swajgqold paieja.
9A|0S 03 suonenba
[EIUSID]IPSS

SNOILYNOS
TVILNIY3441d ¢°9

‘saul|
panJnd jo syibus|
pue uonnjoaai jo

p1jOS JO sawN|OA
‘sadeyuns aue|d jo
ease puyy o3 A|dde
pue wns e jo jyuwi|
10 UoIeNUAIRJIP
JO 9siaAul 9y}

se uonjeibajul

A1309.1103 dulwidlag

uoneziwndo
Buinjonul
swid]qoud anjos
pue sydeib

3y} Yy219)s 0}
sannenudp Adde
pue uonduny jeas
e d)enuaIaa-

"uoinduNy [eal
e Jo sajo1dwiAse
dUIWISBP O}

('suonouny

wayy Aldde pue | oneispenb pue Jeaul

uondUNS JO HWl|

bumo|d )sased

Aj1221102 21enjeas- | aduwis ul Ajjeoiydesb

(2)..N3A3s.,
LINN 40 ¥439INNN

€YVvIA

(8) ..LHD13,, (SLINN

(L) .AN1TIMmL,,

40 ¥39NNN) S1INN 40 Y3gINNN

CdVvViA

L 4V3IA

saouajadwod

ease dido) gns

ease dido)




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

“(X11jeW as1aAUl
pue spoyiaul
uoieulwl|g
uelssneo) ‘poyraw
S, Jawel)D)
:sadljew buisn
suonenba

Jeaul| Jo waisAs
3y buiajoaul
swa|qo.d an|oS

'SNOILVYND3
dVIANIT 40 INFLSAS
ANV SIDIELVIN 'L'L

via4g31niv
dVINITlIA

(2)..N3A3s.,
1INN 40 Y39NNN

€YVviIA

(8) .LHO13,, (SLINN
40 ¥39NNN)

2 dviA

(L) .axamL.,
SL1INN 40 ¥3gNNN

L 4V3IA

saduajadwod

ease dido} gng

ease dido)




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

S|9POW SJIULOU0D]
ul uonuny Jo

uoneussaldal suonduny
[ed1ydeub Ajddy pue sydeio’|g SISATVNY'II
soiewaylew
|erdueuly ul swajqold
9A|0S 0} saduanbas
Jl1PWoab pue SETIER
Jnwyie Addy pue saousnbas ¢
sanljenbaul Jo
suonenba dijelpenb
“Jleaul| buisn
swiajqoud ay1| Ajlep sanljenbaul
9A|0S pUE |9POIN pue suonenb3z’|
swia|qoud d1wouoda
9|dwis 01 suonesado
dnswyie Ajddy DILINHLIYY L'l e1qably |
€UVIA Z dviA L 4V3IA
ease d1do)} gns ease dido]
sasuajadwor

(3SS) SOILYINIHLVIN "62




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

150D |10} pue
|euibiew oy paje|al
swa|qoid anjos

0} UOI1BIIUBISHIP
JO 9SI9AUI B} S
uonelbajul asn

NOILVEOILNI §°¢

ymmoib uoneindod
'sa1eJ 1S2J91ul 1Noge
swia|qoid aA|0s pue
[opow 01 suonduny
|ennusuodxa pue
diwyiebo| Ajddy

‘swa|qo.d

pale|al aA|0S pue
[opow 01 wayy A|dde
pue sjeiuauodxa 1o
swiyiiebo| buiajoaul
suolenba anj0s

SNOILONNS

TVILININOJX3

aNVv
JINHLIYVOO1 v'¢

SIX91U0D
snoleA ul swa|qoud
paejas 121disyul pue

9A|0S O} SABALISP
JO s3dadu0d 8y asn

suonedidde

J1ayy pue

suonoduny Jo
SAlJeALISQ €7¢

swa|qoud

pale|aJ 9A|0S 0}
wayy Aldde pue
SuoI1dUNY JO SHWI|
Aj3021102 21eNn|eA]

suolouny
JO SHWIT: 2T

€ YVIA

Z dviA

L dVIA

saosuajadwod

ease dido) gns

ease dido)




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

suoljeniis
9J1| Ajlep wiouy eep

|ednsiiels 3audisiul SOILSILVIS AlLl11gava0dd
pue asAleuy AILAIYOSIA L'y | ANV SOILSILVLS'AI
AydeibordAin
ul ‘buiddoys e ul
ejep jo uoneziueblio
se yons swa|qoid
paje|al JaY10 aA|0S €
0] € pue ¢ J3pJo pueg Jsplo Jo
JO sjueuIwWIR1ap sjueulwiLl19p via4g31o1v
pue saduew asn pue saduleN |'E AVANITHI
$OIUIOU0D3
ul swajqold pajeja.
9A|OS pue |9pow
0} J9pJO 1S4l JO SNOILVYNOS
suonenbs |elusISHIP TVILNIY3441d
Kseuiplo asn AdVNIAEO 9°¢
€YVIA 2 dv3iA L dV3IA
ease d1do) gns ease dido)

sasudjadwon




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

S1UDAS JuapuUadapul
pue juapuadap 0}
pajeja) swsajqold

9Aj0s 03 Aujigeqoud

Jo sa|nJ Alddy

Avjiqegoud
[euonipuod '

1UDAD
ue JO ad5ualind30
jo sanjigeqoud
auIWILlep 0}
suonenwJiad pue
SUoIeUIqWIOD asN

Avjigeqoud
Alejuswia|3 : €

Saul| uolssalbal
VA VETR]ITE eh
UOI1e|2.410d 0}
e1ep ajelieAlq Jo
uonelaldisul

pue sisAjeue
‘Buipueisiapun So13s11e1S
pusIX3 dleleAld ¢y
€UVIA ¢ dviA L dV3IA

sacudjadwor)

ease dido) gng

ease dido]




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘ge ul sadeys d11owoab
JO eale a8y} a1e|ndjed pue
Saul| JO suolejuasaidal A11pwoab
Jlelgably aulwie1e(g aue|d Anawoan
swajqo.d |epueuly
puE |B2ILIOUODS [9POW 0}
uoIdUNy JO uoejuasaldal
|eaiydesb A ddy suonouN4 sisAjeuy
sanienbaul
Jo suonenba
diespenb Jeaul| buisn
swajqoud 8yl Ajlep sanijenbaul
9A|0OS pue |9pojN | pue suoienb3 elqab|y
swa|qoud
9yl| [eal s dwis
9A|0S 03 suonelado suonelado
Jnawyile Addy | pue siaquinn eJqab|y
€A cA LA vIdv
saouajadwo) JdOL-9NS | VIuV JIidOL

(37) SOILYWIHLVYIN ‘0€




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

41| [eaJ ul buuNd20
S}UDAD JO SBWOIINO
a|qissod jo Ayjigeqoud
9y} SUIWISIBP 0}
Aujigeqoud jo sydesuod
pue sanbiuyday

Aujiqegoud

bununod asn AJjigeqold | pue sonsneis
"Saul| uolssaibal pue
S1USIDIH}90D UOI1R|24I0D
01 e1ep aelieA-Iq ‘suolnenyis
Jo uonejaidiaiul aJ1| Ajlep wouy eyep
pue sisAjeue [eansiels ajdwis SO11S11elS Aujngeqoud
‘Buipuelsiapun pusix3j 19idisiul pue azAjeuy aAndudsaq | pue soisiels
"SUOISIDap
a1endoidde ssaidxs 01
syuswalels |ed1bo| asn $21607 elqab|y
€A A LA vIyv
sasuajadwo) JdOl-9NnS | VAUV JIidOolL




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"SO1A[IE
Ul 9SIJI9X9 Sadvl
. Suruuni wioyiad
sonjye
Ul $351D49Xd EENBIENE]
"SJ119|Y31e Ul S9510J9XD pburdwin( sonseuwAb sylods
Buimolyy wiopad A wlopad 4 DISBq WO [eNPIAIPU| A syuods 'z
EENBIENE] EENBIENE!
uolnednpa uolednpa
|ea1sAyd diseq |eaisAyd
WJojiad oIseg 4
saniAnoe suods
pue uoileonp3
'S3d 0} S3d [e21sAyd
paje|aJ 1daduod 01 palejal buipueisiapun |
JUBIBYIp SN A sydoduo) 4
€ dV3IA 2 dviA L 4v3A VIV
SIONILIdNOD DIdoL-aNnsS VYV DidoL

(SNOILAO T11V) SL1Y4O0dS ANV NOILYONA3 TVDIISAHd "L€




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

‘pre 1say
Jo saonoeud

SWRdIA pue ple1siif oiseg |
dU1 01 ple 1511} 9PIAOId so|dipuud A
‘syiods
SAISN|DUI Ul SUOI_dWOod
JuBIaip aziuebiQ
'$9|NJ 0} ‘lleq eob
Bunaype |jeq [eob pue pue |[egAsjjon |leq |eob pue
lleakaion Bunys Buikeld Buimis buiked |legAajjon bumis
Ul PasN SO1OB}-[e2IUYIS} ul pasn sdioe} Buike|d ur pasn
JUSISIP WIS JUBIBHIP sanbiuyday saiseq
WwJo}iad 1UBJBJIP WIS
"SJUBAS splods
1uaJaylp aziuebiQ leqiau leqiau
"S9|NJ 8y} 0} pue |legpuey pue |jegpuey
Buaype uonenyis sweb ‘l|leqiayseq ‘lleqiayseq
ul ||egisu pue |leqpuey 'llegAa|jon 'llegAs|jon
‘||leqiayseq’||egha|jon 'l|leq1004 '||leq1004 "syods
'lleqiooy buikerd ul buikeld buike|d ur pasn SAISN|DU|
pasn S130e1-|edIuydal ul pasn sdioel sanbiuyoay pue
JISeq WIOMRd A |  DISeq Wiolad JIseq WJoiad 9AII3||0D A




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

"uonow dluow.ey
a|dwis ur sabueyd
Abiaua a1ensn|||

uonow
Jluowiey
a|dwis ul
sabueyd
Abiaug |z

‘Ssanem pue
suone||19s0 'z

b
JO ainjeu ayy aledwo)

b1l Jo ainieN Z'L

‘sjuswinysul [eondo
punodwod pue ajdwis
JO uonendivew ayy
1oidusul pue ubisag

‘wisud

sse|b pue sasua| Uy}
ur buiajos swajqoud
9A|0S pue 1aidJiaiu]

Siuswinlsul
[eondQ 1)

b1 "L

SJISAHd

SJISAHd

ADN3IDS
(CENA . DERL]

€A

[4

LA

sasudjadwor

VIdv
JidOol-9Nns

SVYIUV JIdOlL

SJISAHd “¢¢




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

'swia|jqoid pajejal an|os
pue 12949 d13d9jP0}0Yyd

pue [opouwl diwole so1sAyd soisAyd
2y 124duaqu| wniuenp ‘L'g JIWOYY °§
‘uonow Aieyaueld
ule|dxa 03 sme| s,49|da
pue uoneiaeib Jo uonow splay
me| s,uoymaN Ajddy Kieyaueld |y ul UOnNoW ‘v

109} asnoyuaalb
pue sabueyd ajewd
uo paPNpPuod AsAins

uononpold sjemod ul

abueyd ajewn)

|EIUSLIUOIIAUS BY1 | |9Ny [ISSO} UOU pue |ISSOJ 109449 pue 1amod
a1en|ens pue aledaid JO 3108442 ay3 Ayisnr asnoyuaaln) *|°¢ ‘ABidu3 °¢
wnipaw d13se|d "SOABM ‘swia|qoid pareal
Ul S9ABM pUNOS JO | [BDlueydaW Ul swajgo.d 9A|OS puUB S9ABM JO
S$1094J9 9yl a1en|ea] 9A|0S pue 1aidiau| | uonebedoud aidisiul "SONeM 22
IDN3IDS
SDISAHd SJOISAHd dilvioilNI
€A cA LA
VIV
saouajadwo) JldoLl-9NnsS SY3dv JIdOL




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

uonelpes pue
aoue)sIp Je||93s ulejdx3

2oeds
pue yue3 ‘|'g

soisAydoaysy °g

'suolelsul
112y} pue spined jo
alnjeu ayy Ajissed

suoloeISUI
pue sapiled 2/

ISTIGEEIEY

|e1ads jo sayejnisod
pue sydeduo)
AjAize|as uiejdx3

ISTIBEIEY

|e1nads jo

saye|nisod
pue sydasuo) |/

soi1sAyd
apiped pue
Ainnepay L

"SWIa1sAs buipiwsuenn

Jayjo pue
uoIssIwsues) aIqly
oindo uonedidde

"SWI)SAS
UOoI1eDIUNUWWOD3|3}
uisjeubis |eubip pue

bojeue jo uonedidde

'sjeubis [enbip

‘Abojouydal

2y} a1en|ens ay} 91en|e pue bojeuy ‘|9 lenbiq ‘9
IDN3IDS
SDISAHd SJISAHd (CENA2.DENL!
€A CA LA
VIdv
saoudjadwo) JidOol1-9NnsS SV3IdV DIdOL




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

96

144}

spouad jo saquinu |eyol

"duIdIpaW
ul uoneipel Jo
suonnedaid Ayajes
pue spiezey
azliobaye)

uonelpey ‘v'6

‘Buibew
[E2IPAW Ul $855920.d
3y} 91eJausn

buibewi
[ESIPSIN "E6

‘wesq ¥3isvl
JO S199}J9 1IN0 JUI0d

43SV ¢6

‘sKel-x
JO s309y49 9|qIssod
91213110 pue 159bbng

sket-x '1'6

SaAEM D1}3U
-bewou1dd|3 ‘6

SJISAHd

SJISAHd

IDN3IDS
31VHOilNI

€A

[,

LA

sacudjadwor)

VIadv
JldOoL-9nsS

SVIUV DIdOlL




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

JaAal|aq e pue
uewny se Ayjigisuodsal
pue ssauaAIblo) ‘Ayredwa
"1padsal ‘Aljiwny an07
‘Burieys ‘|0Ju0d-}|9s
K12120s ay1 uo 1edwl
113y} pue suoibijal d13sIay}
-uou Jo sbuiyoeal ayy
WIOJ4 SaN|eA [BID0S pue

alnieald Yum
diysuoneal uieyurew
01 9ouejuadal jJo
sapnyne 1dope pue
SuoIbI[a] JUBJIBHIP Ul
pa1ybiybly se sus
JO s@duanbasuod

SETIET
JuaJayIp uo buiyoes
snoibijaJ Jiay3
91e1daidde 03 Jsapio
ul syaljaq (Anuensuyd
pue wejs| ‘wslepnr)
J13S19Y3 SNOLIeA

|eJow 8y} asiesddy ay1 aJoidx3 | aulwexs pue a40|dx3
Inoineyaq
uewny uo sbuiyoesy
|eJow Jiayy a1endaidde o) "san|eA "San|eA

JapJo Ul (wsiuennyuod

|eJow Jo Juawdolanap

|e32120s pue s,uosiad

pue WSINPUIH ‘wsiyppng) | 8yi 8dUanjjul Saudop buideys ui uoibijai dIHSYOM ANV
$J31190 211SI9Y1 UOU SnoLIeA snoibijaJ dlesow Jo douepiodwl sauuydoQ SIDILOVHd
aulwexa pue alo|dx3 Moy a1ebiisanu| ay1 asiesddy snoibi|ay SNOI9ITIY

111 4237 TELEIN | Jeap I
sasuajadwor s1doy-qns ease dido)

[3sS] NOILvDNa3 SNOIDITIY "€€




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

9ouepodw Jivyy
pue epuemy Ul s}seay
|einynd pue snoibijal
Jofew ayy asiesddy

Ayiuap!

[eanyn> buideys ul
soonoeud Jisyy pue
$9119q |euonipen}
uepuemy ayj ajen|eay

suone.iqajad
pue s)seaq

"A19120S 8y} Ul sInoiAeyaq
|eniuids pue |ejow uo
Abojouydal pue aduaIds
Jo 1oedwi sy azAjeuy

sbuiyoesy
snoibijaJ ul pappaqui

|eJauab
ut Jalj=g jeuonipen
epuemy Uo pue

"941] Ul SUOISIDapP sanjeA aAnisod suoibijal [euolipely fyaos
a|gisuodsal pue |eijow buiseq swajqo.id uedl}y Uo Wels| pue ainynd>
Bupjel A1jenxas uewny [BID0S JUBLIND pue Ajuensuyd jo | abueyd jerdos ‘Buiydes)

JO 416 ayy ayepaiddy JuaAald pue azAjeuy | @duanjjul 8yl 9zAleuy |  pue uolbiay snoib19y
diysiom
pue souejuadal suolbijai JusIsyIp
1InJ} e se sapnye ul diysJom Jo sulioy
aAI}Isod ue 1Sajlue | snolieA 21eb11saAu| diysiom
SuoIbI|a. JUBISHIP 94l| uewny ul
ul 4oAeud Jo swuoy | Jakesd jo souepodwi
JuaJayIp asiesddy a1enalddy 19heud
111 4edA TFLEIY | 1837 -
sadudyadwo) s1doy-qns ease didoj)




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

Jejndijied ul epuemy
pue pOM By} Ul
ooead pue 221isNf Jo

A12100s

3yl Ul uoneljpuUodal
pue Auun ‘adead
'9A07 JO SaN|eA ay3

sanjeA buijowold ul | InOQge UIadUOd MOYS fyapos
S10yd 9y aJo|dx3 pue a1enalddy pue acead
TELEEIN TELEIY | 1edA pase

sasuajadwo)

s1doy-qns

ease d1do)




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

*A191205 Ul
pue 31| ul Ayjigisuodsau
pue UOIIDIAUOD SNoIbI|aJ
uam1aq ul| ay1 ule|dx3

41| Ul SBNMIA
|euipJed jo ad3oeud pue
9ouepodwl ay1 aulwexy

"S9OURISWNDIID
3J1| SNOLIBA Ul 3|Nn.J
uap|oo ay3 pue
JUBWpUBWIWIOD
awaldns ay} Jo
9o110eud By SSassy

yamoub jenyids

sanjeA |eiow
pue jenjuids

'suonn|os
a1enbape asodoud pue

own

JO 95IN02 By} Ul 3yl
[EI20S 0} UOIINQLIIUOD
113y} pue sbuiydea)

sJa119q snolibijas buowe we|s| pue Auuensuyd “wejs| uoljenjes
9DUB)SIX2-0D |nyedead JO uoisuedxa pue pue Ajuensuyd Jo jo Kioysiy
pue Ajun ay3 a1enjeA ymoib ayy aquasaq | uibuo ayi a1ebisaaul pue ja119g
0adsal [eninw pue ‘diysiop
Ayepijos ‘Ayun asueyus "UOI1B[2AS] S,pOD) pue ymoub [enyuids
0} SUOSS3| paje|aJ ay} 0} pajejaJ sanjeA pue ul @duepodwil sainyduds
pue poo JO ainjeu Ayuewny Jo uonenjes J19y1 ybrybiy pue snoibijaa sja1joq pue
9} UO SM3IA D13SIay3 2y} Joj ueid s,poo $}00Q paloes ayy Jo pue popo jo saunydLg
JUDJIBHIP BuIwEex] a1 Ajdaap aJojdx3 | ainpnis ayl aqudsaq uoln}e|andYy AloH
111 AV3IA 1 dV3IA 1 4V3IA
S3ION313IdINOD VIV J1doldNnsS | VIUV JIidOL

(317 34103 "INS) NOILYONA3 SNOIDITIY V€




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

Kyo100s

9y} ul sanjeA pue acead
jJo uonowold ayy ul
Ajlwey} pue aberiew Jo
souepodwi 8y} anjep

‘Alwe} uepuemy

a3 Ag padey swajqoud
1US14Nd 3Y1 01 SUOIIN|OS
asodoud pue azAjeuy

"A12120S 8y}

ur 92nsn( pue acead
Jo uonowold sy}
0} sanjeA snolibiay
JO UOIINQIIIUOD

9y} 91en|eAy

sanjea
snoibija4 pue
dedd ‘A1aos

34| pue yiiey

sao11oe.d diysiom
WOJ} MeIP SIBARI|9q

‘we|s| pue
Awuensuyd ‘wsiepny

‘we|s| pue
Ajuensuy) ‘wstepny
ul ylie} JO sjusws|e

1ey) sanjeA |eJjow Jo ur saonoeud diysiom [elusWEpUN) Kyapos pue
oouepodwl $sassy JUSIBHIP 2g1DSa(Q oy} ure|dx3 diysiom ‘yaey4
111 AV3IA 1 dV3IA 1 dV3IA

S3ON313dINOD

V3IdVv 21dolans

V3idVv JIdOL




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

35. SOCIAL STUDIES [ SSE OPTION YEAR 1]

TOPIC AREAS

SUBTOPIC AREAS

COMPETENCES

The concept of
social studies

To explain the components

of social studies and evaluate

its importance.

Geography

Physical
geography

To explain the formation
of major relief regions of
Rwanda and evaluate their
effects on human activities.

To compare major types
of rocks in Rwanda and
evaluate their importance.

To compare major types of
soil in Rwanda and assess
their importance

To analyze the climate of
Rwanda and its impact on
human activities

To explain the importance
of vegetation in Rwanda
and evaluate conservation
measures.

To describe the drainage
system of Rwanda and
explain its relationship with
the human activities

Human and
economic

geography

To examine demographic
problems in Rwanda and
suggest their solutions

To evaluate the impact of the

rural and urban settlements
on the sustainable
development in Rwanda.
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To investigate the impact
of various agricultural
activities on the sustainable
development in Rwanda.

To investigate the impact of
forestry on the sustainable
development in Rwanda.

To analyze the impact of
fishing on the sustainable
development of Rwanda.

To investigate the impact
of mining on sustainable
development in Rwanda.

To investigate the impact
of power and energy
production on the
sustainable development in
Rwanda.

To explain the impact of
industrialization on the
sustainable development in
Rwanda.

To investigate the impact of
transport, communication
and trade on the sustainable
development of Rwanda.

To investigate the impact
ofenvironment conservation
and tourism on the
sustainable development of
Rwanda.

History

History of Rwanda

To analyze the history of pre-
colonial Rwanda
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To assess the performance
of the German and Belgian
rule, the 1959 crisis and the
process of the independence
in Rwanda.

Examine the achievements
and failures of the 1° and the
2" Republics in Rwanda

Assess the causes, course
and consequences of
Liberation war of 1990-1994
in Rwanda.

Differentiate between
Genocide and other mass
crimes

Describe the causes and the
course of Genocide against
the Tutsi(Planning, execution
and stopping of Genocide)

Examine the consequences
of the Genocide against the
Tutsi and how society has
been re-built.

GENERAL
INTRODUCTION

TO ECONOMICS.

BASIC
ECONOMIC

CONCEPTS AND

PRINCIPLES.

To use the basic concepts
of economics appropriately
and appreciate the role of
economics in society.

To describe the nature and
scope of economics as
applied in various domains.

To demonstrate a good
understanding of the
fundamental economic
principles and their
applicability to daily life.
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To describe economic
phenomenon using
mathematical tools.

MICROECONOMICS

PRICE THEORY

To analyse the factors that
determine prices in the
market.

To analyse the determinants
and value of demand in
allocating resources in the
market.

To analyse the determinants
for supply in the market.

To determine equilibrium
position in the market.

To interpret the variations
in percentages of quantity
demanded and supplied
due to changes in their
determinants.

To analyze the role of price
mechanism in allocation of
resources.

PRODUCTION
THEORY.

To assess the role of the
factors of production in the
economy.

To assess the impact of
location and localization of
firms in an area.

To describe and illustrate
production function of a firm.
To describe production costs
and revenues of the firm in
the short run and long run
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5.TEACHING METHODS AND PRACTICE OF PRIMARY-MUSIC:
LE, SSE & ECLPE

TOPIC AREA COMPETENCES
YEAR 1 | YEAR 2 YEAR 3
1. Understanding Explain the
the Music components a
syllabus for primary music
primary |- syllabus and the | ——--mmmmmmmeeeeo

importance of
teaching music in
daily life.

Identify possible
learning and
teaching resources
required for the
learning Music in

primary
2. Teaching Explain methods and
and learning strategies to be use
methods and in a way that makes
strategies @ | successfulone’s |
for Music in teaching music

primary

Prepare an active
lesson related to
performing music

Prepare an active
———————— lesson of composing | ----------------
songs and poems

Prepare an active
lesson of appraising
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2. Teaching
practice

Evaluate adequacy
of strategies used
in teaching and
learning different
types of lesson
during model
lessons

Facilitate different
types of Music
lessons in a
simulated context in
TTC

Facilitate various
types of Music
lessons in a
demonstration
schools

Facilitate various
types of Music
lessons in a
demonstration
schools

and during

the school
attachment
period

Note: The TMP of Music will be taught in year 2 for the three options: LE,

SSE and ECLPE
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6. TEACHING METHODS AND PRACTICE OF PRIMARY- PHYSICAL

EDUCATION AND SPORTS ( SSE & SME Options)

TOPIC AREA COMPETENCES
YEAR 1 | YEAR 2 YEAR 3
1. Understanding Identify the

the Physical
Education
and Sports
syllabus for
primary

components of
Physical Education
and Sports syllabus
for primary schools

Explain the essence
of teaching Physical
Education and
Sportsand how the
skills are used in
everyday life.

Identify possible
learning and
teaching resources
required for the
learning of Physical
Education and
Sports in primary

2. Teaching
and learning
methods and
strategies
for Physical
Education
and Sports in
primary

Explain methods
and strategies to be
used in a way that
makes successful
one's teaching
Physical Education
and Sports

Prepare an active
lesson related to
performing Physical
Education and
Sports exercise
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Prepare a lesson
related to
performance of
Physical Education
and games related
to sports.

Prepare an active
lesson of games

Prepare an active
lesson of specific
sports: Gymnastics,
athletics, football,
volleyball, basketball
and handball

3. Teaching
practice

Evaluate adequacy
of strategies used
in teaching and
learning different
types of lesson
during model
lessons

Facilitate different
types of Physical
Education and
Sports lessons in a
simulated context
in TTC

Facilitate various
Physical Education
and Sports lessons
in a demonstration
schools

Facilitate

various types of
Musiclessons in

a demonstration
schools and
during the school
attachment
period

Note: TMP for PES will be taught in year one for SSE option and in year 2 for
ECLPE and SME options.
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7. TEACHING METHODS AND PRACTICE OF PRIMARY-SOCIAL

STUDIES(SSE & ECLPE)

Topic areas

General competences

Year one

Year two

Year three

1. Understanding
the social
studies
syllabus for
primary

Explain the essence
of teaching social
studies in primary
and how social
studies are applied
in everyday life.

Identify the
components of
social studies
syllabus for
primary schools

Identify possible
learning and
teaching resources
required for the
learning social
studies in primary

2. Teaching and
learning
methods and
strategies for
social studies
in primary

Explain general
methods and
strategies of
teaching social
studies in
successful ways

Prepare an active
lesson related to
observable lesson

Prepare an active
lesson related non
observable lesson

Prepare an active
lessons related to
Genocide studies
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3. Teaching
practice

Evaluate adequacy
of strategies used
in teaching and
learning different
types of lesson
during model
lessons

Facilitate different
types of social
studies lessons in a
simulated context
in Teacher Training
College.

Facilitate Facilitate various
various types of social
social studies |studieslessons in
lessons in a a demonstration
-------------------- demonstration |schools
schools and during
the school
attachment
period

Note: The TMP of social studies will be taught in year one for SSE
option and in year 2 for ECLPE
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8. TEACHING METHODS AND PRACTICE OF PRIMARY SCIENCE
AND ELEMENTARY TECHNOLOGY (SME & ECLPE OPTION)

PART I: SET-SCIENCE COMPONENT

TOPIC AREA

COMPETENCES

YEAR 1

YEAR 2

YEAR 3

1. Understanding
the primary SET

syllabus

To explain the
essence of teaching
SET in primary and
how the skills are
used in everyday
life.

Differentiate
available/possible
learning and
teaching resources
required for the
learning SET in
primary

2. Teaching
and learning

methods and

strategies
for SET in
primary

To prepare theory
based lessons by
developing generic
competences and
integrating cross-
cutting issues
through learning
activities.

To prepare practical
based lessons by
developing generic
competences and
integrating cross-
cutting issues
through learning
activities
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TOPIC AREA

COMPETENCES

YEAR 1

YEAR 2

YEAR 3

To prepare
observation

based lessons by
developing generic
competences and
integrating cross-
cutting issues
through learning
activities

To prepare
experimental
based lessons by
developing generic
competences and
integrating cross-
cutting issues
through learning
activities

3. Teaching
practice

To evaluate
adequacy of
teaching and
learning strategies
and active methods
used during
model lessons
performed in a
specified teaching
and learning
environment.

To prepare and
facilitate SET
lessons in a
simulated context
in Teacher Training
College.
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TOPIC AREA COMPETENCES
YEAR 1 YEAR 2 YEAR 3
To plan andfa-
cilitate various
-------------------- SET lessonsina | --------------
demonstration
schools.
Plan and
facilitate
SET lessons
at primary
----------------------------------- schools
during school
attachment
and final
lessons.

Note: The SET TMP will be taught in Year one for SME option and in
Year 2 for ECLPE option.




CURRICULUM FRAMEWORK FOR TEACHER TRAINING COLLEGES

Part Il: SET-ICT PART

TOPIC AREA COMPETENCES
YEAR 1 YEAR 2 YEAR 3
1. Using XO |Create word processing | [-------
laptops documents e

Manipulate spreadsheet
documents and use formula
from this program to carry | ----------
out simple calculations
Using XO Laptops
Create programs for
entertaining children using | __________
an XO laptop -

Use email and carry out
researches in orderto | ----------
improve knowledge

2. Teach- | To prepare theory based
ing and lessons pertaining to
learning | performing SET- ICT part
methods | by developing generic | -=--------
and strat- | competences and cross-
egies for cutting issues trough
SET (ICT learning activities

part) in To prepare practical
primary based lessons for SET-
ICT part by developing
generic competences and | ----------
integrating cross-cutting
issues through learning

activities

Note: Topics related to planning and facilitating lessons in
demonstration schools and during school attachment are the same
for both the Science part and the ICT part, therefore the overview on
these topics is only in the SET- Science part.
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